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To rbiterate, while technology will unddubtedly play a

significarit role in \the future of American puplic education,

the greates$t impact qn change in the school in the decade

ahead will more like derive from what'’s happening to the

American family.
In any lattempt td consider the future, dne must always
be mindful of the contlext out of which the f?ture is rising.
This is true Whether dne wishes to examine the present
future or to |speculatd about alternative futlres of the far

term. Histogians have suggested that next tp the

Declaration $f Indeperidence, the next single} most important

contribution of the hrave new world called Aﬁerica{ to the

history and ée?elspme of western civilizatjo i is not 20th

century téstgéogy bg‘ the founding of the 1ic school.,

—_ ’ \Y;
-, In 1?32,kwhen Abraham Lincoln announced his candidacy
(:; * At
(¢ o for the Illinois State Assembly, he declared that:
, _

"Upon the subject of eduecation...

I can only say that I view it as

the most important subject which

we as a people can be engaged in.”
o oo

To the Immigrants whe—eam—ee-ihis 1and of promésr

o It was education —- rather than Fliis Tsliand --
that was the real gateway Lo America.

o Po—thgs, learning was synonomous with progress.

Jobs.
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Because of public education

Be

—— eaaeh. new generation has moved
—_— .

—~—~anrd-wehave madespeactacular

‘preggesSAm;4ggmmd;jﬁ§§z“§{E?t.

;ﬁ% 11literacy has dropped from 11
§

to 1.2 percent, since 1200.

ies have flourished.
——

Because of education ——

G

C

O

We have cracked the genetic code.

We've played golf on the moon.

We've given the world ahstract expressionism.
We've virtually conquered volio, tuberculesis,
whooping cough, and rheumatic fevef.

We've built a network of free public libraries all
across the Nation.

We've led the world in biomediecal research.

Over the nast four yvears, the linited States won

10 of the 11 Ngbel Prizes in medicine and physicliogy.
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These dramatic leaps are rooted -- not in ignorance ——
but in education.

ﬁenrg‘Steeie Commager declared that "no other people
ever demanded so much of education -- none was ever served
so well by its schools and educators.”

o 00
The point is this:

America must have a network of public schools to serve

all children, not just the selected few. Fhis—-dsion ol
“rrrversoheduwestiomr—ew—emhiebh-dales. tga Thomas Jeffersgon —- is

7

And any talk about

¢ deschooling our society,
¢ or closing down our schools,
o0 or deciding that some children should be arbitrarily
cut off from Purther educatisn —
Sueh talk —
— not only shockingly denies our heritage ——
it also darkens hopelessly our prospects far

the futurs.
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Hepre I'd lik;\%g strike an optimistic note:

As I go about tgéaﬁgﬁﬁt?ﬁ, I sense, in spite of the
\,

disturbing headiines, a\ghanzing mood toward the public
schools —-- expectancy.
There is a determination not oniy o support cur

schools but to push for excellsnece as well.

o O G

4 sl'}‘;

-

Twenty vears ago, America faced 2 crisis

1in publies—edueatiopn.
o Sputnik had Just been 1ifted into space,

o and ry s

ygﬁring this dramatic moment im—w+s RISTOTy—

James Brvant Conant

o focused on both séggg} content and gzé§él

structure. QAN i@%&4§a

o and the now-Tamous Conant report shaaeé.%zgt ;

é\“{i S f*l&‘_ S

o 2 Q0

—Ewenty—yerrs—havorpasset Wwe Are wesw Iin ——- what

Orme hbas
mtgh%’be called —— the Peost-Conant Fra.
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During the past 20 years —— which seems more ilke a

thousand, ——

. ,
o girgi§:%;eccme more mobile and less stable.

(o4

I'm convinced the time has come to

,'\‘(
Television and travel now compete on egqual

footing with the classroom and the book.

Today Archie Bunker is better known than Silas
Marner, ¥ellini is more influential than Faulkner,
and the six o'clock news is more compelliing than
the history text.

Today students are more restless and less
respecitful of the school.

And today the old elementary, ilunior high and
high school structure —-- with the A-2-4 lock

step —— has largely lost its meaning.

furmiamentar questiens.

—~dfhat sre the purposes of public eéacatian]

——Hox sheuld-our—achools be structured? -

TS - ~rataie iat
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I believe 1t's time to sort out just what the public
schools can and cannot do. And focus once agaln on I fun—

damental purposes:

The Rasie School
Pirst —— we need a basic school —— a time to teach each
child the fundamental skills and focus especially on the

;} {iéi M

effective use of language.

3] I3us
o-language -- gives usg our idemtities and our
—mearning.—
pone oY 1 i1,

o A1l we know
all we FTear
211 we hope
are created gnd conveyed —— Lthrough symbols. )

ing L2R8 1 he tolecidt (P srvdA, e A
And the-effeetive—use of lomeusnee—maat—bo—a—coTTt I

academic gorl. f?zf‘ii? T 535%2;«\gzﬁat $a¥£nr ?Jﬂui.

Unhappily

| /
© S0 many ¥a’ in ghighxiéagﬁage i
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o~—soWANy occaslions w he (ii)
.,
iﬁ/sﬁr video culture
5%?& %? X<JF )5
~-with its emphasis on speed and ease—-language * *ﬁ””

I b UL ok Ty prieg B e AAT o
ruesea&iagéf—has—beeeme more fleeting and less valued.

o 0

It is a startling fact that today/ young children watch
television
4-500¢€ hours
before they ever go to school.
© They socak up messages and stare at
pictures Without formulating messages
'éé their own——
--without extending their own
vocabulary
--g; developing the capacity for
coherent thought.
For many of our student this has become the age of
the fiash and the zap
the hour-long epic
the 38-minute encyclopedia
the 5-minute explanation
the one minute sell
the 2 second fix.
C GG
In this context teaching children how to read--and also
-row—+e write and speak with clarity--becomes at once more

difficult and more crucial.
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o Every child must be taught not only how to I

receive messages -- but how to send them too.
0 And each child should also understand that we
communicate--not just with words--but with
--the visual arts
—-—and mathematics
-~and music
--~and computers

-—and with dance as well.

A ~ o

Kaﬁgﬁééé;is essentiaEﬁééma&lwﬁuturewlearn§ﬁ§3hnd L.-pro-

. -

Lot

pose tha#——as a National goal--every child in school.should
=g rE . e .
YT A 7L AR A U"/ ne Ss %

<%

be taught to read and write effectively by grade faur.
Schoo&ingweannot*be~endlessly“post§oned. “High schools and

colteges should not be teaching students how to read.
e g i At P i,
I'm convinced this goal is within our reach.

“
e,

iAfter all, évery child--before he or she ever goes to

=

kihdergarten——has learned to speak, a process through which

the sending ana receiving of messages .1> established.



The Middle School
«*”'7’ wj/}/ e TP AP

Fellowing-this focus oﬁ;the fundamentals -— -which-is
cfb/’
the--means, not the end, of edugafipn -- I propose thatwe-
s h" ‘/. (oS - k. Exd ‘J("'f)f’o.n

“focus. the«Mlddle School on-a- Gommﬁﬁ core-oé study. and inkro-

ducethe -knowledge and the understandinge which all students

should possess. . . e, .
A . o AT BN e R
L / A l k ""7/ PR ; w L /‘ ,-: ke f B 4 "; NJ e e 1.”’/5}” - ”
Today the so-called junior high school is gyllced in ‘

awkardly between two other schools aﬂd'seems to have no

R o SR w;’":; 4. R . #Wf;a}{’{;"!:,‘« \:ﬂ{,,’::;,g"/
clear~-cut purpose of its own. Wé’ne d to redlscover what ‘
; AL Enebopg mwef :f{c - v e N W
‘T*11 eall the common core.

But let's not confuse the issue hervre.

o "To propose a core of study for--all .students

v

- Br0p e B VR e A
“ts- not to push £or a single set of courses.
;’ P g AT g P&

o Nor ismit‘toﬁsuﬁgest a national curriculum --
a-notion. which is, of course, unthinkable.
j;"g.g’f A ey ¢

Education 1s the respon51b111t/ of the States

and local school districts.
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o 4 _core-surrieulum does suggest—however-that-- {
as human beings--we &o share some things in
common and that students vwesy—eaxly must begin féﬂﬁnﬁf 3%44§§
& ufderstand our heritage?ga—i'rr‘ﬁeﬁme
and_begin—en understand just how their own
origins and wants and needs are inextricably
linked to the corigins and wants and needs of
others.

T. 8. Eliot reminds us of the hazards of a fragamented,

shapeless education.

In the Waste Land he asks:

"What are the roots that clutch, what branches grow
Qut of this stony rubbish? Son of man,

You cannot say, or guess, for you know only

A heap of broken images...."

Iy - &
Here's the point: While we rejoice in our individual

differences we still must find
o those themes and issues that unite us

««<8S a people.

o We must disquss the corel experiences which
our schools ve the resppnsibility to
pass ¢on. OfF Qourse we can only begin this

process in the \middle schodl.
These key ideasiand issues Wwill be pursued
through all the ¥ears of fodmal education.

But there must be albeginning.

Here I have three supgestions td propose.
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First, we share a common heritage. }

o And if our schocls do not help keep the
past alive

o and if they fail toc introduce students to
the people, to the ideas, to the literature,
and to the events which have contributed
consequentially to human gains and losses

o if we do not confront our common heritage—-—
we not only wiil have lost our past, we

will have lost cur future, too.

Second,_we_not only share a heritage, Egraiso share the

challenges of a common present.

¢ It has always seemed quite curious to me that
so many of our educational experiments have
focused exclusively~—zalmost compulsively--on
the past, ignoring very freguently the
experiences we share in our contemporary world.
o Clearly during their vears of formal educatian
students should alsc look at their existence
here and now, focus on those circumstances
which daily shape their lives.
Again, let me suggest several examples to illustrate
the point.
FPirst, all of us are caught up in a worid of social
institutions: towns and villages and qovernments and

schools and banks and clubs~-and on and on it goes.
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o0 No education is complete unless it
clarifies just how these structures came
to be, how they work and how they should

be changed in light of changing social

needs.
o olss |
i eveY; students should be taught

how to cope with our complex culture.

o A recent Office of Education study reports
that more than 20 percent of Amevrican
adults are not able to f£ill out forms and
function effectively aon their own.

I happen to believe that young people before they leave
the middle school should have mastered such essential
skills.

Let me suggest a third component to the middle school

—_——
curriculum. Not only must we focus on our heritage and on

contemporary social issues and institutions. We must focus
on the future, too.

I understand that to proposse a study of the future may
be startliing at first. But the truth is that there is no
sharp distinction between the future, past, and present, and
educators——all too often--have failed to grasp this essen-—
tial fact.

Again it was T. S. Eliot who reminded us that

Time present and time past
Are both perhaps present in time future

And time future is contained in time past.




v"'-;)',

A

o~
-
L9

-

The harsh truth is that

O

the human race continues to expand at

a rate of 200,000 people every day.
That's 73 million maore peaple every
year.

And every day more than 800 million
people face gnawing hunger, living
literally from hand to mouth.

Tensions over resgurces grow more acute,
and the gquality of our environment is

threatened.

Students should begin to confront the interdependence

of all life and loock at the relationships among science,

technology, and the quality of our life.

o

Where will we get our food, and how can
it be appropriately distributed?

What about cur energy supply, and how
can it be equitably shared?

How can we reduce the poisons in the
atmosphere?

Can we have a proper balance between
population and the l1ife support system
of this planet Earth?

And how can we live together, with

civility, in a climate of ceonstraint?
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I happen to believe that today’s young peaple are ready

to think zbout these seriocus academic issues. ZIeachint—a }uf i~

=1 F n—
T T res &:fs-hf&a—;,p{? ,;,;,{w&.@
temporary issues, and alternatives’ for the future should be
A

the central mission of the middle school.

Witho the fir&t Ievel of learning--the fundamental

rk of the\middle school is\meaningless.

skills--the
But withouX a middle gchool to follow jt, the work of
the basic school chronicaNy incomplete-—3 subject

urgently in search a predica¥\e with meaning.

The Transition School

Finally -- as a capstone to formal education — I pro—

7
pose a ansition School®™ =c3 three—yearperiod, perhaps,

in whi:zizfnﬁents are-offered _many options and—Begimr—Ee—ROKE
in id beyond the classroom.

By their middle teens, most young people are restless.

They are eager to preak out of the academic lock step which
seems a time of endless incubation —-- and they mature much
earlier than they did 30 years ago.

FPor too long we've asked zll students to leap together
over the same academic hurdles.

For too long we’ve assumed that there is something
sacred about the walls of the school building.

For too long we've assumed that a student who stepped
outside of §§e>2s§%e§§§s§a§ acadenic program was

irretrievably lost.

15
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patterns must be broken down. Students

Rigi§ academ

should begin to £1 their muscles, tg test their talents,

and move into the ldarning places a%is&\saa be found beyond

the academiciwalls. i
- 3

\

3
Specificallly, I prapose we break up e high school

into a network of

The pattern which I have called the "Transition School™
I, o] g ;;*L, M .
- that students sy MH—tacty
differ from each other
——and that in the upper years of school
they should be free to specialize
-somewhar—and test their unigue talents

o not only in the school,

o but also in the communitiss gutside.

I also propose that each "sghool-within—thi-school”™ not
only have a ecial focus, but al have its own f-~campus

connection to e gutside world.
Let me illustrate the point. é;'§é%fgs,

¢ A high Ssﬁssijért center connesction aes%'}

be.made, coffering apprenticeships at
community theatre groups, and intern—
ships in galleries and museums and

orchestras;

>
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c A ‘schaei—%sszﬁess partnership, in—whiek M /ﬁ,@g

Iocal business and industry adept a school,

jo

and provide on-the-job training for students

who are eager to be out working and honing

bindf $ibmed

o A SGCI&},/S&WISE school with, ties to

the ir skills;

community institutions so thet young
people could work with retirees and in
hospitals and old age homes and parks.

© A "university in the schools" cemeept

=

in—whieirr—tocai—esitege would offer

ad;a’_éi%z i 1
academic work to high school

students -- both on the grounds of

the high school, and on the campus
as welil.
HBere I ﬁﬁstw é;gi} school
students will continue to spend most of their time in school

pursuing academic suhjects_.ﬁlt if the basics are learned
¢ —

well in the early grades, there would be time in the upper

v
grades for students to %&Tﬁm&

baginning—te relate education to experience bevond the

campus. ,ufﬂ.: E E o é;:s 7{*‘/'%3"’%@;,&1’57&,

t ey Eyany 2 i, slsla R sTals. W) d bhe _ap hhéﬁ!‘{g&
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But here I must raise a flag of caution. Schools can-. g
re
&
i not do it all alone. /f %‘
Parents . are the first. and-mest .dmportant teachers;—and E :

threy-must be partners in-the pProcess.

The harsh fact is that children will not become good
readers

o 1f no one reads at hone,

o if our so-called "bookshelves" are filled

only with knicknacks and plastic flowers,
_flg”_

o and if TV watching is the preoccupation of
parents every night. ‘ )
To.reaffirm this partrership between thé heme and
school o -7, e f;‘?€=@‘?"_ﬂ‘ﬁw»
o I'd like to seefbarents Lura-off.the TV and
read aloud to children, and rediscover the
beauty of the written and the spoken nggéJép‘fgk gﬁg,k

Good homes make good schools, and I'm convinced this
A

LA

partnership must be aggressively affirmed.






-Jasz-éaree—weeks—;io, President Sadat of Egypt

said in an interview--almost casually it
seemed--that he would like to address the Israzeli
Parliament.

o Hours later, satellites beamed to every
inch of the inhabited earth the news of
his remark.

o Television multiplied his comment,
played and replayved it, and held him
to it -- almost as a dare.

o Only days later, Barbara Walters,

Walter Cronkite, and John Chancellor
arrived in Cairc to accompany Sadat
on his historic trip -- almost as a
way of certifying it.

o Then, at Ben Gurion Airport, millions
of viewers around the world simul-
taneously experienced the electric
moment as an Egyptian plane touched down

on Israeli soil.
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It is not to diminish what happened in the Middle

East to say that

- none of the words exchanged during

that visit,

- none of the speeches,

- none of the documents,

- none of the private meetings,

- none of the toasts -- was as significant
as the riveting of the whole world's attention on
one single, simaltaaesas; breathtaking, symbolic

image -- two former enemies shaking hands. Insfantly,

brought together
in a grand human gestiure

on behalf of peace.

Theg next day, according to =z der of the

Labor Barty, "Israel woke up likefz 'new bride’

She ws that something great s happened,”

he obkerved, "but she’s not yef sure she’s
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o A 'juniversity in the schools” concept in

whilkh a local college wo

d offer advanced

acatlemic work to high schopl students --

Bcth on the grounds of the ihigh school,

andlon the campus as well.

Here I mist stress one importantipoint. High

school studentis will continue to spendimost of
their time in Bchool pursuing academic{subjects.

But if the basics are learned well in tthe early

grades, there would be time in the upper grades

for students td spend a half day or two|per week

>

perhaps beg to relate education té experience
beyond the camplis.
What this gdds up to is making alljof ocur

schools--Community Schools--places wherg students

are in touch wi learning sites in thelneighborhood

beyond the schoofl and where outside g:érgs come to

the school to the facilities and éffer
: i

their support. e school would be an
an isclated, imstitution.
- btdhllosc_
Several months ago I wvisited Martin Luther
King School in Schenectady, New York. Walking
down the hall, I glanced intoc the library and saw
an older man and a young boy sitting at a table

with a book.



,
o~

-~ 24 -

On investigation I found the man had retired
from G.E. 3;§,haé,¥elunte&red to come to school
each day to tutor children. More than that, he
had engaged a team of retired volunteers to support
teachers in the school and help children with
their reading.

The clder man explained te me that it made no
sense for him te sit at home and gripe about the
school while he had a good mind, knew how to read,

and might be helpful to the schools.

e o0

That, it seems to me, is precisely the sgpirit

of shiscenference. 9£g£%{£

;o e SO

deepdy—irTHE 3SoND0Ls and we know they must be

everybody'’s business.

Today, 90 percent of all children i# America--
that's 45 million students--are enrolled in public
schools. That's the generation that will guide
the destiny of this Nation well beyond the year

20060.
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o And we must be as concermned about the
ééaiizy of our schools
¢ as we are about the quality of cur
srreams and rivers,
o and the gquality of the air we breathe.
o oo
This I am convinced continues to be the
highest priority of this Nation. And because of
the commitments by organizations such as these
assembled here, I'm confident that public education

will continue to achieve cur twin goals of access

and excellence for all.

)

vy,



