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To r f c i t e r a t e , ^M-le technology w i l l und 

s i g n i f i c a n t r o l e In 

ubtedly play a 

\the fu ture o f American publ ic educat ion, 

the g r e a t e s t impact change in the school i p the decade 

elW ahead w i l l teiore l ikel^r de r i v e from what ' s happening to the 

American fami l y , 

consider the future , 

ex t out o f which the fu ture i s r i s i n g , 

cne wishes to examine tfie present 

I n any at tempt t? 

be mindful o f the con 

This i s t rue 

terra. H i s t o r i ans have suggested that next tD the 

Dec la ra t i on 

con t r i bu t i on 

h i s t o r y and 

ne must always 

whether 

speculate about a l t e r n a t i v e f u t i r e s o f the f a r 

>f Indeper dence,. the next s i n g l e 

o f the brave new world c a l l e d A?reriea| to the 

3eyeloprne]st of western c i v l l i z a t 

century lojLogy the found ins: o f the 

most important 

op| i s not 20th 

1 i c schoo l . 

I n 18^2, when Abraham L inco ln announced his candidacy 
" I 

f o r the I l l i n o i s S ta te Assembly, he dec lared that : 

"Upon the sub jec t o f e d u c a t i o n . . . 
I can only say that I view i t as 

the most important sub jec t which 

we as a people can be engaged i n . " 

o o o 

To the immigrants ^ • "ir1 *• - fnn(1 n f — 

o I t was educat ion — rather than E l l i s I s land — 

that was the r ea l gateway to America. 
ohL 

o Ttr-tftggfe. learning; was synonomous with progress . 

e ffT^f nrnfrfrfpnr -i ^ n n - +-4 - n irn,- ^ cr ac* ĉ pff ft^ ft go 

.jobs. 

o o o 



Because o f publ ic education 

—Jggefe-new generat ion has^jrtovecf 

""grama 11 uall.y ah earl 

—"-and xc have made Gpoctarulax 

C fh i l l i t e r a c y has dropped from 11 
i 

t o 1.2 percent , s ince 1900. 

_Bernnrir nf rrfnrmft-Mn ^nir i n ^ ^ ^ l p s have f l o u r i s h e d , 

Because of education — 

o We have cracked the g ene t i c code, 

o We 've p layed g o l f on the moon, 

o We 've g i v en the wor ld abs t rac t expressionism, 

o We've v i r t u a l l y conquered c o l i o , tube rcu los i s , 

whooping cough, and rheumatic f e v e r , 

o ¥e *ve b u i l t a network o f f r e e publ ic l i b r a r i e s a l l 

across the Mation. 

o We f ve l ed the world in biomedical research, 

o Over the nast four years , the United Sta tes won 

10 o f the 11 tfobel P r i s e s in medicine and phys io l ogy . 



o a o 

These dramatic l eaps are rooted — not in Ignorance — 

but in educat ion, 

Henry S t e e l e Commager dec lared that "no o ther people 

e v e r demanded so much of education — none was ever served 

so w e l l by I t s schools and educators . " 

o o o 

The po in t i s t h i s : 

America must have a network o f publ ic schools to se rve 

a l l ch i l d r en , not Just the s e l e c t ed f ew . ""if-* v-f^t^n n f_ 

-tin ? - - mfr rfnf-m "hnmas .T>f»fpr»Si-m —- J s 

mr>Rf. anriapinnR1 tfti^T f0?;I.mhw^--drnnmin hnm^n 

And any t a l k about 

o deschoolinp: our soc iety , \ 

o or c l o s i n g down our schoo ls , 

o or dec id ing that some ch i ld ren should be a r b i t r a r i l y 

cut o f f from fu r the r education —— 

Such ta lk — 

— not only shockingly denies our he r i t a g e — 

i t a l s o darkens hope less ly our prospects f o r 

the f u t u r e . 



Here I r d l i k e s t r i k e an o p t i m i s t i c no te : 

As I go about thk, country , I sense, in s p i t e of the \ 
d i s t u r b i n g head l ines , a^qhansriw? mood toward the pub l i c 

s choo l s — expectancy. 

There i s a determinat ion not only to support our 

s choo l s but t o push f o r e x c e l l e n c e as we l l -

o o o 

Twenty years ago, America f aced another fcin^uP c r i s i s ^ 

•frr fptht-fn nrlti rr-r f-f rtp 

o Sputnik had Just been l i f t e d i n t o space, 

o and! n m r pymf f*-p Ttnny f.TviiiijT ur i-Tiiin. 1 t hrr-d 

r/j 1 ed ,r 

^ fu r ing t h i s dramatic moment S** lila* h l 'a tot 'y " 

James Bryant Conant 

focused on both eeJjSoi content and s 

s t r u c t u r e . „ % 
1 ^ 

Jh. n * ^ o and the now-famous Conant repor t Ashaned -q&s? 

schoo l s f o p doeadoo, 

- t t 

o o o 

—•Twenty ye aura I -a v - " »,ri we /.re mm in — what 
ĴVn-t 'hiXs^-

TTTt̂ h-fc-ire c a l l e d — the Post-Conant Era, 



During the past 20 years — which seems more l i k e a 

thousand - - , 

o We have become more mobile and l e s s s t a b l e , 

o T e l e v i s i o n and t r a v e l now compete on equal 

f o o t i n g w i th the classroom and the book, 

o Today Arch ie Bunker i s b e t t e r known than S i l a s 

Marner, ^ e l l i n i i s more i n f l u e n t i a l than ^aulkner 

and the s i x o *c lock news i s more compel l ing than 

the h i s t o r y t e x t , 

o Today students are more r e s t l e s s and l e s s 

r e s p e c t f u l o f the schoo l , 

o And today the o ld elementary, .tumor high and 

h igh school s t ruc ture — wi th the E-2-H l ock 

s t ep — has l a r g e l y l o s t I t s meaning. 

I ' m convinced the t iwe has come to -a^fcgSSi 

^fundamental au^Sfriens, 

—c-What »g»e the purposes of publ ic educat ion^ 

——Kcw—should our liehools be structured? 

—sJI&a J&es e l̂u^d t iua re late—to our other sort-g^ 

i n s t i t u t i o n s ? T y n L A 

A 



I b e l i e v e l t r s time t o so r t out Just what the publ ic 

schools can and cannot do. And focus once again on 3 fun-

damental purposes; 

The ^as i c School 

F i r s t — we need a bas ic school — a time to teach each 

c h i l d the fundamental s k i l l s and focus e s p e c i a l l y on the 

e f f e c t i v e use o f lan^ua^e. , i » * ' f ) 
- T j w ^ >> ^ ^ r 

tifT^ti->i Mni^" trw aTT t o g e t h e r . 

o T.ftnernag-g g j v e s US "'IT J "T ' ~f * "u " " i r 

—meaning,— 

f <fyHrrT"rry g ' g a n f ^ 1 t H ^"H f»t}L&M I IlTni'.jT », ! I'Jfl -

o A l l we know 

a l l we f e a r 

a l l we hope 

a r e created and conveyed — through symbols. a r e created and conveyed — trirougn sv~ 

And fcfeo—effective - »se o f language muot be a ibiiLL'cil 

/ \ 
aee i s diminished 



— -

p-r iiiLed- page 

our v i d e o cu l tu r e ^ l. , 
^ t AJ 

— w i t h i t s emphasis on speed and ease—language ^ 

inorc »o ing l y has be come, more f l e e t i n g and l e s s va lued . 

o o o 

I t i s a s t a r t l i n g f a c t that young ch i l d r en watch 

t e l e v i s i o n 

4-5GGQ hours 

b e f o r e they ever go t o schoo l , 

o They soak up messages and s t a r e a t 

p i c t u r e s J* i thout formulat ing messages 

o f t h e i r own— 

—without extending t h e i r own 

vocabulary deve lop ing the capac i t y f o r 

coherent thought. 

For many o f our student th i s has become the age of 

the f l a s h and the zap 

the hour—long ep i c 

the 30—minute encyc lopedia 

the 5—minute exp lanat ion 

the one minute s e l l 

the 2 second f i x . 

o o o 

In t h i s con tex t teaching ch i ld ren how to read—and 

how fce w r i t e and speak wi th c l a r i t y—becomes at once more 

d i f f i c u l t and more c r u c i a l . 



- J # -

o Every ch i l d must be taught not only how to 

r e c e i v e messages - - but how to send them too . 

o And each ch i ld should a lso understand that we 

communicate—not jus t with words—but with 

- - t h e v i sua l a r t s 

--and mathematics 

—and music 

--and computers 

—and with dance as w e l l . 

Language i s e s s e n t i a l -to—ail--future - l earn impend I-pco-
• — ? • 

pose thajji—as a Nat iona l g o a l - - e v e r y ch i l d in schoo l . should 

be taught to read and wr i t e e f f e c t i v e l y by grade f our . 

School-xng~~eannot be -endless ly-postponed. High schools and 

c o l l e g e s should not be teaching students how to read. 

M I 'm convinced th i s goal i s w-tirhlrT'Oui:' rearc-h. 

•A f t e r a l l , every c h i l d - - b e f o r e he or she ever goes to 

k indergar t en - -has learned to speak, a process through which 

the sending ana r e c e i v i ng of messages i s e s tab l i shed . 



The Middle School 

F-q-1 1 ^-wing th i 8 .focnF ^n the fundamentals - - --which- is 

the-me^ans, not the end, of edus^t,ipn. — I propose th -̂fe-~we-' .. <••?'•-. ^ 

f o c t i s the-Middle School o n a - f t M m a p - - g o re -o£ s t udy, and i n t r o -

duce the- knowledge -and the... under standing & which a l l students 

should possess . ^ 
• j * 'J • < ""'J J i ;i•A'/-'/;-

Today the s o - c a l l e d jun ior high schoo l^ is sp l i c ed in 

awkardly between two other schools and -seems to. have no 

c l e a r - c u t purpose of i t s own. W^ need to red iscover what " 

' T ^ H cal.1 the coirfinon core . 5 

But. l e t ' s not confuse the issue here. 

o To- propose a core o f stud^, f o r - -a l l students 

•is- not t o push .for a s i n g l e set of courses. 

o Nor i_s it- to--suggest a nat ional curriculum — 

a -notion, which i s , of course, unthinkable. 

Education is the r e s p o n s i b i l i t y of the States 

and l o c a l school d i s t r i c t s . 
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o -fi rrrrr mirrfrrnTtTm t1ffPc ^rtfr?1""* fciwwy t h a t — 

as human be ings—we do share some th ings in 

common and fckat s tudents v o r y oas-ly must hgg in 
i 

fe^ u o ^ f l B a d our h e r i t a g e , g«a-rrr p e r f e c t i v e 

to understand j u s t how t h e i r own 

o r i g i n s and wants and needs are i n e x t r i c a b l y 

l i n k e d t o the o r i g i n s and wants and needs o f 

o t h e r s . 

T . S. E l i o t reminds us o f the hazards o f a f ragamented, 

shape l ess educa t i on . 

In the Waste Land he asks : 

"What a re the r o o t s tha t c l u t c h , what branches grow 

Out o f t h i s s tony rubbish? Son of man, 

You cannot say , or guess , f o r you know on l y 

A heap o f broken i m a g e s . . . . * o 

H e r e ' s the p o i n t : Whi le we r e j o i c e in our i nd i v i dua l 

d i f f e r e n c e s we s t i l l must f i n d 

o those themes and i ssues tha t un i te us 

. . . a s a p e o p l e . 

o We must d isauss the co rd experiences which 

our s choo l s toe the r e s p o n s i b i l i t y t o 

pass on. Of ^ourse we cart on ly beg in t h i s 

p rocess in the\middle s c h o s l . 

These key ideas\and issues W i l l be pursued 

through a l l the W a r s o f f o rmal educat ion. 

But th e r e ssust be a Ibeg inning, 

Here I have three sugges t i ons tcA propose, 
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F i r s t , we share a common her itage. 

o And i f our schools do not he lp keep the 

pas t a l i v e 

o and i f they f a i l t o introduce students to 

the p eop l e , t o the i d eas , t o the l i t e r a t u r e , 

and t o the events which have contr ibuted 

consequen t i a l l y t o human ga ins and l osses 

o i f we do not con f ront our common h e r i t a g e — 

we not on ly w i l l have l o s t our pas t , we 

w i l l have l o s t our f u t u r e , t o o . 

Second,, we not on ly share a h e r i t a g e , we a l s o share the 

cha l l enges o f a common presen t . 

o I t has always seemed qu i t e curious t o rae that 

so many o f our educat iona l experiments have 

focused e x c l u s i v e l y — a l m o s t compuls ive ly—on 

the p a s t , i gnor ing ve ry f r e quen t l y the 

exper i ences we share in our contemporary wor ld , 

o C l e a r l y during t h e i r years o f formal educat ion 

students should a l s o look a t t h e i r ex i s t ence 

here and now, focus on those circumstances 

which d a i l y shape t h e i r l i v e s . 

Aga in , l e t me suggest s e v e ra l examples to i l l u s t r a t e 

the p o i n t . 

F i r s t , a l l o f us are caught up in a world of s o c i a l 

i n s t i t u t i o n s : towns and v i l l a g e s and governments and 

schoo l s and banks and clubs—and on and on i t goes . 



o Ro educat ion i s complete unless i t 

c l a r i f i e s j u s t how these s t ruc tures caise 

t o be , how they work and how they should 

be changed in l i g h t o f changing s o c i a l 

needs. 

- On a more g r a d u a l l w t ' l , students should be taught 

how t o cope wi th our complex c u l t u r e . 

0 A r e cen t O f f i c e o f Education study r epo r t s 

tha t more than 20 pe rcen t o f American 

adu l t s are not ab l e t o f i l l out forms and 

f u n c t i o n e f f e c t i v e l y on t h e i r own. 

1 happen t o b e l i e v e that young people be f o r e they l e a v e 

the middle schoo l should have mastered such e s s e n t i a l 

s k i l l s . 

Le t me suggest a t h i r d component t o the middle school 

curr iculum. Not only must we focus on our h e r i t a g e and on 

contemporary s o c i a l issues and i n s t i t u t i o n s . Pfe must focus 

on the f u t u r e , t o o . 

I understand that t o propose a study o f the fu ture may 

be s t a r t l i n g a t f i r s t . But the t ruth i s that there i s no 

sharp d i s t i n c t i o n between the f u t u r e , pas t , and present , and 

e d u c a t o r s — a l l too o f t en—have f a i l e d to grasp th i s essen-

t i a l f a c t . 

Again i t was T. S. E l i o t who reminded us that 

Time present and time past 

Are both perhaps present in time fu ture 

And time fu tu r e i s contained in time pas t . 



-

The harsh t ru th i s tha t 

o the human race cont inues t o expand a t 

a r a t e o f 200,000 peop le every day. 

T h a t ' s 73 m i l l i o n more peop le e v e r y 

y e a r . 

o And eve ry day more than BOO m i l l i o n 

peop l e f a c e gnawing hunger, l i v i n g 

l i t e r a l l y from hand t o mouth, 

o Tensions over resources grow more acute , 

o and the q u a l i t y o f our environment i s 

threatened . 

Students should begin t o con f ront the interdependence 

o f a l l l i f e and look a t the r e l a t i o n s h i p s among s c i ence , 

t e chno logy , and the q u a l i t y o f our l i f e . 

o Where w i l l we g e t our f o o d , and how can 

i t be app rop r i a t e l y d i s t r i b u t e d ? 

o What about our energy supply , and how 

can i t be equ i tab l y shared? 

o ffow can we reduce the poisons in the 

atmosphere? 

o Can we have a proper balance between 

popu la t i on and the l i f e support system 

o f t h i s p lane t Earth? 

o And how can we l i v e t o g e the r , with 

c i v i l i t y , in a c l imate o f cons t ra in t? 



I happen t o b e l i e v e t h a t t o d a y ' s young peop l e a r e ready 

t o th ink about these s e r i o u s academic i s s u e s . -STc aching a. 

qonnnnn i T " r f vh > i n i r i r i f > g ^ o w a ^ w r ) l -Ajp. nfih— 

temporary i s s u e s , and a l t e r n a t i v e s f o r the f u t u r e should be 
A 

the c e n t r a l m iss ion o f the middle s c h o o l . 

l e a r n i n g — t h e fundamental 

schoo l i s^ f f l eaning less . 

to fo l l ow Nit , the work of 

incomplete-—a\subject \ 
te w i th meaning^ 

The T r a n s i t i o n School 

F i n a l l y — as a capstone t o formal educat ion — I p r o -

pose a t r a n s i t i o n Schoo l * —rj f h r ^ " perhaos , 

i n whi'7^ g f " d g n t s apa--gr&gg-red—many o p f ^ ™ ^ an^ H ^ i r , » r, -m^* 

beyond the rTs&nrrrrx*. 

By t h e i r middle t e e n s , most young peop l e a re r e s t l e s s . 

They a r e eage r t o break out o f the academic l ock s t ep which 

seems a t ime o f end l e ss incubat ion — and they mature much 

e a r l i e r than they d id 50 y e a r s ago . 

For t o o long w e ' v e asked a l l s tudents t o l eap t o g e the r 

o v e r the same academic hurd l e s . 

For t o o long we ' v e assumed tha t the re i s something 

sac red about the w a l l s o f the schoo l b u i l d i n g . 

For t oo long w e ' v e assumed tha t a student who stepped 

o u t s i d e o f the conven t i ona l academic program, was 

i r r e t r i e v a b l y l o s t . 



V -
g o o 

R ig i f i academic pa t t e rns must be broken down. Students 

should beg in t o t h e i r muscles, t o t e s t t h e i r t a l e n t s , 

and move i n t o the l ea rn ing p laces which can be found beyond 

the acadentic\ wa 11 s . 

o o o \ 

S p e c i f i c a l l y , I propose we break up tke high school 

i n t o a network aU smal l e r units , 

o o o 

The pa t t e rn which I have c a l l e d the " T rans i t i on School* 

—'LeuygiLfca^s that students act~ mi t a c t y 

d i f f e r from each o the r 

—and that in the upper years o f school 

they should be f r e e to ^rg^gf n j i z e 

-somewhat and- t e s t t h e i r unique t a l e n t s 

o not on ly in the schoo l , 

o but a l s o in the communities outs ide , 

I aJ^p propose that each "school—within—thb—school* not 

on ly have a S p e c i a l f o c u s , but a l s^ have i t s own ^ff—campus 

connect ion t o €be outs ide wor ld . 

L e t me i l l u s t r a t e the po in t . 

o h high school ^ r t center connection »uot -

be made, o f fer i -se j apprent icesh ips a t 

community thea t r e groups, and in t e rn -

sh ips in g a l l e r i e s and museums and 

orches t ras? 
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& *school-pusiness* par tnersh ip , La which 

local business and industry oKlopt a school , 

and prov ide on- the - j ob t ra in ing f o r students 

who are eager t o be out working and honing 

t h e i r s k i l l s ? , 1 . a 

h s o c i a l / s e r v i c e school w i th^ t i e s to 
a^/se: 

community i n s t i t u t i o n s so tfrafcr young 

peop le could work with r e t i r e e s and in 

hosp i t a l s and o ld age homes and parks, 

o A "un i v e r s i t y in the schools* concept 

in which a l o c a l c o l l e g e would o f f e r 

ndvnnrrrrj academic work t o high school 

students — both on the grounds o f 

the high schoo l , and on the campus 

as w e l l , 

Here I must s t r e s s one important p o i n t s jBigh school * 

students w i l l continue t o spend most o f t h e i r time in school 

pursuing academic subjects_^/But i f the basics are learned 

w e l l in the e a r l y g rades , there would be time in the upper 

grades f o r students t o -tfj&eud & ha l f day ur—two £jet~week 

hnginning t o r e l a t e education to exper ience beyond the 

, what tfc 
r i 'iiiiiii 111 i I i T11T1111 17 i1 n Tin iiir irTi'rr i l iip?n,~'' Bra in tn» f±- ' "T ty Sphm IT i / 1 ujm. wliJ-L'g itinlmnt" nrt -in i-rm^ with / 

ln'jmirn f nr| f f-Js in c l « 3 t n i i i.in- ^-^ifr-ii nnrj ~ ^ i f j ^ t 

j i i ij_ 111 i—i tTn -trr f f p i - k f̂J^ 

t fnrr • .. 7 . f f n r h n f ^ p p p p f , -fl, r -p f tp^ wnillri h^ a P ** tJhUcjfcj 

^ r ^ i nnt nn i^Mrrtrr* ' 1 1 • T~ m 4 
* » , 



tjpuiM frtux— 
'rffavbs /n 

AAMJr^. 

VTii/ 

HVt^ 
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But here I must r a i s e a f l a g of caut ion. Schools can-. ! * 

/ " • * iS \ not do i t a l l a lone . / -1 
J ' /I 

Pare-nt-s- ..the first-.and~fft09-t---i-mportant te.ache-rs'7—and 11 | 

they-fiMis t be par tners in--the proces s . j 

The harsh f a c t is that ch i ldren w i l l not become good / 

readers 

o i f no one reads at home, 

o i f our s o - c a l l e d "bookshelves" are f i l l e d 

only with knicknacks and p l a s t i c f l o w e r s , 

cr) - 16' -

o and i f TV watching i s the preoccupation of 

parents every n igh t . 

So—xea£f.irm t h i s pa r tne r sh ipbe tween the home- and 

sshaH ^ -J^ JvJ&kit, 

o I ' d l i k e to see 7 parents e#i-wthe TV and 

read aloud to ch i l d r en , and r ed i scove r the 
j 

beauty of the w r i t t e n and the spoken word, t -*•"< J ^ W * \ 
: r"*- r I 

Good homes make good schoo ls , and I 'm convinced th i s j 

par tnersh ip must be a g g r e s s i v e l y a f f i r m e d . 

A r , 



J 2 s L i jUteJt -fii*^ 

y n J t s r J * ^ 

- U h l r r s k A ^ t M ^ 

fr far* fyhd 4 
b ^ A / M The 
H l M f j J^ttf jih^/p, 



JwsS tkuce wmLa P res iden t Sadat o f Egypt 

sa id i n an in t e r v i ew—a lmos t casua l l y i t 

seemed—that he would l i k e t o address the I s r a e l i 

Par l i ament , 

o Hours l a t e r , s a t e l l i t e s beamed t o e v e r y 

inch o f the inhab i t ed ear th the news o f 

h i s remark, 

o T e l e v i s i o n m u l t i p l i e d h i s cessment, 

p l ayed and r ep l a y ed i t , and he ld him 

t o i t - - almost as a dare , 

o Only days l a t e r , Barbara Wa l t e r s , 

Wa l t e r Cronki te , and John Chancel lor 

a r r i v e d in Cairo to accompany Sadat 

on h i s h i s t o r i c t r i p - - almost as a 

way o f c e r t i f y i n g i t , 

a Then, a t Ben Gtnrion A i r p o r t , m i l l i o n s 

o f v i ewe rs around the wor ld simul-

taneously exper ienced the e l e c t r i c 

moment as an Egypt ian p lane touched down 

on I s r a e l i s o i l . 
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o o o 

I t i s no t t o diminish what happened in the K i d d l e 

East t o say tha t 

- none o f the words exchanged dur ing 

tha t v i s i t , 

- none o f the speeches-, 

- none o f the documents, 

- none o f the p r i v a t e meet ings , 

- none o f the t oas t s - - was as s i g n i f i c a n t 

as the r i v e t i n g o f the whole wor ld* s a t t e n t i o n on 

one s i n g l e , simultaneous, Breathtak ing , symbol ic 

image - - two former enemies shaking hands. I n s t a n t l y , 

500 m i l l i o n peop le 

o / f e l t t h e i r connectedness, 

o / t h e i r p e r s p e c t i v e was expanded/ 

and momentarily - - the wor ld jkas. 

brought t oge ther 

i n a grand human ges tu r e 

on beha l f o f peace. 

Tha next day, accord ing t o a Leader o f the 

Labor flkrty, " I s r a e l woke up l i k e / a 'new b r i d e * 

She knows tha t something g r ea t Iras happened,11 

be observed , "but she f s not ye/ sure she*s 

p r e g n a n t . " > 4 t ^ b d ^ 
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o A un i v e r s i t y in the schoo ls " concept i n 

schoo l studert 

which a l o c a l c o l l e g e would o f f e r advanced 

academic work to h igh school students — 

botit on the grounds o f the |high schoo l , 

and on the campus as w e l l 

Here I m s t s t r e ss one important \point, High 

tjs w i l l continue t o spend! most o f 

t h e i r t ime i n schoo l pursuing academicIsubjects, 

But i f the bastes are l earned w e l l i n tihe ea r l y 

grades, the re ^ould be t ime in the upper grades 

f o r students tq spend a h a l f day or two per week 

perhaps beginnljag t o r e l a t e educat ion tzp exper ience 

beyond the camp|xs. 

What t h i s idds up to i s staking a l l o f our 

schools—Communisty Schoo ls—places wher^ students 

are i n touch witfe l earn ing s i t e s i n the 

beyond the school and where outs ide groisps come t o 

the school tokusa the f a c i l i t i e s and 

t h e i r support. 

neighborhood 

e school would be anj pen, not 

an i s o l a t e d - i n s t i t u t i o n . 

f f e r 

/ Severa l months aeo I v i s i t e d Mart in Severa l months ago I v i s i t e d Mart in Luther 

King School in Schenectady, New York. Walking 

down the h a l l , I g lanced i n t o the l i b r a r y and saw 

an o l d e r man and a young boy s i t t i n g a t a t a b l e 

w i th a book. 



On. i n v e s t i g a t i o n I found the man had r e t i r e d 

from G.E. and had vo lunteered t o come t o school 

each day t o tu t o r ch i l d r en . More than tha t , he 

had engaged a team o f r e t i r e d vo lunteers t o support 

teachers i n the school and help ch i l d r en with, 

t h e i r r ead ing . 

The o l de r raa-n exp la ined t o me that i t made no 

sense f o r him t o s i t a t home and g r i p e about the 

school wh i l e he had a good mind, knew how t o read, 

and might be h e l p f u l to the schoo ls . 

o o o 

That, i t seems t o me, i s p r e c i s e l y the s p i r i t 

o f frhis eaii f grange, ^h t 

lifa^T^Tra "̂rrr̂  ^ Q Q ^ p r foprqnTir T,rr Til Tfi ir so 

deepiy i n Like' &£h56is ana we know they must be 

"SLl^llgLlielieJ. ÛU u J l ^ l i l _ 

We k»ow t l u t « p c e l i e n e e in education i s 

eve rybody ' s business. 

Today, 90 percent o f a l l ch i ld ren in America— 

t h a t ' s 45 m i l l i o n s tudents—are e n r o l l e d i n pub l i c 

schoo l s . Tha t ' s the generat ion that w i l l guide 

the dest iny o f t h i s Nation w e l l beyond the year 
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o And we must be as concerned about the 

q u a l i t y o f our schools 

o as we are about the qua l i t y o f our 

streams and r i v e r s , 

Q and the q u a l i t y o f the a i r we breathe, 

0 0 0 

This I am convinced continues to be the 

h i ghes t p r i o r i t y o f th i s Nat ion. And because o f 

the CGH2srf_t3ssent3 by o rgan i za t i ons such as these 

assembled he r e } I 'm con f i d en t that pub l i c education 

w i l l continue to ach ieve our twin goa ls o f access 

and e x c e l l ence f o r a l l . 


