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"Coming To Our Senses" will be rejimbered as a mile-
stone in our] long effort to somehow bring ourselves together
and keep froh dividing our educational Jpurposes in ways that
will destroy\the spirit of this Nation.] "Coming To Our

Senses'" is a Pramatic document. It's eative. It's

straightforwa&d, and it's filled with cbmmon sense. As a

sequel, Mr. Rpckefeller and his colleég es have taken on

this imaginatfive effort to establish cojversations and plans
.. of acticen acgoss this country, and I am|convinced that this
is essential jfoy the vitality of our Natfon's schools. It

e

y to be with David and th

is a special e who have worked

Witﬁ him so ligently over the past years.
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apd—tlrrt we must have art in eem—egEEZEagbnaause the arts
L are basiclal, not a frill.
) I am often asked what I consider to be ‘basic education. ™
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S have one response In my view the education is

the’ centrality of languagéS Language is what separates us

m> A {ifc .
from otﬂggxpa3553;~the porpoise and the bumprhpe,nggﬂi£§:~\-;

standing.f Our éépacity to communicate determines the .

structur aqe:ifzéEEEE)of'our culture. If language is net

» well infplace\Fhere is no fUtumme education\and there -is no

social structure.




 ad
'I'heare an essential part’of tl‘ﬁM

and, indeed, the extent to which we becomel civilized as a

people anci exquisite in our comunication\is the extent to

>

which WQIEQ\ nd ®dur symbolic language\lto include the arts.

——

Language begins almost spontaneocusly and usually with

very little conscious helpk Some of my earliest academic

interests had to do with the development of language. It

always seemed to me a miracle that id all the babblin

t; (a1l the cluttery(all the confus@ child in the earliest

T

: ¢
of months begins to the 'real

—

worlé\’into themsymbolic worlJIn the first few months,

certainly during the first few years, the child begins to
come out\with those marvelously formed expressions} of @

and '@," and we imnediatelyrwith great elz@take those
{ 3 by

verbal nd connect them wheh something we call

reality. l/ C‘L" m,‘_'f'.‘,g!—"‘-—&."__k:_‘#ﬂge‘ »— R Mok CKMM“M&”.

We don't pause to un:iersﬁané how remarkably subtle the
ah* '
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formation’of "er andA"oh" actually a&‘ We expect to hear

itorially. We give nd\ attention or
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not, pa ents begln to ganic. No parentﬁer says “Since my.

child doegn't speak at e age of three,\#'ll happen at the
age of foukl"

.When a child moves on to formal education

a

zrecheni-stic—desiagn. ﬁ)ral symbols becomﬂrritten symbols

: - )
which we convert into something we call the printed word.*

I th all children can rn to read jusm

cannot make that move.

Rt culture can permit iti symbol system to stop

o
with aw@itory sy@lon%or with the&rlnted word alone)-

- Gutenburg notwithstanding. / Any culture that is called

-

PP X L nvikn
Fcivilized its symbol system e into the

sy 1y racan,
of aesmmmy communication Icammbeeeh ao—tiqg, feelings, and

ut six months ago we had a marvelous luncheon at the

We heard a panel that was sponsored bgf&rts_
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the Handicapped precisely because many of our handicapped .

chlldren‘do not have\skllled capac1tyﬁ:o speak clearly Jeés
somcTrreenaue to.write clearly.) But many of them have the

_ @and the’/{::.rlt sand t@ to create c}.early.'

To deny them &e&s&%&r of symbols is to deny them

the opportunltylto say ” who they ir_eénd to affirm their gwn

talents and their own identity/ The arts and the handicapped

belong *;;@
i, ——

One of the panelists\was&l_.w who appears every
day or so on "Sesame Street.” iThiq beautifum

\ '

She cannot hear™a sound and,]therefore, cannot!speak sounds . :
m

except in a crude and guttural way. §~ She comxmm1cates‘tﬁl1lbjh

through dance \but at that luncheonlshe used the signing
methods with which the deaf very often speak, ané s;'oke to us
a Robert Frost poem, "Two Paths Diverge in a Wood."

As she talked about the paths diverging and who she is

and what she wants to become, and about the universe about -

us, a peculiar thing happened to me‘and—,‘from what I could -

sense,Sto the rest of the audience{ Suddenly I found myserf—

3 s :
not listening to the auditory interpreter who was bombarding

\
my ears from across the room.> Although I don't "sign," I

-
was captivated by symbols of communicating that were meaningful

- . . - 143
and poetic and‘visually powerful.
. MGuS
It became y clear to to me that the spectrum

of communication must be as broad as the human experience:
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R .
itself.ﬁ If I had any single test for the civility Bf any
b -
culture, I would ask one question: ’ What is the ecor@meiws of
) —
their language? j '

The crudest cultures have one method of communication.

-

—

_They use a club and say "I hate you "
ptPraemT hd

The @irst stet 1s-tm oral language. The(next p
step is to put language into’printed form, and th@tep

is to extenc&, through the visual arts and through dance
P grovida 0
and through mlmlng -- all of the nuances of feellng that a

culture has Qithin i; andm@ The test of

the quality of a culture is its breadth of communication,

ram——

and that's why I say again the arts are essential as = —
‘\ - “ N 11-_ - 1

basic ,,~ixews - aEe—eertrat Iy d PIr L UL LT famrsusge

y as 1 can,

because they represent communication ?d- #
ey M

It has been said that humans are distinguishable from
animals because of language.\ I would take on@s tep.

I'm suggesting that what separate humans from humans/at

——

their best/are art, color, rhyme, rhythm, form, sound, and
e \

movement:} The arts give expression to the profound urgings

jJ e
of the human spirit,\whichAvery often words and phoneme;‘

@ capture.l The arts validate our feelings in a world —

that deadens fee}.ings\and they organize our perceptions and

-give meaningful coherence to existence.
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Wallace Stevens in his poem "Anecdote of the Jar" put
it this way:
/
I placed a jar in Tennessee. \

And round it was, upon a hill.

It made the slor.;enly wilderness

Surround that hill,

And the wilderness rose up to it

rawled around no longer wild.

The arts,\represented by that jar in Tennessee,lcan in
fact tame the slovenly wilderness of modern life. They can
give order and éhape to chaos and establish for us patterns

of meaning and beauty that other-symbol systems cannot.

The arts are essential because they are the highest

/(\ form of Vlanguag;e. They are essentiaecanse through i

. L] L. W .
them we experience not only creativity but joy &ee- &s &

! A very exciting thing happened last faEE) Every year. -

we celebrate something called American Education Week, and I

write a canned speech or statement that I release\ Usually

f

no one reads it, but this time I got a call from the office

of Mrs. Mondale, who cares deeply about the artg. One of

L vady

AY,
{-"f- her assistants said Mrs. Mondale would like to do something

for the arts during American Education Week.

I don't know who suggested it first.,\but the idea

emerged that possib}y Mrs. Monuld %end a 1ette%

to the schools across the csuntry\and ask children to send

—_ _
some art to Washington.}ﬁither fnothing would happen)) or
- @ryth‘ing woul% A -

ﬁ;’%éﬂlmn/




< happened. Sﬁs of a recent count, we have had 10,000 responses.

Well, in this case J&_not because of the Commissioner, I

suspect, but because of Mrs. Mondale \— just about everthing
. .

herd

These have ranged all the way from sculpture, to composition, to

music, to poetry, to painting, to collages, to drawings and -
crayons from schools all across the country{ All of them are

creative, and all of them suggest something I call joy, something
spcnténeous, something that allows freedom. As someone has

said, people engaged in the arts generally seem free. I have
been filled with great excitement, and our offices from

coast to coast are now hung with art.

i e leasarm—— e -

I have always been touched by!Lewell Russell Ditzen'$ little —

L4

story of what happened one day_ﬁien he and his two-year-old
daughter walked from the house to the barn on the family farm.

$ 7 :
On that brief trek this little girly{stopped to pat the dog goodby,

—
Xshe broke away to catch a butterfly,\\ﬁf’gaused under the cottonwoo:

@
tree to watch the wind shake the leaves, ané<5§e studied the

caterpillar that humped its way across the path YL all of this

in the short distance from the house to the barn.

——

i h\.
Ditzen asked himse%ﬁ;) "When and why do we let living stop

being fun? . . . Why do we quit observing and asking questions?
: Ve
v

How can we permit the precious, powerful self within us that

oo e

wanders and ponders and appreciates to be suffocated?”

I care not about our age or our academic position or our
——

curriculum -- we cannot shake that central question. Why do we

make the transition from creativity to grimnesé, from perception

- -




to insensitivity, from beauty to grim survival? If it happens

in an individual, and if it happens in a culture, we are

moving toward what I guess in a sociological ,sense one calls

decadence.

ZfVachel Lindsay wrote: __;:>

Let not young souls be smothered out before

They do quaint deeds and fully flaunt their pride.
It is the world's one crime its babes grow dull,
Its poor are ox—like)\limp and leaden-eyed.
Not that they starve)\but starve so dreamlessly;
Not that they sew}\but that they seldom reap;
- Not that they serve, \Fut kave no gods to serve;
Not that they dle\\but that they die like sheep.
Ciifigge human tragedy is not death. Tﬁg>human tragedy’iies in

that quality of life and death like sheep.

I wish to make just one or two other points.

T TT—
they represent language at its best, an eativity at its best
\.
‘53;;;§u1 as teaching tcors~as well.

T I am committed to the arts in education not only because -\

but because they are-
I never really understood the power of the arts pedggangEIIy"

I ——

until T visited the Soviet Union and China and discovered that,
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on a mass -scale, these nations have understood the power of
the arts to communicate a message. It's trve that in those
countries very often the message is national and ideological,

but never mind that! I'm speaking of“pedégogical pow;;T§]?

I have visited in cities all across the Soviet Union in
which the central social activity is the arts theater, 'in which
they are using the power of the stage and the manuscript and
the artistic function to get messages to children at a very
early age, and pedagogically -- again, never mind the nature

of the messages -- pedagogically it is absolutely sound.

We have picked that up in our culture through television.
Some television is artistic and some is trash, but the fascination
wiﬁh it is in part the fascination of being taught thfough
alternative strategies -- and the schools of America and the

classrooms of America have some catching up to do.

My point quite simply is that, while the arts do serve
affecti%e education and we often use them for that, they can
serve cognitively as well., We are beginﬁing to discover what
great artists have always known. The theater can teach history.
Dance can teach social science. Photograpﬁy can teach science

and mathematics.

- i} . X R . \
While I was still 14 New Yor%:ézgh the university the
legislature established something called thq Rew York State

Children's Theaterizyhiah is now an in-residence company -

-

spending halfﬁﬁ? the year presenting productions and the-other



half going out to schools for a week or two to use the arts to

teach about the History, the culture, and the science that grow

—

from a particular production.

I am suggesting that the arts can be a powerful vehicle by

which we teach far more than the beauty of the arts themselves.
. ———

COne other point: The arts are important in education because

>// they permit us to deal with something I call valu%§;/~2-§§5§-—___’1

we all get a bit squirmish, a bit uncomfortable, a bit embarrased .

when we have to confront the concept of wvalues in a culture. I
think that's a very unhappy response. Without getting into the
nuances, I can say at least this with confidence: The arts are

important because in the arts we can talk about good and bad, we

can talk about the power of values, we can talk about what seems

to be better and best.

‘,g,fﬁ&hlﬁigl“k
There is still a debate as to whether there M

reference. 1I'll just have to make it very clear that in my

opinion the arts are in fact imposing upon us judgments, values,
srrdnd

« 8goodness, badness, \excellence, and non~excellence\§nd that there
are very few places in our formal education structure where we

can deal as straightforwardly with the making of judgments as

-

we can in the arts. 4

( George Miller, in his book "Faith and Learning, "Ysaid that

a decent tentativeness is a wholesome expression of scholarly




humility but that these 3ays we seem to have a kind of @cgmatic

tentativeness that makes it intellectually indecent to make

up our mind. Actually, I think we are becoming more honest

with ourselves.\ We are beginning to understand that education

does not inevitably humanize. Geoggg*gzgiﬁEE:;eminded us of

this in a powerful way when he said:

——

We know now that a man can read Goethe or

Rilke in the evening, that he can play
Bach and Schubert, and go to his day's
work at Auschwitz in the morning.

C Stein;r asks what grows up inside literate civilization

: Seme
that releases barbarism. One answer is the loss of &he thinge

S

-
called values.” No frame of reference, whether esthetic, or

intellectual, or ethical. f"‘"h e u(" 7 Lﬂlh'f&

Endowment. Our first jxb was to find
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Capital are. More than that,

I only hope i i i we can think

creatively. while we fight for bu¥{gets we will also

system I know.

But the school also work

clergy, and science, and\the art galNenies.

cation, I st

that excellence in edu:g:ﬂ;i?;' éf in fact the goall / Lembeety
%f’ . & e -
T schools we help ‘every student

A
achieve what on another occasion I called "the educated heart.”

While I've talked t arts in

The educated heart means to me

an expectation

of beauty, a tolerance of others, a reaching for beauty without




arrogance, a courtesy toward opposing views, a dedicaticn to

fairness and socizl justice, peegéﬁiea-éu-speeeh-ea&-ebeughg,
¥ 2 love for graceful expression, oIMi—sseeetrettitl ol

i I recognize that these are lofty goals -- some may say

sentimental -- but I am convinced they are within our grasp,

arl Sandburg 3

Over the margins of animal necessity,

and certainly within our dreams.

In his poem\ "'The People, s”

—

t it this way:

Once having marched

er the grim line of sheer subsistence,
Then man came
o the deeper rituals of his bones . . .
o the time for thinking things over,
To the dance -- the song -- the story
Or to the hours given to dreaming,

Once have so marched. 4‘———____;,3

During the long years of recorded history civilization has

marched for many of us, at least some of us, over the margins

of animal necessity, giving us not only the opportunity for

~

freedom but obligation}étgzeil-g What do we do with those

- A o - / .
moments available to us once we have marched over the margin

of animal neffiiif25ffi believe that’s the challenge that
educators face, and % 53

time for us to turn to what Sandburg called the deeper

rituals of our bones. . N .
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