service too.

And whily welcelebrate the dMNam of expandin

entry

tunity, it is
t on its ends as well.

point to colleg
— —— e 5 i Tl
At the turn of the CEEEEEE:>Samue1 Gompers wppde

"Education should provide/so wide an understanding’of the

relation of<3§§j§’%ork o society that_gé:EEEEEE§h could
Ny /s
become a r*u7 and could be shut off from a full

and rich 1life in his work."

o it

MeHA
Samuel Gompers captured :3.4 the spirit of this con-

ference.ig:SﬂES==t:ng=bhet-Iﬁe {EEEEEEE:Sf one's education

and the gngillment)of one's work/ére inextricably

interlocked.
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rom evolution

to Civil Wyr did 1t challenge coherency \ Rather they

Q reinforged it. cience \and technologySand ‘-w were

added to Yhe(rigid and re\uir’ed curEJl_l_uNecuse society's

lf—imag vlad expanded, ndt fragmented.

The modest gene\al educationf reforms

A
towardX"fr'ee elect}\nﬁ' which

Jits own w@ roxted in "commonality. '\ But what

the<freedom of \self-determination;, what was

Fehareyvas theXight to M
A

And paradpxically the ra

follpwedwas

When \general ed&ation 1anguis§§d and died,\it was

largely bé ause the onality of s\lfx triumphed over th

@“@ image of the tIN

points.

thelir own interesty’

¢y
@ their own interests,\to develop their own aptitudes,

and Msue their own goals.
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But this story o@\with all of itdhvalidi
—_—
and Yisiion),\has an unhappy sequel.

Today\the gafest thijg one can say about a college

diploma\is that the studen&§erobably has been around the

campus €or about four yearg.

i;:iggggiDe seem Qggfi—iggggggﬁ) of the igggiy of a college
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I'm convinced\its time to (r'eaffir@ that a truly educated

persons also
——

@ q must\gove beyo}d themselves,

gain s001al perspectives, ( : 'T
e themselvesy Inm Telation \)1 4 b, &

e ol o i
rigi s .
oo Mo Rat wniclgyg sl
nd wan\s ayd nkeds M ﬁ/dtbd Nee/
uch pekspedtivds ar ’fIQ; qu

In m«ﬁb ~

Iv

C RDeves on‘{' ﬂ)

A ceaEe cur'r'icul suggests that students have
nothing in ¢ ﬁs just as flawed as one that suggests

that éizig;udents are alikel)/] And I believe that if we are
to achieve e "widé‘ understanding” e

seeaiks., we must introduce students to the @?}
—
which are wfdely shared. e
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There 1is gf course)no single combination of courses to
capturé:zgg:ggggzggjbf our oneness. lBut I'd 1like to suggest ——

— ——

several pos§EB3L1E;gs_to—illuahnéﬁg_ﬁhg_nginGTf :
o e e s oo shasnt ik tottptrd Td

First, we share a common heritage § ang

0 All students #ESR be introduced to the

. et 105 ane

that have contributed

consequentially to human gains and

losses.

o An understanding of this“past\From which
all of us have comerhould be required of

all students.

Obviously) to talk about '@ heritg?®" has a familiar ring.
But a notion need not bg:zfi%????ﬁ{ust because it i

and if our schools and colleges do not help keep the past

al
alive,we% not onlyj:have los r we will have lost
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\')

Second, we all confront the challenges of the present --

and our & a'ah’s ou reflect this fact.

It has always seemed curiou most past experiments

inzggggggi:;;;;;EI;h have focused exclusively--almost
compulsivelyQ-on the E;Et.

| They have been remarkably inattentive

r I believe a quality curriculum\should

also examine §ur existence here and now—>

and focus on thosehbontemporary circum-

\>stances that<élso shape our livesij:
=t

(:;~ﬂ§re I have three examples to illustrate the point: ':::

O 0O

First, we are all engaged in th andQ@B

of messages.

o is what makes us a unique

species, \and all students should be

required \to master\the written and

spoken word.
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We hear a lot of talk these days\about versus

education, and 1t is suggested that our colleg-
iate traditions ar@' if they lead directly to a

Job. uch a view\not only distorts)the present; it also

*
denies the past. Education@.s always beem\a blend of

and ytility.

It is true‘gf course) that 4 1s not vocation and
that ms are not upliftingl but degrading

¢ But the problem of relating work to

education\cannot be so easily dismissed.
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o} Many, allenging and@

Jjobs have emerged in recent yearsy) yet schools

and colleges still confer/"prime legitimacy"

on those Jobs that have been\around the

longest\and to those like the best.)
Because of @ ethargy dgforance,jnd @

mindless distinctions\are made between what is vocationally

egitima n Such distinctions have led
to equally mindless cholces, about what(can)and be

offer'e&\at the arts and sclence colleges.

o It is<gll righ to prepare to T
be a @ctor Dbut it is less all right to

be

2 Gurs>.
It is 1 right) to be an ut to

e ruins of the past\is a respectable

objective,\ but@with ruined lives in

an urban jungle -- a much more demanding

task —-<is notm
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f rea hat has been written in the past is

fine,\putto write about the
present -X as a journalist perhaps~- is not

quite legitimate at many arts and science

leges.

What logic\_is used who make distinctions such
as these who -- through the curriculum they offer

-~ determine for their students which work is honorable and

which is not? F,qw;,q- Lge ¥ Scokput 47',@7 Frk OF JBISS

I believe schools and colleges should be places where e

students come to understand that,\wor'k is an
expression o@amd "I work, therefore

I am" may overstate the case, but it speaks to our condition.

Devovr BVERy WoXMy Kok 70 misucg THAT

yryF
TewRE.

— This 1s not to u colleges become@

Rather, it 1s to suggest that we beglin to rediscover the

/]

Several years ago\I spent several months\in Cambridge,

England.

It's a mspot
G:it( gar'de}j, WVer-@s,
S

quiet academic courts,hall far removed

from the gorridors of commegce \and from

—
lang of industrgb—— or so it seems.

the
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‘ And yet there is another story to be told.) During my

Cambridge stay 1 read _ﬁhe Masters> by C.P. Snow -- a novel
that probes %f§aemic polit§§§ by describing the process by

which a gbr;dge @selects(@

In the appendix of the book Snow talks about the history

of Cagpbridge UniversiTyH- how it all began. He tells how

students came to stud;‘with their tutoEEjPOO years ago.

\)/"’"‘-
They slept in Qiz&zﬁlofts and went hungry(;gggjzzﬁsij

\r\They faced poverty for months for one —————

simple reason:( Jobs lay ahead: "jobs

in the royal administration, the courts,

the church,teaching in the schools."

The training was in fact vocational, Snow

i declared, "and Jobs lay at the end."

Harvard College was founde to defend the

Christian faith, but@ to prepare young men for (iobs:) the

g, and professions pursued

by the privileged class.

/’ \
In more recent years our arts and science majors -- so
far removed from charges of vocationalism -- have been in

facf quite practic®1 in their thrust, with students going

or specialigzed jég:ggéfﬁfff;

on to graduate schoo
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The unspoken assumption ﬁ'xas always been\ that our

@would gets; and the

greatest embarrassment for(éﬁi)academic depart-

ment is to discover that its graduates cannot

VI

One final point), I propose that to acquire a "wide

\ s

understanding” students must

(ert only look at the@ we

share,

o and not only reflect on fundamental

\ m of the@,

but the

also must focus on alterna-

tives for the future that in a thousand
separate and unsuspected ways are

being shaped today.

Such a core course would spend some time looking at the

"history of the future.”

In many ways societies are held togeth®r by their images
e

of the future.{ It is important to consider thé—;;;gzg‘?ﬁat~————~——

earlier cultures have

ossessed, as well as to look more

closely at wtopian literatdre /sc ce fict »scripture

millenium tractd, and other sources of such images.
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qk Who are the social prophets of our time?

o What images of the future does our soclety

possess? —

0 What are our central dogmas, and our stated

or unstated forecasts?

\

B

These questions too, @» deserve a place in

the experience of every undergraduate.

-

— 7 — :
I suspect we are at e‘pivotal time Ep human histob}j‘ﬁﬁ&“*-s‘\\

educators must approach their responsibilities with a sense

of confidenggzhnd of(igggﬁg?)

AYd here are the %}en

we confront ——- the

‘513 aA-O How ®&an we reduce

atmosphere?

) v WE (Ao LJUE BY THé Coz.\l At
_—— 0P 7N€ PAs]

857 CREFARETINC .
CAETIVE~ 110610575 /E//wm/p
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constra{nt? These ake a

These issues not Ynly relate they relate ‘to

productive work as wel

—

VII
Lnefiwert—werd.
Dr. Lewis_gggmas——éﬁthor of Lives of a Cell, and a trustee
of the Sloan-Kettering Cancer Center -- said recently at a

meeting of the American Association for the Advancement of
‘Science that these are not the best of times for the human
mind.

All sort of things seem to be
turning out wrong, and the century
seems to be slipping through our
fingers here at the end, with
almost all promises’unfillgg;‘if__-*‘““""
cannot begin to guess at Il the
causes of our cultural sadness,
not even the most important ones,
but I can think of one thing that
i1s wrong with us and eats away at
us: we do not know enough about
ourselves.
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We are ignorant about how we work,
about where we fit in, and most of
all about the enormous, imponderable
system of life in which we are
embedded as working parts....

It is a new e all of
us. F It's u und.

Just think, two centuries ago we
could explain everything about
everything,

—amdTmow most of that elaborate

Pt

and harmonious structure has
come apart before our eyes.

We are dumb.

Oilld a gt .2 ~NWaTe & 1] one .

o Nt is a plea\for vZa: Derstri-otiia
8) con Le ash tond
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