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The tChallenge of Quality

Br. Ernest L. Boyer

I am delighted to be back in West Virginia. When I heard at Iunch the

story about President Lincoln on the horsef I was reminded of the anscdote 1

heard when I went to the nation's capitolfto consult with one of my eﬁ}}ea%es
who had been there for many years. Askifg what it was like, ¥ was told it
was very much like being lost in the jungle. It was like the nun who was not
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only lost but who was being chased by
the lion ran until finally he saw all hope was gone and he recalled his early

religious upbringing. So in act of gesperation he gasped, "Ch God, please

convert this lion into a &rist%n.' Lo and behold a miracle occurred and

the lion stopped dead in its trackg and fell to its knees and folded its paws

and looked toward heaven and praydd "Oh God, bless this food which we are about
to eat." I suggest to Dr. Tom H '}ady: i stick with the bureaucracy. There are
brighter days ahead. 1 suggestfTom, that you keep all of your file cards. There

will come a day when you can with freedom. But I understand and empathize
with those stiil in the jungie. h ‘ }uﬂf kzﬁaféﬂtf& %
nntn T was v § “.fz

F=was, asked to talk about the "Challenge of %z‘a}zt}’" and-guitefrankiy T o
‘ kﬁﬁ"——zzw- m; St snchindBey wa v declive.

1 have been clase enough to the agonies of administration

A
~xem budget cuts to—the—wrhappiness—oft—facutty;—to collective bargaiming, t= com-
05y P Coungpion/, The Preifomt 7 Pk

peti{:i“’#e interests, %state Iegis¥atures - to know that the day-to-day wrgeRcies

. en “o/
of—trytng to keep some sense of equilibrium rn-ﬁ-l-gh:;&uemon is a tough and

K " demanding task. I also know that when one goes to a conference and listens to a
" & Foudh né .

session on guality there is some irrelevance afomt it all. l—e&iswe gere all in-
clined to say, "But he doesn't understand what is going on back home. We don't
have time for these "Education 181" lectures on the ends of education.® I under-

etterdad
stand that and T ,éen t feel atasil-reomforesb¥e if vou bring to this session Lﬁa

-l
lasd=of Skepticisn, thet—en—trre—drimiTrrorors e rstrdabiy—confrons .



o eote 8335

2.
de
I‘_hape, however, you will give me a few mowmenis to explore what ik -
thet in the Iong pull, whe 1 , the central issue of the

;% L ite o gua sumuvnd witl asd ok P

1980's, wiH et have—to—do—with money, as essential a life-line as that is,
o A

it wild-rethave—todowith governance, as poiitically crucial as that may

be. It won't have im—the-emd to do with federal policy, as anxious as we

Pre -
might be ahout the directiong ef government T ”

tional-futuxes. 1 @b believe with deepvrumviction that in the end the health
H:*I%‘?Rvm +
and integrity of the enterprisey thet we direct wi s trg to de-with

our clarity of purpose and with our capacity to pursue excellence, Ffor—the

future of governance and fhe Cutwreof TONEY ITe T faet—inextriesbiy frnterre-
dated—to—thosT contrar Issves. I zlso believe that given the ocutstanding

diversity : : TR Wit T > this
ondl de @ Lnigue (2 Eiiitﬁfsﬁ ah JRVNI

agenda of quality has to begin at ?’zmﬁe.ﬁi commend the planners of this confer-

41;1, ot N 1 1T
ence umx%:ghé not only college administrators but members of

Joue- faculty who h

emd excellence in the 1580's. -
&--b-x
i 3 ¥ the

MWMQMW
e Ld A e
M—%ﬁ?ﬁw what might be called an “Inventory for Excel-

wy il

lence in the 8{}’5.” I would like to give you a pop quiz this—aftermoon. Four Gé-im;
4 Lask ?usﬁa <
questions aﬁ%mm- You may listen apqd write %&eﬁ&wﬁ}“

Prsnov raw - Ab}} G, %;wgﬂm,s PR - o

later in Your room. . Remindg s of

woas
Robert Benchley, who as an undergraduate at Harvard College had-beenm quite

inattentive te his academic pursuits. HewIS ovorrTieceo—hut—ir—the—sitacks.
e et

When g final examination same in a political science course there was just one

ex anination question and it went like this: "Please discuss the conflict over

off-shore fishing rights between the United States and Great Britain, diseussine

At—H»est from the United States point of view, and then from the point of view
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of Great Britain.” Benchley sat there for a few moments and twisted his
pencil but no flashes of genius came to mind. Then he had an inspiration
and kp wrote as follows: "I know nothing about the conflict over off-shore
fishing rights from the view point of the United States; I know even less
about it from the point of view of Great Britain; therefore, I should like

to discuss the problem from the view point of the }:y

mﬁe faculty wiil understand if I speak to the presidents to say

"For this afterncon we are going to discuss the quality question from the

view point of the fish."ﬁmm@wmﬁfmfg you are reaéy,?

Tty et
sflrst z;esaeﬁ&:bsu will be judged umfair because we did not cover

it in the lecture nor will vou find any references to it in the text. However,
here it is. If I were coming te your campus,, exXa 'aln;&g the issue of gquality
in the future, my first question would be: “Does your college work glosely
with the gg_g_b ic ss:h&::}s?"

P

The truth is that we face in this country an education crisis of cnormous

dimensions. Dr—lelady—spske at lunch-ebout—the staggering-statisties—that—

lead me to believe we are iammw

intellectusl-and-seenrity—draraing of the nation. 4 Tuenty percent of all students

i ou™
who enter high school drop out before they graduate. It is my estimate that of

those who do graduate at Ieast one third are so marginally prepared thgfk they are

inadequately equipped for further education. When one locks at minorities 4m»

the—eowrtTy, the failure and drop out rate is still more staggering. Among

blacks is=s over one third of all bideel young people who enter the publiic schools
gwc 7

do not gradua and among gispanics it is over forty percent. Those figures

have to be understood in the context ef=the=Pfset of the demography of this country.

In the next twenty years while the majority white population continues teo dacline

Wﬁg—g;é&r the black and iéisgagi&: population continues to grow and
7733 e kiiiter ?:tfzfg -

m—}n-éeeé-zgsyeas;ﬁgi}' populating the public schools.
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Let me give you just three gurelk statistics. In the United States in

1979 ,eke {18 and und “I“ L ionls

percent.

Yeaxs—ef age. Among blacks about one-third are 18 years of age and under.
Fisa 1{2 o

Almost one out of ewesy Wispanicsis 18 vesars znd wnder. B the—top—twsuty

high~s<hagl districts in this countse-my last-memory is thet—FforTToEN 0f the

—%WMWR, This fall one out

of every two kindergarden students enrolled in the Los Angeles €County schools

is hfis;}aﬁzs and more than fifty percent of all the student in Texas public

;‘"}fstﬂ' & fIE fi”ﬁ /1
school system, aie -Kzsga;;zs- Tﬁé‘ﬁﬂt‘kﬁ{

wears-the face of young America is changing. If you look at the increase

population of black and hispanic and then you overlay that with the failure
rates, we take seriously education in the public schools. a!
e

T most-tettyow in 1962, <as—the—chatrmamr—suppgested, I spent three years -ea 2

a school-college collaboration program in the University of California =md twenty

=

pIe;
years later I see a revival of interest em—the school-college collaboration thst
a Mokernonyt ke Inone
SOR F— e B oy :

) YA
dramatic than the flurry of activities thatfellowed Sputnick. <—think there
>
is a seriousness in our midst about saving education, and most especially saving

public education, %’%?61‘% 45,000,000 children are enroiied every &ay,§QLﬁte frankly,

{:ad
I believe tke dramatic g}é}zzgagzga for—ipivat *%sts %2%3?3.}}’ the nation's
e
wiversities and colleges. ¥ had I—#ktnk a scandalous detachment from the
abore AL

public schools. We have sumehow pretended that we could float 2deef while in
some divine, almost mystical fashion, the right students would find their way
to our privileged door. That to me is a myth that scmeles must be put to rest.

Sure, there is a practical side to this. If we continue to see twenty percent



of our students drop out, and that figure increasing to thirty if the current
minority population is not better served, we are going to see perhaps one out
of every three of the students that we would prefer to serve umavailable for

postsecondary educatiomn.

#fi#;
~nothesdfactnr ds rhat the military increasingly lays claim on high school

students amd—en graduztes. Because of the zhove demographic pattern, if the

selective service would keep%its pcpulation pool at the same level that it is
s ?
today, by 1330 *{E}eg would have o have one ocut of every high school g .

fiom chih N 177 m,z/
Gamong the peoel they are seleati%i&—eﬁk’r to keep

F T3 T 3 f&!ﬁiig’ii‘
semiTe at the present level. —— , have a self interest in

getting engaged wi_th—-ésc—qcﬁfﬁ‘ﬁfpreceiiegiate education. Hot—to-preach—at
Sl F

WWME give
a%sfalﬁ%— tatbasy e tzllsdoskm

you, Gust—fieetitngty; two or three examples that encourage me about the future.
~

Next Monday in Washington there will be a colloquium on the future on higher
119

educa}:ii}n in the United States.and Don Kennedy, & president at Stanford will

announce that Stanford University is going to give %ts top priority te the

¢
strengthening of g School of Educationea&5rzmifoTR. He will argue that faculty

s
members &t—éé);;gé-rrﬂ be rewarded as they support the preparation of teachers.

The president—ofHarrardTaited-tho-other dav—+o TA¥ that he thinks that Somefow
Haxrvard—3s-sornmg—tohave IO TOl0mN.T 115611 L0 teachor educario=—ri-Sa the

W

~I—thinle we are now beginning to realize, es—the—ehxirmamrmertioned—in—irts—

-

Antreduetion, that this nation can no Ionger Iive with the scandal of having

the weakest students choosing the profession that matters most, and I helieve

= 3

that the colleges h&ve—beea- heavﬁy respcn51bié3for this decline in prestige

and status. Lme—as};_)zau, isn't it true that the gifted studentsW

are encouraged to go into science and math; they are tantalized by medicine and

law; and it's implicitly if not explicitly stated that if nothing else is available,
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"why don*t you try teaching?® Kow I know that the professions that I have

mentioned are more appealing financially and otherwise. I think teaching has

s
become a very tough, almost grim encounter, but I.@0 believe that if we really

believe in the future of this country and the future of quality education and
the future of cur own institutions, we are geing to have to start giving more

{fﬁiﬁdgvéi

priority and dignity and value to the-issue-of preparing the gex% genoration

sugcaetd callbidn .

The Bay Area Project in Berkeley illustrates another permeofTmterest—

of Americaps.

wrere—esiiese—faculty at Berke¥ey have joined with high school teachers to
work on the improvement of writing im the junior and semnior high schools &
the bax areg. The Bay Arsz Prgiect, thanks to z fedsral grant, has now besnm
replicated in some thirty centers across the country.

'%Szg enormously impressed by the work some colleges are doing to serve
gifted high school students even before they graduate. Syracuse University
has what is called Project Advance, in which they-designate high school teachers

ac dos
as adfunct faculty o

E3 > S

¥
—aetvatdy tea€$3;§g§—5e§ecé students in the high school.qmd Syracuse gives credit

for the instruction. In my view every high school in the commtry should have

collegiate instruction s

-t a¥s & -7 TR 4_:-..---;—:‘-— - —

iny'coIIege ;Eigg,cares deeply gbout its future and

about students and can't find ways to get some of its instructors te the students
and start tapping the gifted young people is not warthy of continued strength

and growth. There has been a failure in will and imagination and z smugness

and arrogance that we can no Ieﬁger’caunteﬁéffgégfi—girmiy'heiieye that we should

have networks of collegiate instruction that allow the senior vear to be some-

thing more than a nine month exercise in tedium and boredom and the truth is that

—Tmrﬁrﬂig» r/nigh school students spend the last year in high school marking timey

going to football games, drifting along ssd tog ffgqxpnf¥yes§§gg§gg‘§§’gsz;¥zzze§——-—;~‘

e s T2




Finally, M-away—theb—is-symbolie—aml won't oosta—dime, T would Iike

to see more of our colleges and universities reach out im their own com-
munities and acknowledge the great teachers in our schools. Twiti—tell ous—

the more I am in high schools, and I am in them frequently, because the

> . ;t&bfi(

Carnegie Foumdation i1s doing a report on the American High School, the more
=% =2 >
#msnk. that teaching in—¥he high school efFfrmericorts one of the toughest jobs,

in the—wertd: When I hear people sit back and smugly criticize aver cocktails
11 Trhe Class* ™"

I can only say I don’t think most of g% would last two weeks.a It is a tough,

demanding job and I think we must work for ways to give more recognition to

& s+ Canred ’
good teachers (and there are bad ones tool!)
->- .8

Fhrove—a—stexy—te-pass-an. Several months ago, I was having dinner with
XTI o
Fr. Tim Healy of Georgetown Umiversity and we got om this Subj&t. Tim ¢edd-
Sardk

me—a—s+oTY about two years ago v"‘hﬂkﬁ&_ﬁzﬂ*‘t}uiE_Eﬁﬂl&ﬁ-ﬁ‘-‘“ﬂ?ﬂr—fw{ﬁf‘teen students

from the Bronx High School of Science} He called thﬁzﬁaﬁ éﬁ* 0 %ﬁé"
JERNDV- 3 T E TS P

aSked who was the;teacher .t 1. They

gave him the name of the person right off. He called the principal to make sure
the students weren’t giving him a fictitious name, and sure enough there was

27,
such a teacher who had been there for %ﬁé%c years., Yes, the principal said

o o . -~

he was outstanding. > sisFrr

]

at G ith? ; = . saig,
T wootdlike to tell you that I have good evidence that you have-been—a—spterdic——
<téacher—for-tuenty years that yau are preparing outstandinge+odenTs for Geoorge-
TOWT ard—thart—the Boardof- Tsustess—at Ceorgetownhasvotad—to—-rTrd TOU U8 DODOTATY
man started to laugh and said, —Mebdee
~there—ts—aTut—omrthephome-—The story ends as you-might—sTEpect—That spring
Ine

degree next soring 3

at commencement gaw T 3 : £a Bo had

ofs
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They then-gotFromid to—one Lhal was Lenurnety—eerned—and—Fim Healy said,

coritdds L on A dgrees Ne Jeushy soherl
-INew I would like to introduce a M@W
e Dot NohSddwel o Sern= bl
3 . He is the one made Georgetown possible.”

4 s 1y there w 7id of electPredfy in the crowd, the asudience

cwapesed-lngbody” and T . sav it

reversntiv—sndizoniesiby—was—momeTtari Ly in the fimeiight.

That was a powerful statement to the student who were there, to the
parents whe—were—thtTe, to the facully who—wexe.thexe—thetsnew ye have
found an educator who's making the difference. My—vrow—T—&ais, I xould
wish that every coilegé in this country would imtestienaliy—plan some way to
honor teachers. 1 don't care if it is an honorary degree, that's only
illustrative of 2 broader point. Why can't +he colleges take the initiative

tohave—a—teachrer WIONT O to bring teachers occasionally to the campus. Usdess-

He—w&-ll;.n.g_aniit has to come from the colleges, T¥Jd—gan put it this wav,
om down. We are the ones & have Ieverage and-status in the commumity, and
d—Fust—tirink the quality of our own institutions is directly linked to the quality
of the schools. In the next decade, uniess we bUocome—intentionai-ebeuwt—it MOVE Mz?
—this up #mthe priority 1list, A 8€L away from our smugness, I think the future of
higher education is dark indeed. _ﬁ
—santied. AE would ask a2 Second question®wexe I op vour camps, "Is this collfege’s
ggneraI education program coherent and well planned?”™ As some of you may know,
we—imw Carnegie Foundation completed a ¥+tt¥s study zbout a year agso on general

_ 54

education, we surveyed hundreds of catalogues and visited gm?ases. Fehapk—at-
iy ,

ine

_is-ao—see;e-t—md—i?:}iii Tay IT directly-—Fhe-tzuth3s that general education

-

is in a shambles, —We‘fhave hidden wnder the Iabel of "diversity" and we have used
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the elective system and now I think is ?: has degenerated into a kind of hodge
podge. 1 believe et we can no Es}ﬁgéf afford tHET carelessness zbout some-
thing so essential because in a very central way, the way a college defines

. . . . . . LLEET™
its general education is the way it defines its Eﬁg}é&ge,

I an restiy—deendy convinced that the—weeld is Shangins—tdsochr= %Iy
~that our curris;ulm-ias—;g help students understand the interdependent nature
of the world and we cannot allow them simply to see education as a grab
bag of electives. Let me drift back to the schools again. We are enormously
critical of the way schools have allowed the curriculum to unravel. My memory
. ; . ’ Opar 20% .
is that in the state of I1linois there are -some—288 separate high school
courses listed. ¥We have high schaol catalogs in this country that are thicker

than some college 8&‘icf}i}§5. g t‘}cﬁts are walking around like Alice in Wonder-

) ) ) _ PmTy
= €rg arrangement, wondering what is educationm,
T2 23T for—seme—diversTry BUT we have used dlVETSTE¥—85—aR-eXcuse—fo—Stul

TG

a. high
r e?awﬁﬁuétﬁﬁ ;%?4( {j{

schools feor ha\u-;z lost their way because they have signals from thesewaf ns

in-cediege. Their understanding of priorities of education & =Z

mirror.ef what they hear higher education people describing as priorities and
purpose. We cannot be critical of the inccherence in the schools unless we alseo

_ . a
turn the mirror on ocurselves and confront the incoherence on t?}eée“. us.

. ire C.ofnitf
h &I f’rﬁim ere. of course zhls—f-s\
ﬂ;ﬂ

Tay 10T amy—eoilege what the dimensions emsd-prefile of common Iearming should be, ;

I can only say that if a college still has =eeul and has an intentional visieon

of itself it will, through its faczxity and administrators, ~pe—abie seriously %6— : /

:f;;:£§—~g!!E§ seek A Detine k. sor v
priorities awwmmgzs HAEI~,

Sontle VIVrn
If the college has no rmteNTIoR, then weé should declare 1t an academic supormarket-—

A Plre
4 vhere each student can come in and shop around, check out after four years with no .
@ L

questions askeé,m impressed that we are
/ééiygiig ;; bug Lo Stey” 7 affégiiﬁéizzg«“
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for a bachelor's degree takes four years. The tryuth is &%ﬂs—gﬁeﬁ

frem John Harvard®s beginnins—HarrardHnrrersiTy T Canbeidge-iasvadinsorTs
py 4?;:&;?#?5""5 %ﬂ%g

~having graduated from Fmmanuel College in Cambridge, England. He 'wanted teo
Mgzl ) *
4 Teplicate in the New World what he had experienced in the 0ld. It took four
years to get a degree at Cambridge, so it teock four years in the New Weorld.

The irony to that is that soon after Johm Harvard left Emmanuel College Im

Cambridge A#F went to a three-year baccalaureate program. I would wager that

if Harvard had mﬁsﬁ*sm later, three years would frave

ba

been the pattern in the new world andswe would be absolutely convinced that

Firr€.
you couldn't become an educated persom in Iess Z

r-y—event—and be that as it may, I don't want to suggest that we change
>
the time of education. I do say with desp conuiciioa that I belisve we i—ﬁm
- Groady, Aowt ountsy
colteges—nced g gsk how—eamrwe help to educate our students, abeut issues aids
—walues that go beyond their own individual interests.vwhieh—should-act—bo—
—smothered—etther: VWhen I was Commissioner, Joan Cooney of €hildrens Television

Workshop, asked if we would help fund a program on science for junior high schoel’

students. I thought it was a good ideaMMMMEQM\

scien gchnol i the daily Iives
pfatil-ef-wsc In doifig the research for this program, theéx-surueyed junior high
e )
school students in New York<aad asked simple questions te—fiad gut what iheisr—
“*krontedge—wassbout the world in which they lived. One gquestion was "Where does
water come from?" My memory is that fifteen to twenty percent of the students

said "the faucet™. Asked, where does light come from?” aad they said "the switch.”

"Where does garbage go?"” .amd they said "Down the shute,” which—T—theoushi—was—better

tm .
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: : 1L
;g;;’ﬁf ?;75 éfiﬁi&?}}i}g{/
AL F¥TSt perhaps—we are amused, and then-perkaps scbered by that visiow —

. gee : g .
ub;cb_m&.stséent end¥x as far as 1::10%«3 can feel or touch. It is

precisely that kind of ignorance that leads us to w»age—snd—to kick the gas

punps when there's a shortage, instead of understanding that somchow It 1Is

) i Feg' "7 o y ]
related to the Middle East. I think we s= i
Ask whether our students understand the common human agenda, which to me

represents the essence of general education, 33‘@%1 those issues that engage us

all beeowuse Eﬁe truth is, while we are all alone, we also are ail together.

Unless we mégrsta;;é our seﬁﬁestgéﬁess as well as our independence we are not

educated for the future and-to-me tglerein lies the challenge of common learning

for the future. I would ask, then, if your college is interssted im quality,

does it offer a general education that is ccherent and well planned and—dees il
e ms . .- & 33 ;

- S— - - -
Third, ‘I would ask "Does the college integrate career and liberal education?”

To me this is the issus of the future. 7 T

graduates are in career-based fields and how many are in the fraditional Iiberal

arts fields. New eit is held up with ebseduee consistency on almost every campus
Fhevevisited that about two thirds of all the baccalaureatestoday are in career
fields, with business usually numzber one, health-related areas number two and
commmications third. About one third or less of a3I graduates are in what might
be called the traditional Iiberal arts, e.g., history or literature, those fields
that we have thought of historically as the essence of the baccalaurcate. ILwall
—Just tell vau-—that in the last ten to fifteen years there has been a revolution
-

in this country-swd—that baccalaureate programs are now dramatically career-based

-
-

in their focus, or if not that, heavily committed to professional training for the

future.



iz,
| o
I would add a second caveat just to put this in relief. The fastest

u

growing component of education in America today is im business and industry,

where 3s the Secrffary Soid-atJeaTl, between thirty-five and fifty billion

* 24
. . e Copranls lon .
dollars every year is.beim® spent by b%s-l-ﬁes-s—eﬁ:rrrdasﬁ*?'ts educate their
ofll-personnel. Beautiful campuses are being built. I -remesber,ulen I uas

nriowY¥erkretrrHelidarInninBuffrio——sne-niahi—IThe ogazine on m
canght—ry—eyr e TS eI AN oo ine—Helddey—Fmr UNIvETSITY.  IT w5 1
eoverspread ~showig s TErre oIS Tomras; - ne—feentey—FrotITEd hat

a- Tien were on the Boa = Tou; 33

5GTR sides of the street, but INE TICT 15 W& oW iave—secredited desrses—sifared
by—bustmessrstitotions . I speculate that in the next iwenty years, the biggest

threat will hot be declining enrollments; it may not even be declining standards

m > -
in the schools. The biggest thz‘eatm";t be the entrepremeurial competiters whe

-

WI¥ offer students education directly related to the joh. T Spreulate—that if

e
mthe monopoly we now have, namely, certification, accredita-

s A LR igmiie.
tion and credentialing, we may lose the battie.

TAL niltens calegic od varvmdis mu? ettt

¥ Uy oy

M

-de=wE respond to the career interests of = students while at the same time

suggesting that there is something more than caresrs. The P BreTT
4
is that-we—have—~foont=—==r to blend the legitimaste interest Im vocation with the

. o
broader interest in living a valued life. Fbr us nmot to engage in +hat serious
aboif 0 det frgt A o Yot Lmisete. oy
debate tt—secms—teme—ts—tobefeund—warmtine, and if the students see us only foﬁrf‘?é’

/2 [0% adad gotacaklon Arishs st
* ¥ - wserr, I ’%aéis‘s%-»é will be out dome by those

i H
who do it better. Our esd¥ claim for-€xtmmre credibility witibe—to—sa¥—we offer
. . P C
careers plus the valud to make that career a meaningful experience. Thewe is

Cmrnst Y

where business ,JI—thinis; will not cs@ete.w}‘eﬁg’g for the arts and
% 4{!}2{7}& balmes”
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and science college that is as momentous as any in the Iast fifty years.
The arts and science faculty who do not understand the cobligation to relate
themselves to the students® interest im careers will have made a short term

judgement that I—¢hink will have Iong term negative consequences for us all.

géf(ﬁ;}b S Siimﬂ;%

Perhaps even working usi essential, indicating to them what
A
we can add as-the—feeter that zZoes beyond carsers. M

I would add as a footnote M@%—oﬁﬁ:&%&:ﬂt we have done
resid

a5 disservice to our stuéentsz;zet - hener;‘t eir interest im vocation. The weord

i ) . Mﬁig ﬁs@&émﬁf
"vacation" is bibirciy—tosed amd T one of the most honored apdswescome issues
[SSumS re Emn ﬂs—:{ :
£n.r_a§——x~a—-£f€' . After all; what is work except the taking of our intelligence
lred !
and our commitments and our conscisnce znd F-H&%gé—lt":ﬁ some worthy end.
4p-seme—respects w?m we are and what we will become is measured by our choice
auwf 7;»
of work and how we engage im—tt-ewery day. Work is something we should honer
and our discussion with students should deal with it carefully, indeed
reverently.?g}’et isn't it true that on many ®E-0UL campuses we convey to students
F Ay
the suggestion that if they have an interest in careers, or +& tryaeg to figure
out what they will become or how they will use their few moments on sarth for
) Ae!s%gu?@ 'ﬁgffmfhi a.-j:séﬁ& aﬁg
productive good, that this is somehow
<deas. To me it borders on the immoral not te help students <& makimg choices
t}zat deal with the very essence of their lives. Indeed isni{it—tsue—that—efrten
a¥ oux 3
e teiifst{:éegts we—are disintereshed zg %gri W we fight sndlsssly

to make sure we are ocurselves given tenure and security on campus®,

“F—ustthink one aof the mast exciting issues for the
=

&
oghe e
—careersbe combined with values so that students umderstand that 1ife is whole?

i Zﬁ&g-e ,t .
After all, we don't say one da¥y I am a csreerist, and the next

n

day I am a liberally educated theorist. We-have—to mix it up. To me the mixing



wes oood AY

14.

up should occur before graduation as well as after and I—#hink the collegs

of the future that finds a way to combine careers with traditional values

of liberal Ieaming,gicﬁ give perspective and value to aareerséwiﬁ be the

atfrad
college of integrity that can hedd—ttsheadagp and drvw

sipghtsay it even match the competi
¥
I have a fourth question before the bell rings :ﬁé’gé class adjourns.
dL! ~ - ~ = - i §F =%
In askss the quality of an institution, I would ask "Deoes the college
FHe aposd

take seriously the education of adulfs?” [ I eay this with hesitation because

in the audience today andyeur bamquet—spesker tewfght is the natiom'’s

authority on adult learners Dr. Patricia Cross. The adult learner is pezhaps

the sleeping giant in our midst. While with-the chense—in—demegraphy we have

an enormous educational challenge among minorities who are young, we have an

o]

tudents, and, ¥

equally enormous challenge among the majority who are growing older. We are
now in a situation where the majority of postsecondary studenis are over
twenty-one. I——ﬁe&eve-ﬁzztée have had a3 revolution that will continue, so
that by the year 990, or—certaindy¥ 2000, higher education will in many respects

Tre

The truth is we have broken out of this rigid crcle which said that for four

be an education for adults.

or five years mylaye%&t—-&m.aaé fifteen or tweniyY Yesrs ¥ - school ,
e A~ Copse e EnCouriti€
—awd for forty vears vewswest—%e work agé,ffgg five or teyf Jemsieed dicpified decline.

/ﬂfﬁ-& ]
. S }&«4& R
and recreation heve—z life time.implication.. How does the formal Iearning

institution wesk-its—war interusntionaiiyi—into—that—so—that—+t dealff sromrfreanty

with the obligations of continued growth that none of us can avoid? Here again

Jatrdiuce
let me #hrew—im a sccond competitor,while I am identifying the competition.

Se/pe
I d-a—té'r!k we are on a2 techrology threshold., Terhaps in the next decade with
&/rnae T Frwy comr— G S

blte Jvff .

work and education

computers in the home and video cassettes that can offer
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the campus will become increasingly obsolete. The question is, where does
formal education come in, caught iﬁ—t—hwm between the
corporate classroom and the video cassette? Can we somchow intervene in 2
way that offers more than carser and more than entertainment and can we
provide interpretation as well as information?

I believe we are going to have fto be less trivial about the smation of
adults. I find it embarrassing te }sé}k at most adult education catalogs. We

T

worry enormously sbout those sgesesees under 23, ¥e think we have an obligation

gt
to think about majors and minors, but for those over twenty one, we
of deFves . ) _ ]

. I saw a catalog the other day with azdult education program for

wirat—TTOhrought—was a legitimate coiiege. ¥ " trre.
ﬁ-t-wivf'x ?at. nai«%ck, 2‘¢§¢‘ﬂ‘f ra S0,

They were offering "Dancing by mesnlight;i! "Gourmét cooking on the Mediterramean.”

It was as—afF—3+—wes z mixture of the YMCA, the Methodist Church and the Rotary

Club, but it did not strike me as a college. All-eftioy-sre—Jdesabimate I

- %;j’ .nglw téﬁ 77 . . ) A

does a college e&ﬁcat%a&ﬁits?ta-ﬁ&ni—abﬁﬁi I don't have the answer ’éfm
A

to—that but I will give you $wsT onc cxample to illustrate my point. I believe

America faces an enormous challenge with the gap of public understanding of public

issues in our education. F—thiak we are enlering—a—tém——imwiich we are becoming

Iess and Iess informed about issues that will be more crucial to our future,

as-lsax—3n a recent Carnegie reﬁeg??m e 33‘3 b{?fﬁﬁlﬁg civically illiterate.
“¥

We depend more and more on technologists to tell us what to believe ig; matters
of life and death. This is unacceptable in a democracy. Is it possible thes—fOoT
as—te—see-thal sus-wiesior T it edrarieroic s 1o s%ggs«z{gi tizenship?
Could we resurreet—and dust off thag&term we—cTtied “civics,"-but give it new

<

life withs aduits 4 understand responsible participation in

government at the local and national level?
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Do we really believe that basket weaving is all that people over 2 care

about? Pat Cross® survey shows that adults do pick up courses that interest

them bg}aisa shows i AaITs as Le that they are interested inm
liberal learning and civic issues but Z e §§§?£ offer them —azyTHINE fhat
4 »

spunds—compeilingly relovant to theiedives. I would suggest, them, that the

college of quality is one that takes more seriously the education of adults.

A

I close on thalt point by giving you a quote from Foodrow Wilson whowss
T £ Te ne went O <O . Wilsom, a
professor of jurisprudence, said in 1896 that the spirit of service will
provide a cellege’a place in the ?ﬁh}ic annals of the satisﬁ.# He said that if
colleges are to offer the right service, ?‘s-s"{z‘%e 2ir of affairs should be

admitted to all of its classrooms. There is laid upon us the compulsion of

- - LAs - h -
national 1ife, he said, and we dare not keep aloof and closet ourselves while

- - . & - > . 4
a nation comes to its maturity. @he days of glad expansion are ge}}%i
- =
124
Our life grows tense and difficuit. Our rescurce for the future lies in
careful thought, in providence and in a wise economy. He—sesd the school must

¥,
be of the nation.

T f nio institution, no matter how

e

erudite, how Ivy League, may detach itself from the affairs of the nation which are

the affairs of the people. That wesss—our colleges must-SomENSw build a bridge
-

between the intellectual life and the issues that will direct our world in the

days to come. I think that challenge is especially present as we increasingly

serve adults,



