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I'm delighted to partic1pate in thls remarkable event at
Oklahoma State Unlversity, I commend the/P/e51dent for having

substituted his own inaugural for what in fact is an on+g01ng "ij)

intellectual dialogue within the community of this distinguished

institution.

I also am dellghted to be in Oklahoma because 1t is so far

DNUNSENIS St

from Washington. [I dlscovered durlng my tenure as a bureaucrat

s SRNIUEBBIRE S S S

that my mental health correlated directly to tﬁe distance from

an;
the nation's capltal\and that correlation still persists. I_was:-

' Service
often asked what I(fa_\learned during my $enure in the United

States Office of Education and without hesitation I can say I

best—
learned inereasingly the lesson of humility.
The—condition—swept—ever=me one day *hen T had been in the

et

office for several monthe) I thought I had clearly won the hearts
and minds of my fellow bureaucrat #they stopped calling me

ov by te vorres o€ 3(f>1*4
Frank KﬁeppelAand other long—éeeeas Commissioners of Education.

They seemed to nod and smile ai'I walked in the building and
pJ
acknowledged me with warmth. ﬁﬁll of that came crashing down one

N
day when I went into the men's room and ¥ was about ready to

activate one of those contraptions on the wall that creates the

1llusion oP drying your hands with a burst of hot air, and Just as I was
fa o [

ready tO‘move the machine I saw that:thene_uas some grafflti cn

—— -
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the following ﬁé&ﬁagei Press here for a message from the

Commissioner.

ﬁhm—£act7—a£terayour—c;ack_lastﬁnight_about_my_taking_oﬁﬁ_my- ( 2 )
Shoes—during—d}nnepT_MnT*Bpes;dentv_the_same.sort_oﬁ_impress;on
Wwent~thpough—my—m}nd—last—n;ghtf* S : B

I also was often reminded in Washingtogyof Robert Benchley,
= S

=t
who/as;£1y7kﬁﬁzw;iwzne of America's great humorlsts,—QZt—that’

was=preceded=b§=az£ather—uneventgul_énd/eomewhat disastrous term
he.

at Harvard College. \‘> 34 gven in those deEE:bwas more

interested in humor than in academic pursults, and one day he
confronted that prlorlty headAo%@whea—he=w&& in a final exam
in Political Science; /T%e professor asked the class just one
questicon, which he wrote on the board. Each member was to discuss

conflict between the United States and Great Britain over offshore

fishing rights,

from the British point of view, ah@%?ﬁ%h secoanfrom the point of

view of the United States. Well, Benchley hadn't cracked a book,aaui/
he had rarely come to clas%g he twsgt;%jﬁigﬁ %?éybggEZ%)and

finally a great wave of inspiration hit himzﬂﬁd he ézgkrpen01l to
paper égd wrote the following reply., Bﬁ:ﬁﬁ;ﬂ; "I have no under-
standing regarding the conflict over offshore fishing rights from

the British poiﬁt of view. I know even less about this conflict

from the vie%:}oint of the United States. Therefore, I should

like to discuss the problem from the vie%:goint of the fish."

Very often, that was precisely my perception of the nation's capital.

I also must comment on my feelings about this 1nst1tution{

having been hereéggd}g; less than 24 hour O 03 et &

ﬁ.‘d J(*"
~fdnd 1%}3 matter of mere sentiment when I say I have found it

-
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2 warm and cordial pt#ne, and I find that enormously reassuring.

C The truth is}these days?%ﬁr institutions have fallen Smpweh Lnl7
low repute. We have become SO'untrostinngf our institutions
and even of each other, that to encounter a place where there
is sti1ll congeniality and a sense of caring strlkes me as a
(;Brecious treasure bhsgzgheuld be nurtured@;ané I have sensed 1t Aﬁ%;

A and I have thoroughly engoyed my brief tenure on your campus.
AL
‘,\«zu‘l

6 ‘1@ ,talk about quality in higher educatlon, ano)in response I should
LB

7%%1&1

I have been asked . -as=—the Ol crator—hos—wcY 3 caxted., tO

wav , like to focus on just one st=raied-essentiad component

’ _,*\C £ AJ
Ld/, I believe will be enormously 1mportant during shaféeeaée—that'

-~

Mrs. Thatcher called the dangerous decade of the 19803;)
R Specifically; I'd 1ike to look at that bo—salEs—=nd some-

times well-worn conflict between liberal and career education,

a conflict which I believe f left unresolved will sap the

vitality of hbe~;nstltu£ignuat its very cor;;/

Now gﬁere has been}in recent years.a dramatic shift in

P

the majors selected by our studentsfend Iv;?zgnvinced for a
?‘i\a’_!.

whole variety of reasonsnfhis pattern will persist. During the

past six months I have been on campnses from coast to coast,
-and-the—-story—is~pretty muctr—the—~same. 1In the quiet of the

5
cocktail hounf % have been told both by/poilege/?;esidents and

Lo Uting

Program s
institution were in majors that were,in some respects careerﬂ—-

that 1s‘/B/51ness /A/oounting%/aogrnallsm,,H/elth P?ofe531ons

and the likzjﬁané one-third of the students graduated in disciplines

bv/Eénns that,gést spring, two-thirds of the graduates abt—bhet

that might be characterlzed as more traditionally liberal arts.

As a matter of fact, three nights ago}I sat at dinner with the
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//Eean of a small and rather diStinguished liberal arts institutioo,

and I asked him what wasithe primary. magor on h1s campus this

i
year; éﬁﬂ‘ge salg,Business 1s so out in front I can't even tell

U wes ad
you what[iilnumber two]. Now that:ﬁ;em an institution that, if

one were to read the college catalog; would seem preciously and

“purely liberal arts.

Joras this shift would not be 'S0 dramatic in and of itself
T herl

if it were not also true that at most of the institutlons eIbaper
described, the faculty distribution of resources was inyfact
Just reversed. -One-third of the faculty and resources available,

roughly speaking, were in career-related fields and two-thirds

were in the arts and sciences. I~hale .lowsayvthat %2 my opinioa)

this has been one of the best kept secrets in higher education.

We very carefully have kept it concealed from legislative committees

e hate
and sometimes on campua:)we*ve kept 1t concealed from our own

trustees, and it breaks out only occasionally during faculty

debates.

—

«Bat I happmz=be believe that the time has come to recognize

this mismatch between the distribution of our resources and the

preferences of our students and FhHellwveiHEbs—btime to ask some

very central questions. What are,in fact the purposes of liberal

9 )

education if we can still define them? Just what is the meaning

of vocation, as it has been serendipitously reshaped? And is it
possible for those of us on campus to discover ways for these two.
purposes to be more fully joined? It is to these questions that I

e pord »
should ceemment in the context of the quality of higher education.

For years, at many higher education institutions, we have

Suggested to our students that education and work were in fact

¢ . W fagrp
wo very different worlds, a&dﬁﬁ?*ve conveyed the feeling to our
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students that itL = ﬁﬂwmﬂ educatio#‘lied directly
to a jobr It was gi=— =~ right, mdeg,gbsald to students, we Tz
theymioudd launder —==—==7es first in graduate school study and
then become emnloyclf*;_ Zirect employment/ or at least 'lﬂ;e
preoccupation with T—==— ;ployment)was a little _bit off limits
\at most arts and sci=—= =3 undergraduate institﬁ’tions& ane

very often college ==
= Y

2
. imposed |their ideas —— =Tzden ts, -a.s:gg what was worthy and

== ~=s5' and professionals have strongly

what was unworthy w—=.

Have you ever == =extiehato . Bl »;_ that it
t:émf u( ts.
is all right to be z =/, buthﬂ;-s less all right tc be a
Thad 1t 1's ‘

nurse? Feks all riz=— — :e;n engineer, but to be a computer
' . /r Y : ’
programmer is less ¥———. ‘,:?."o prepare to teach in college is just
fine but to want tc === Iz elementary school, which frankl:ir)r
I believe is a much ————= job, 1s less acceptable. To read
what 1s written in i= —== Is just great as a literature major
perhaps, but tow rizz =——== :the present it not quite legitimate
in journalism in scm—= == z=d science colleges.

Now=it—spems———= —= time has come to stop this process of

making arbitrary vezcz——=" Zecisions for our students. It%m

time to recognize ti=— ——= Zor all of usjis absolutely cruc1;l7

t's
It's"time to underst=—= —=z we define our values, all of us, in
i B

part through the vooz——= we select! a@#d we give precise definition
and vivid meaning t: -— “T=s by btdhe vocations(pthat—-—we‘lﬁ"ve’.

I believe it*® == —==> to recognize that formal education has
always been a unigus zZ== :7 inspiration and vocation. After all,
our very first insti-— *'f-:ei"tainly Harvard College--were founded

to prepare young mer ‘Samee—iwstanre for vocations, and this
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purpose, I think, has been linked‘to a long tradition.
I wes
Uhilenon sabbatical several years ago, I spent time at

Cambridge University and during that experience I engrossed myself

1n(the novel written by C. P. Snow,&ﬁgg*

) e
you may recall, égg;qg/%ind of a spine-chilling description of

"The Mastersﬂ? aned- as
‘ =

&EER faculty politics at Cambrldge ‘when bhey—mema—se&e:ﬁtng a

wes betng selecdedd o
Master, for one of the Cambridge colleges.- If you can»believe

h #
£
that story, it makeiﬂfaculty politics on most of our institutions

seem q¥EEfe like child's play:)

CtBut as an epilogue, Snow described. &b=bhe—ery—ernd how

Cambridge first begam“J

there was a medigious collection of clerics along the Cam

B desastbedr hovs in the 12th century

River, a little bit of an insultingly small stream through

beguy he

Central England/aandnthen slowly but surely s young menﬂgathereﬁ
on the frlnges of this monastic colon%yaaﬂ they speat—%&me

1ivhag in huti]ane slee54né’on straﬁ)and grﬂbbxég for food wherever
it could be found. ?Tﬁeyé.ép short, lived in desperate, despera?e
poverty, P bear in mind there was no television,'there was no.
radio, there.;ere no books or manuscripts. The 6n1y sources of

learning were those self-defined oracles who presumably knew more

than the other folks. \
#rd=thren Snow ends by asking, "Why did they do it, why did
these young men live in such abject poverty?" And he concluded

a.
with &he blockbusting}simpléjdeclarative sentence, "They wanted

Jobs." They wanted jobs in the ministry4 they wanted jobs in the

. ) Sve .
government { they wanted jobs to survive. ‘Well, that evening, in

a much too playful mood during sherry, I said to one of the more

. Com bor'
distinguished Professors at tﬁzﬁéﬁﬁﬁfc' s "I was just reading
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C. P. Snow this afternoon and he said that Cambridge began as

a vocational institutiong,” sa&éﬁﬂg comment was less than
enthusiastically received. o* |

On the other hand, doesggt/:;ndor require that we acknowledgg)

firs%,that work is the means by which our intelligence and our
Yemotion and our compassion and the esseﬁce of our%being is
translated vividly and externally 1nAlife ané}therefore, in

some respects;%é%‘gg?gké‘most value-laden decision that we

ever make? And doeéglgyzéndor also require that we acknowledge

that the business of education is centrally relatéd»to Gaé preparing

of us for worthy work? And dggét wexélso have to acknowledge

that SHere—34s in fac?)QEAunhappy dlchotomyyfhat we carry around

bebutin. edis g Fou Tesvni edireddivp Cor wpdt. thal
in our headé}wh&eh ié ;a-ﬁ%et belied evggy day by the lives we

- ” /f‘ “’"’a"/‘"’ . .
live? ®ar those of us who g;g:io_maka these false distinctions

=

ak5e work very very hard to get our job§ & to secure our ewWn

QAL
tenur?jand to be recognized with some distinction in the—wowrid

we—eatI vocation.

——
O
Therg is, however, “other 31de to thigjamd—i—w&sh~now—tﬁ-
J—
ask—the—secomd—questien.” Where in all of this do we confront
Al feeansin,
the-matter=ef liberal education? Whizde éveryone wants a job, I
o

think those of us in education, at leastAthis kind of institution,
belleve that 1life requires something more. And if we’g; want
quality, we must find ways to relate both general education and
the liberal arts majors mo directly to the legitimate vocational

interests of our students. I=hedtever—framikIw, to achieve this
k—4

end we should spend less time arguing over departmental structures

and over course content and we-should—spend more time attempting
-

oA
to clarify the attitudes and the understandings whigh a liberal

education traditionally has sought to represent.
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_Here—may—I—add one other'abKnowiédgement“tha%—we~eheu&d—a
canfront—I-say—it—cauttousty-s—but—I-tbhink-candar_requires it
(? Lﬂe should also acknowledge that many of our so-called arts and
L L .

science programs have themselves become S0 professional that they

no longer serve{adequately ‘the ends of liberal educatimﬂ7 To
\some extent, the students' ch01ce tewar&-careerlsm and away from
the se—ealded liberal arts is pre01se1y rooted in their sense. that
hklmai Yeevwivg
-1s not confronting the questlons that cause them greatest

anxiousness.

Many years ago, Josiah Rcyce, the Americanophiiosopher,

observed that[ye have becomefzn our cdlture}more‘knowing)éga

more clever, and more skeptlcal, but seemingly, he said, we do not

5

become more profound or more (an old fashioned word) reverent.

WEIdy - i’t:ﬂﬁems-;&mm&tcthat statement goes to the heart of
everything I wish to say today. In my view, liberal education
is not a convenient way to elice up traditional academic fields.
Nor is it a way to keep obsolete faculty on the job. Rather?
liberal learning, which goes beyond Vocation; reflects those
themes of 1life wﬁzgh are universal and enduring}andfgégéh will, if
properly conveyed, help all students gain some perspective andj
perhaps/give greater meaning to their work.

ow gyvconcern about ehée'bhing-ca&&edgthe breadth of college
education was déepened several years ago when,-as a last resort to
avoid more pressing problems,vI turned to a stack of mail on my
desk called the third-class throw-away, discard pile. On the very

‘,4

top of that the morning I looked that direction, there was the

[

Stanford University student newspaper. I~was—struck—because-the

headlines said boldly, "Stanford to Introduce a Required Course”,
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or words to that effect. I read on to discover that during the

late 1960s, now—witheu%~ppégedent? Stanford had abolished all
required courses, but in a mood of belated regret, a:committee had

been formed and, after several years in inquirz)was now recommendiang

P
to faculty that all students at that institution take at least

-

'one required course, @@ three options were provided. Again, I

] . _
thought, in a stroke of bold imagination,-one of those was a course
in Western Civilization.

BufT‘that was not the end of my morning reverie. I also
of Hv Stpufsd Oa

observed that on the front page there was a student editorial,

A
quite appropriately bordered in black.

againsb—%hisminvaséeﬂwefatheipwautgnom;:L The editorial said, and

ndw I quote, "This new faculty report proposes to remove from
; g 1l .
students the right to choose for themselves.g This is not to deny

e

/‘
that courses"—-he says nothlng about_lnstltutlonal rlghmgfﬁ"tﬂfs‘

e s e . o

s naot-to-deny—-that-ecourses in Western Civilization are valuable"--
a remarkable concession, I thought--"but to require students to

take a course carries a strong illiberal connotation." AndSEIhcEh

the punch line came at the very end, the benedlctlon,}and I almost

,'“, o ¢ gy T £ et R TREE S &

saw the smugness as he wrote it. "This requirement imposes a
uniform standard on non-uniform people."

‘§;;§L I must tell you that I was frankly startled by that
statement. To }equire a student to do something is illiberal.
It struck me as a staggering comment on our time that this student,

/s XA

after what must have been fifteen or sixbeen years of formal education,
hed

had learned nothing about the relationship with others; rejected,

apparentl{: the 1dea of the interdependent nature of our planet
a/i

eartq; and  failed to understand that the common search for a common

heritage is not to be confused with something he ,—mabher
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——SIogrmensds _called uniformity.

The harsh fact is that in education, IT=beiiewe, we are
) L™
frequently caught up in the thick of thin things. We expect

students to follow their own interests, but institutionally we ~
have no transcendent purposes of our own. While we transmit z
\fragments of information, we fail to search out ardd highlight

the interlocking threads of human knowledge:;b

e . »
Netv 1 happen=be believe Hthat students come to college with

some fundamental questlons,,and yet rarely in the typical

course of study are theae ¥vanqcé££eﬁﬁawesues-met head on.
Somerset Maugham in the "Writer's Notebook," you may recall,
writes poignantly about the pioneer who lived at the foot of the

mountain for many year%}aﬁdagis greatest l1life ambition was to reach the

/‘\

top. And so, one day, after enormous effort and “¥e expenditure

un il “tht
of energy, he &¥d struggleh _he reached the peak. Then, in g kind

diwiat  Lhs Ratsriirs
of curilous ironygnaquaugham can de—it, he-arrived-there-only-+o0
"é-
discover,that instead of seeing the sun rise, he found only fog.
Ctprnl
Corn
knd_}pen}phe poignant punch line: '"whereupon he wandered down

again."

Well, I raise quite honestly the questiogdyhether we have

found ways for education to be as enlightening and as broadening

and as integrating as im—fect it ought to be. -Femmas Tolstoy whe,
as a young man, troubled himself with such questions as, why live
at all? What 1is the cause of my existence and everyone elses's?

Why should the plan of my life be what it 1s? And what is death

and how do I transcend it?
Pt T o~
+ Now, I'm embarfassed~<almost embarrassediito ralse these

[ Qxi’»ﬁ,ﬂfh UM’-
questlons that border on the theological in.ﬁLsettin%pof-%he-

academies. These are heavy questions. Yet, in a more modest
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tone I ask, how can students develop the art of wise decision
making, which, as Walter iippman suggests, cutsvacross all the
specialties? “
e, gg point is this: If we are to be mdre profound and
more reverent, intellectually ﬁerhaps, to use Royce's old-
- fashioned term, we must see the wholengss of 1ife;' Unity, not

.2 |
the fragmentation of knowledge, should be central to our seérch.::

I—believe~b9~thewpoinbmef(ggzatioﬁ“ﬁnd liberal 1e£§§§§§; I
- S —

. Ty belwewnn 2 )
suspect, that if th#s relationshipﬁis not established at least

embryonically, then regardless of th%f3°3: our students will live
out their lives in quiet desperation.

Still probing for the essence, not the structuré, of liberal
education, I have'anéthér suggestion 5525535353._ I believe
that to be effective workers, our sfudents also must understand
that people are important‘aﬁﬂ gFey must develop a profqﬁnd respect
for the diversity of talents and traditions in our midst. NowJ
bgié statement that people are important is so simple it almost
borders on the sentimental. Yet, in our~busy world of increased
emphasis on technology, the pressures and problems on every side
of almost hburly crises, one of our most difficult tasks still
remainé#éhét of dealing humanely with each othér.

Surrounded, sometimes even mastered, by our inventions,

Ao 4b g it -
it becomes all too easyrin our work to put people into categories.

We speak of engineers, of professors, of bus drivers, 6 -cRhaHEETISHS.,
of the middle class, of the silent majorityg’ﬁnémev%n‘gp campus
we classify our colleagues as economists and deans and mathematicians

and radicals and administrators and chancellors and Saes that

nameless and faceless,often beleaguered, group we call the office
S

staff.
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Several years agolmy childrenr"ﬁﬁgﬁﬂpﬂsy were still at home 4%%7

ed
Jepe play;gg endlesslea record that was nothing but white noise

to me, at a very loud dec1be1 level 35%@ I asked if they would at

¥ ) wmmatrtr s e

b = R LTS

least contribute to c1v111ty and turn the volume down during dinner

-

k
hougjz/M§ daughter saidjwell, it's something you'd 1iﬂs, Dad. 5 Anrd.

“I_said I-can't=imagime~tty-but=she=didget=the Janket=oF She—reTord
and as it turns oog;it was a Beatles record, Eleanor Rigby."I had
nevér’heard of Eleanor Rigby, but as I read the lyrics I must
say I was impressed'beeanse i} told of a woman who was waiting at the
window.wearing the mask she keeps in a jar by the door. i thoﬁght,
well, it's true. We wear our masks! we act out our two—dimensional
roles, we wear our faces in our offices as we take them in the
morning from the jar by the door.

But my problem is this: As we find it convenient to pigeon-
hole each other, we in fact distort, gﬁﬂzgo lose sight of the fact ﬁg&f
we're talking about-fellow human beings who are capable of laughing

N
4
<

and 1oving(aﬁd who have unique télents and aspifations, who grow
0ld and logelzJand who have fears in the dark of night.

No%jyou may ask what 4888 all of this hégéato do with the issue
of vocation, and¢l submit, very much indeed. Just two weeks ago,
I met with the top executives of one of the hation's largest
corporationsﬁ and ggring that entire session I was struck by the
fact that these'business leaders spent most of their time talking
not about profiti)and not about technolongand not about inflation.
They spent most‘of the time talking about peoplg}and how they could
somehow get th%:organization to connect on a very human scale.

To be vocationally prepared, it seems to me, is to be more

understanding of the nature of other individuals. This has to do,

a lot, with liberal education. That great American philosopher,
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Yogi Berra, said on oﬁe occasionithat you can do a lot of

observing by Jjust watching. I'm suggesting that you can do a lot

of vocational preparation by understanding the importance of human
interaction. Indeed, I suspect that in the end——and this is perhaps

an important caveat,;;;w;east—te—me-in—bhe~endﬁ the blending of #ise so- .
\called vocationalism and liberalismbon the campus *is achieved not

only by the curriculum we offer, but also, and perhaps more

importantly, by the attitudes we convey. .

I was reflecting a year or two ago about my own formal
education,ané=£=was—&b}e=tc=ﬂisgever_ggur teachers @m®, in my
Jjudgment, dramatically reshaped my life. As I _thought—of—those
‘ﬁgur:iﬂaebeps, gpe was my first grade teacherfzharvelous woman;

Mrs. Rice (I really wanted to flunk first grade so I could be

I TC'GfﬂuJ»QukL

with her another year, and’%he almost obllged;as it turns out};

/o
teacher in high school and two teachers in college, and—F—3a8R what

4e=i¢=¢hat these four individuals hava/ln COommon .. .=And"lmhaxe—te-saggasb

thit=3t was not their knowledge of thiﬂsubJect although they

were well informqu)ip was the candor and openness and self-
revelation of their process of communication to me and to my

colleagues. They not only taught the subjec??:they also taught
themselveiiffﬁiﬁ:ia, ;Fey caused me to understand that to be an
educated person, you did have feelings, you sometimes had doubts,
you occasionally had hopej>anéjat botto?/you had values and you

ngg‘developed some conviction. That is, they became living,

breathing, understandable human beings.

One final point in my search for what I think are the principles

rather than the mechanics of liberal education; T-have emcs=final
\_/

element tgﬁ§gggest7£ Tt—seems—bo<me,—tirat to be prepared adequately
o -4
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doe Yer '\AC{ Practicivg .
leine, orAlaw or yunning &

for work, whether tie% Jjob is teachiﬁg or
business, we must develop the capacity to make judgmenﬁi’to

form convictions/and to act boldly upon tgg;e values. It is

not enough meréiy to see the world wholly and sensitively. It

is not enough simply to respect our fellow men. All of us,
lregardless of vocation, must have,;IZEEEéévéa inté?lectual and
moral anchor points :ﬁ%ﬁi consistently guide our 1ivés. —

Nowfzi;«the first to recognize that whenever %gé discussion

turns to values, especially in the academic'world, a strange

kind of embarrassment seems to overtake us‘&ﬁﬁﬁgggééugome té

accept the view that a value-laden education is off limits.

Scmehow we have del&ded ourselves into believing that we can be
fesponsible peoplé without ever taking sides and without expressing
firm convictions about fundamental issues. E—eﬂbméﬁ—bh&t‘ggthing
could be more contrary to the libéral afts tradition. In his
penetrating boék entitled "Faith and'Learning", Alexander Miller
observed that a decent tenﬁativenesé is a wholesome expression

of scholarly humility, but sometimes we have a sort of

~_ ;
';(» ,f
dogmatic tentativeness whéeﬁ suggests that it is intellectually

indecent to make up &zg;;mind.

I believe that we are beginning to understand that education
divorced from values is an illusion. We now realize, as George
Steiner, that marvelous British philosopher, said, that’a man who
is intellectually advanced can at the same time be morally
bankrupt. We now know that such a man, again from Steiner, can
listen to Bach and Schubert at sundown, he can read Goethe in’

the evening and the next day ®escan go to his daily work at the

concentration camp and gas his fellow men. Steiner concludes by

asking rhetorically, "What grows up inside literate ciyilization
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that seems to prepare'it for the’feiease of barbarism?"

Well, Steiner's comment not only highlights our dilemma, but
also dramatizes the disillusionment that has taken root. We
are beginning to understand that education does not inevitably
humanize. We are losing faith in the childish notion that éll

Yeducation, regardless»of its quality or ﬁhrust,‘wgil lead tq

virtue. | -

Well, what does all of this have to do wiﬁh gquality in the

1980s? I happen to believe that our greatest challenge may not

be budgets or enrollments. It just may §%52§=+ it dis something
to do with purposé and'gééégégéﬁaég;—E—%hink,.acknowledge the
centrality and dlgnlty of vocation. We must also look beyond
the course titles in the arts and science programs and begin to
identif& as best we ca?>some undeflying principles which seem
universally essential for all of us who work.

Let me bé.quite specific and say that thewve—may—be some
experiments alread§:£h the books. é;f;enture that was aborted
in New York intrigued me nonetheless. The University Center
at Binghampton Jjoined with Broom Community College, a technical
institution, and put together an integrated program in which
the graduates there could have a baccalaureate in history or
literature or whatever from the University of Binghampton plus
ca two-yea ﬁﬁ%&é g?:é%é5§?%;hebher in dental technology or the
6-5Dun Ll A I e’
e’ liﬁp been to other campuses where they are looking for new
majors that combine certain studies in literature with the applied

fields of journaliSTégatng-a%%~a}eag. I have seen some efforts

in which new courses were being formulated to fit neatly into

professional fields of study. Af¢¥er=add, courses that deal with
=

ethics, and h;story, and literature, and values, absolutely must
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be clamped closely to>those who are éoing into business, medicine,
law and journalisy, because & the crises in these disciplines is not
ﬁxthe substanceftg;g"the applicazgéﬁ;j is learnad .
That brings us precisely back to the central question. I have
a feelinéﬁfﬁ we would be more flexible in the substance and
“more gentle and even (forgive me) pragmatic in théﬁlabel, we could-
relate much of the essence of liberal learning to the vocational

interests of our students. ;s—i%—émpessib&e—%e—sugges%—th&t5ge

might even have a very dignified course entitled The History of

— {s
Work and VocationﬁﬁhrOﬁghcut~ﬁistB?g2 Ié\s/;y hunch that looking

to all of civilizations through that prism, we'd begin to learn

a lot about a culture--who works, what work is valued, what work

is diminished, do they have slaves, why do they have slaves, do women
) AoolC vy
and men work in the same fashion?/«zﬁrough the prism of work and

C(}Qf‘(‘( Gt""ﬂ\l.t.c

vocation, weAunderstand a lot about ourselves., This then, to

A
me, is the central challenge of the 1980s. Can we bring together
in our curriculum what inevitably we must bring together in our

S
lives, where we intertwine tde vocational interests and the

inspirations and urges of the heart?

Dr. Lewis Thomas, weBs-g-one—of—my--Lfaveribo—aubhers, the Head

C}&.‘.i»

of the Sloane Cancer Center in New York,/author of that marvelous

book entitled "Lives of a Cell", said recently at a meeting of the

National Association for the Advancement of Science that these

are not the best of times for the human mind. .HBess=id all sorts
L2l

——

of things seem to be turning out wrong, and the century seems to

be slipping through our fingers here at the end, with almost all

promises unfulfilled. _

i e

¢ I cannot begin to guess, he said, at all of the causes of our

cultural sadness, not even the most important ones, but I can think
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of one thing, one thing that is wrbné with_us and eats away

at us. We do not know enéugh about ourselves. We do not know

our past, or where we're going. And above all, we fail to

understand the marvelous and miraculous pattern of 1ife

in which we are all embedded as wdrking parts. Just think,
she saiq§ﬁwo centuries ago; we could explain everyﬁhing about

everything out of pure reason, and now most of that elaborate and

harmonious structure has come apart before our eyes.>
,W’—* :
Apd=tis@nthe closes with the most insulting three-word
sentence I've ever read. He says, "We are dumb." I used to

use that word when I was a boy--I haven‘t heard it very often

Or Thsmie g
since. Hessaéumﬁ=*

,J //rﬁﬁEEE%? may overstate the case a bit. I like to think
L s 4
33X does, but Lt-dses conve& e feeling I endorse.

Education in the end is important business and it should
help our students not only find productive work, which is the
revelation of who we are, but also help to live a worthwhile life

Puatrel

as well. These twohrepresent the essence of excellence in

education. Thank you very much.



