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<:Several years ago, the Aspen Institute for Humanlstlc

r on the toplc.j’;;;;¥:; an
—_——>

Twenﬁzﬂjf/597of the WOrld's best thlnkers came together

——

to talk about tﬁe—jgggl§‘Qg‘educatlgn—*and within five
day;\some of the panellsts\were hardly speaking to each

other.

Everyone agreed—S;# pr1nc1pl§+—that education is a splendid
S Pﬁgba
thlng—-but when it g%t right down to the spefifégﬁ\battles

raged.

i —

</;ter all the purposes of educathn are \inextricably
pd\

related\?o the purposes of liﬁé itself. And when we're

asked to think about what we mean by “edncaé:!ggt)we
Jonced

are faes& to think about the meaning of existence.

e [s] wome en on
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I simply state the obvious: Our wes—eof-eduecatiendoes

reflect~to a considerable degree-the priorities we assign

to living.

@‘Of Hw@ said that
Adle, caliw 17 Do

when searching for the

-person~-one has to make decisions about what
AN %
Kagan called--the transcendent human gualities--

to which we are committed.
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In the ancient days, education was--

what some would‘ierjcratlvely calltiggggiig.

KThe goal 'was to prepare the priveleged for their

“Zgg@:glVQn position in the world.

(:5;;;cer 's knlght-f:;;<agltomlzed this special status——

learned not only ‘the QEE_SE_EEE}

but he learneélmuSLC)

Tmm—
= =2

TN

e learned danc1ng

he learned\\gaw1n

and thkE(@cts of speech.

The educated "mah}\in Chaucer's terms

\_

was to live a _priveleged 1if3-—

and domigggé the rest.

In the(éristocratic view of education-?reflected best

in th 8th century soci%Ez>in which it flourished. —

© The mind was not just to be §E§EEE§>
Corr o 3y Jo
polishe

© Thg,educatgﬁkperson learned the art of

\Jewabﬁj:)

--not just in ﬁﬂ;\publlc assemblles,

-=-but 1n<éhe\pr1vate c}uﬁj}and g\\\lng roomS\

~



o ooce 1367

--A process beautifully reflectefi)

—

in Lord Chesterfield's Lgtteg,

--and in the generous civility of Tom Jones,

- oo ——

A rather different view of education £
e T - — -

weéfihe Civic ideal,

T R

/ -
The notion that the educated m /)
I, R

—— -
9 was a "model citizen")
© a “éérvant of the state".

W Education for citizenship v

° appeared first in the Greek "polis".;>

° 1t &gappeé;;g)iﬁ\Rgggjg'

O(/;;;;Rjduring thekﬂ;;aissance:\\)

S~ —

™~

and it has remained a prominent strain

(in_\modem\tlm% as well.
\.

O&\;ndee@j}during the first half of the 20th century--

(o]

one of the central justifications for public

. > .
schools iTEmsSeremsoesbry was education for

democracy.

]
™ ‘;ah%
In is view\ of educafiion men Were seen as
N
O . o . .
. whose potentialities ar \reall ed as

Y

o
C

£
animals

and\as they partitipat® in the life of their

ommunity.
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In<£§éi2view of educatioﬁ\fczzzﬂﬁﬁﬁgiﬁggiiégr-

“individual taigﬁzgkare subordinated to .

= =
ective needs:

© Or“b(etter said ‘perhaps

are-directed toward the common good

A sharply constrasting view of education--

© focusedﬁnoggon tge state

but-on the fégggg;;;;; of the

individualé\

<:E§§E§}-for example--urged the wise men of his day
to (§§§§E§§; poiitibés

i =l DL

o a(§:53<turgf;g§€§§§>to what he called

<Ei§g:2§§¥j:within yourseiﬁ.

The educated person PlaE§j9i§ﬁ§g was

© i&g\cultivate his own garde;j€>

e

C:;éenécqjgxged that public affairs should be avoided--

© favoring instead what he called

O nihe S g} sublime studies

which will teach you

and the shape of Goé.
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Education feresscoonshabeebife will teach you the destiny

that awaits your soul.

GQg{SEEI\ however it was gg;:;;;;égi§§_32§§§§;;§

T T

that shifted the ideaé:?f/éducatioﬁ%B
away froﬁfg;lfiéﬁxﬁﬁﬁiﬁg,

soul refining process

—
© to a more/;;ilita:igg
a more pragmatic vie
B ——— D

- =~
<;; the Christian’zié§§§ clear distinction was drawn between

T T T L T T
\
° <;££i§im3f?§>edugatie§>
Q_ and the ends of ma
T B —
Cardinal Newman made this distinction crystal clear)

o
when he wrote:

Good sense isonscience

Refinement is . not humility

(j?hilosopﬁ;§-however profound--~

gives( no command)over the passions,

o0 dinfluentig&l motive
N
no viwi g inci
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<;§;;;;;§§;9Cardinal Newman argued--may help you get

along in life-<but it woulddgég)lead tdi;;rtue

——

Tm— s —— —

I have indulged myself in this{"breathless” jump
ged my breathless” j

© through education history

to make one central point.

PN e——Ce b . B —_—
Y
Education has a;yggzﬂreflected the

qi;gggﬁﬁhgd wision pf the time
SO\

Con
Me canncot talk about "Education &

—a=Sgaptera=stted in the 1980s and beyon%/;ithout

trying to discover(the emerging values d~Eﬁe social
\ ="

forceﬂ that are at work today.

in th& realism of\today
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<;;§;;;é;e>-1n the remaining moments--I should like to

. . RPN T R
identify{ 4 conditions in the contemporary context
e e e >

(8]

which (E/Iieve ill have @ owerful impac
N W {wv\ [ 2"
on t e_future of formal educatl o T WO?

.,-/ schaols

and will finevitgbly oyn defipftion
of what e me edudatio
for a ¢ompleté 1lif
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v

I have a i ropose—-—

i

I suggem because of, "changing‘;j:’fz s

les™

Traditionally he span of human life has been

( chopped up into sllceé(gzg;_;‘great salamlg with each
- —
\iiiiiii’%&v1ng a special flavor all its won.
Q @7>J_M T . 3

devotedXalmost exclusively to full-time

learning.

<:§§§%;\;e had thgigggg; thlcker c?é%&

of full-time ggik

fL‘EnQifg%%%%éiggﬁéIittle nubbin

\“—‘ ———
at the en&--characterlze& by some

as " nlfled decllne. S

//;;‘;gls "tradltlonal" llfe cycle of the past thé—stages
o T s es  —em e o o 2 é

of ex1stence\were kept‘rlgié;y;apart each clanklng along

behind the otheﬁ(;;ke a strlng éf‘fielght cazs\\;hlnd an

engine} We moved(ifgf {gggigigﬂiiige) never looking back.

6 00
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- N 1
Today in most déveloped countrieg this life cycle has

begun to change.

) e 60!“ M 7 o .
L IN [RpeSWII TR Ry [about 40 percent of all boys and girls

~—
enroll beforefthey go to kindgergarten.
— »

o

Qggiﬁ is now completely

g :
Myears of s
\ -

° Childxen now mature physically two full

\\. * . -
YEQ?S earlier than did their grandparents

c And,(increasingly, university students

estop out'or enroll fgf:9nly part—tigg;;)

study,\ trying to break out of what seems

to theﬁ\a time o ess inc ion.

e

in the United States\gveffgs ercelx

st-secondary education

’f;;;géntally

Se enrolled in what we call

. T T - e et e =
are2p§£§:§£§§M§Eg§§nt§tw learly, the so-called college-going

C:ﬁéérs are less well defined. >
T 000
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T

And, to add to the confusign;"the neat and tidy ‘adult

world is‘3&EE/Eggiggingﬂto.break;uy) _ 4__\_h-_:)

| I

T é//gaa\\%he average work week in America

i was 62 hourS’lonQ 1945)1t dropped ég\ii/ ;
/

!  and today it' s/gggjhours.

k\\‘_#_l////

2000,! it is estimated that nearly 30)percent

of the American population will be(égsf;fp.

N

»
as a“pre-work ritual but also ds

L a process\to be pursued from(§:g§;§éii?

—y

| e .
S The point I wisg_zg_ggi;:;;:;;;;:);For years, we've just

assumed that liﬁgﬂﬂas_neaziyﬁggogrammed.\ There were

e

the ays of freedonm,.

o o p——

-hen came<E;;mal education,

a£€;¥ that wor
fr then abrupt decline.
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And we built formal education to fit this rigid cycle, D

serving frincipally) the young and unattached. ‘

C'T'h@—a'hwgé;i‘:rtern will no longer hold. ]In the days ahead

educatlon m will mean~-education

\ throughout ilfe> and this will reC_{“ulre @x:ﬁbﬁ%

both }.W apd the structure of formal education.

e,

e o T R

In Moby Dick, Ismael says/of himself l"l have an everlasting

itch for things remote.r"\ And it see(@r that
- increasingly education will mea(l’e;nlngjxow to scratch J

~the everlasting itch¥. = . = — oo imm—
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One important footnote to add to this discussion about

life~long education.

T T T T T T T m"\ e —
, As we move toward {gg;;;éng 0;££:;§§§r-1 believe the

— autninhatel
firséiéfg?earsxéf formal education could and should be

redesigned.

e —

—_—

————
e

—

" i G
|¥)

Several years ago—-— 9

3 tiers

4-553;510 Schdéi\j
"Tools of Education”™

4-5 Cgfimon School=

{fbore CurrEEEEEELd,;:>

-

.

New Kind of schoo}d ’% ; n )‘ \)‘@L‘lj’{}ﬁ U~

2-3 years - Transition School (
School apprentice ' ;
gmﬂa
)

Jointly planned

schools
business
parents
community

I repeaty/in the future

Th@f education will increase l’J Q S“""q?
X'I‘he @f education will chamge g W
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I have a third suggestion to propose. i}

o —

(\; suggesttQaE;ii::>

because cfi;ggﬁggégﬁyL___~

¥ 2
because of wass communicati T

\\,

students will--increasingly be taught by non traditiongi\
teachers\beyund'the school.
A

I . A

(\~;When I marched off to school over 40 years ago

We had no ¢elevision.

éi‘ye had no fadio.
/

We had a mq&el A Ford that

took us 100 miles from home.
.

—

——

I was ié;fi? of M=s. ﬁibe:}my first grade teacher—-

- LD

o[ She was my®walking encyclopedia

——

U

and the classroom\was my window
\

to the world.

1 sy s -
+There was no competition.
e

P T e— .

L;;fféi;>-ln America--students watch television

Y [ 4% hours every day
z~¥6000 hours before they ever go to schooi?\\j>
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By the time they graduate from secondary school
—

they would have watched television

"16,000 ‘hours D

N comparg&nfo 11,083 spent with their teachers.
% r/)

e N R
N

And Christopher Evans--in his new b The Micro MiIIéniﬂ§:>

T

talks about the impact) of ?et anothgﬁ)form of language-—-

<:£§;7c0@§uterii

S i — j—l — I

(iComput§é§>wlll take over--he declares--

Becaus they Store more information )

and because eir 1nfermat10n\can be

T T

more readily re§§;g2é5;>

>

°<:§§g§§:gays that-ign\tﬁerfuturé;—

bocks will be{&tiny silicon chipsiajz

which can b \\ilpped 1nto small pro;ectorslj>

read rom viewing screens
/agalnst the wal}
_“____ﬂh“.__m__“.___-‘~_“_~_ﬁ,,

© Or/on the Celligg/lf you like to read in bed.
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\\

(j;;/;01nt is not to worshib t23*§553f352/>

Rather it is to suggest that jwe confront

8]

. S

—a communlcatliﬁf‘ffjffififfs The flow
— T

of information has dramatically increased.

And I believeszggz}kén traditional "teachers" in our culture

kat) . .
4 an impact on students and on our schools in
mp

ways we hardly understand.

(::i; recent survey revealeé(EEEEJQ:>

~—— . —

of\gyenty yea?gﬂgggg;hn 1960
teenagers in America reported

that they were influenced 7

//””‘"—&*ﬁﬁ‘g*“““‘“““--~_i:>
d 1) Ymost by their parents

— /,.-/- =
——

and second by thelr teache£;:>

(3 and third by their pegfil“‘*;:>
e LT
©( Today--1980—"

young. people report that they are influenced

;jii;umost by their peers;’;>

R

(@ next by their parents—

)  and third by television

h_jumped from &t§§§9<3£§.

e

JClassroom;%éﬁEﬁéféj:;n turn—--dropped

J—

from,number 2 to number 4.,

O e

ﬁ;ufﬁf{‘have 1ost hoth authorlty and prestlgé::)
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e - " B h hﬁ&.\)
e .
In my view the strengths Qf the tradltléﬁég:épd the

_ non traditional teachérs in our culture must somehow

o _ j
be combined. j/

e e

NI

elevisiol) can take students to the moon -

——

(o]

and to the bottom of the sea.

\--.‘TA,ZE_’_, e e e e e ————

<iCalcuigES?§:§§g*§plve problens\faster}

— _,,_47./
than the human brain.

And omputeis an retrieve instantlj}a
C;million of information units.
T fm———— - - e e i

<:T/But televigion/’/

r will not-—-teach the students wisdom.

—

// ) ‘.
Kto demégiﬁigzgl-first and—- \
e ) e s

what scholé shiB is all ‘about.
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\

The challenge of the future 15(—_\7§Q<§ g g technologg)
T ® Thot é's ipto gboopé!technol%y)

and bring it into the school.

_",//’
© letting ég\\\do wha% t(EEE’E;—g;;;\\\\

One footnote--
g

- £

e challenge also is to make sure that“technology does

. NN L. .. .
not lncreasydlscrmlnatlen,

‘C;;le v - k)C) CL}quXQ .
By-pass Harlem. @- %}“/‘}b bD ;;

I have explored this matter in some depth to make one p01nt ///)

O

Z@ 1ncreas:.ng\:he ce\tﬁ:al source 5

of power. I

And students are being Q"tagg?lf— by teacherg" °

£ heyond the school;;>

And we canno talk abou education Wﬂe

the days ahead \ﬁ./ heut flndlng wa 9etter to relate

\ \\
/tradltlonal )nd ggﬁ trad1t10na1 ducation.
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Thus far--

I have spokegﬂgi_giucat;on. ;;

®in the context of %ﬁiﬂlﬁ

I have suggested that educa;;;gé-increasingly—-

(£$1Will be viewed as a §rocess that never ends.

\\\_f I have predlcted that the “ﬁéacners of tomorroYc:’;)

\

(7 wWill be both/tradltlonal and non traditional.

ol wotduls /:61 ,
Can educatlon-izgiggggl-lea& to sqmaézgzzgeatie
(;;;;;;;;;;;;kﬁ not just in a “societal sense—-but

N~ o -
in a gersonal sense\as well?

e —

\\\—.
And this brings me to my final poEEE;/)

Tiime inif bt NrCuacd 1m¥bract

I suspect that in the days ahead-fthe "core ixriculum®

dubade

in the schools,will move beyond the

subjects. g h
‘)mL.CZLnnLJﬁ”N’”dY yégggl

T v o

raditional gcademic

4 »
Incre351ngly the central 1ntegrat1ng purpose,
SPECIFCaiig L SAsaet D TAc Cora Choscilom sopt! D & bopex Comuese 7'5*-‘} That
—bidede—tresiner helprall students

e —

e themselves in relation t

O T time
t forms of life,

el
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T T —————

/T\The harsh truth A; mwe confront a world where all

. actions are 1n§g§25533}y 1nterldé\§§ and yet many students

do not see these connections.

Research--{here does water come'f%ﬁﬁaa

the faucet

Where does llght come -

the switch.

oo \
(Where does garbage go==>

down the shute.

oday at many educational institutions’
the only thing students seem to have in common

are there differences.

SESNNEESS R — D
©  fThere is{ég/%§5§;;;;L about

what it means to be an educated person.

ld

the commitment to 2@;@ in education
is far stronger than tHé:faﬁmiEEEEE_EE_E6§fff§fib

000 T

\’@x\j ' m&m :f:J /-ﬁ
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,,,,,, T P

In 1972 Stanford University facu%ty committee/ﬁkoposed

aveore educatlon“Yor all students ﬁfter having dropped

all requirements several years before.

7 The student newspaper--in a bitter attack
on the faculty proposal--said in a front
page ed1tor1al<£Q:9 the new requirements

proposed to remove from students the

R e

right to choose for themselves.
This is not to deny that courses in

Western Cutlure are valuable and

that most students could benefit

e == ‘ >
from them. Tuch a course,
——

however, carries a strong illiberal

— - - R S

connotatlcn. SIt imposes unlfcrm standards”

on non uniform people.

- —

& Frankly, I was startled by that statemept.
. was start.ed by that statemen

I was startled to &1scove one of the nation's most

gifted students.faiied to underst om:iif&fhile we are
- T T
1ndeed-vnon unlfosgL-we do have<§ig\\N9§ hefi“‘é%*§>

Q:)a‘cﬁ’/gg—;ontemporary<;§EH§§>and<éig;;;;;»futﬁ;e S

‘X we 51mply cannot afford a generation that fails to see )

1 .
i or care about connections.

Students are\very different peopié\and they’gﬂgiazfzg;jD
. Q :L. T =

free to make seﬁgglndependent choices on their own.

. T

Cz:éﬁg—szudents also share soqg/tﬁiﬁgs in_commo
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/

p) members

to whic ey are a® accountable

and(?%%gggggé.
- ~ W ) -
o There is), of course,)no single set of courses by which

[ this notion of

e

—

However

K\ through the stuéy of our common feed for 1angga e,

[fff?ugh a\gfgé& oﬁ:§gf;§oc1al Ingtltutlgéé;

through éwstud§ of common actletles suph as

work and leisure,

i

£\;§ro§ghaws?udyof ou;‘g£g§pects for the future,

& mErmew specific%, we can convey
r-J

larger*truth f our connecteéness on earth
@as a} the Sloan Kettering Cancer Center in New

throu

York Wwrote on one occasico these\are not the best of
-——
—
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All sorts of things seem to

be turning out wron and the
Y (o] )slipping

through our fingers here at

the end almost all promi
unfilled.

I cannot begin to guess (he said)

at all the causes of our cultural

sadness,"iot even the most important”
" ones y-bu [(can think of one thing

that is wrong with us and eats

away at us:i: we do not know

enough about ourselves.

We are ignorant ab
mﬁ@ﬁﬁ\}
and (most of al} about the -

of life\in which we are
embedded as working parts. . .

—

I suggest that--in the future--t curriculu

shouldthave\gﬁgtééé;;;i>§£;;§;;£§§§)qoal: 4,,/j

—

9 7o help students better understand

thgfgggzggggj;émponderabié%§z§tem of life /

in which we are all embedded ////

as worki e -

. — T T e
Mass communication & introduce students vividly to

information and ideas, can solve problems more

rapidly than the h?fiE_EEEE§£S§CQQEEE§£§:EQH store and

retrieve information in ways that would have been judged

impossible@é@iwnd can help

us experiencflfirst-hand what our grandparents could only

imagine vaguely.
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e

o T
- Still this is n°§_ffffg§:3 I'm convincéé\fif) we must
\hEGé schools where priorities can be set. fﬁg—gggzﬁggggu_*—\’

-~ s i
T T e — T . .
classrooms where students can €xperience the joy of group

learninglﬂjﬁé“mvst*hav@‘féiéﬁéis to serve as models and

——e e

demonstrate first-hand what scholarship is all about.

A : - ' - R S -
By keeping alive an institution called the school, we

affirm that education is not just a random, individual

_ﬂ_‘gfffifffﬁ We affirm that education is a value ladem ———
IQZJ(iﬂ,ﬁ&niiwuiyfﬁf rtl b nlgy
process, g:’e ential social funetten with an ééggggééy
.Sm

i
Gf~bba—pun-—vihoee purpose! must be preserved and strengthened

(I

I do beI%gve that if we ¢an combine formal d\informal
teachers in educgtion inithe year 2000, |it could be
dramatical?y effective.







