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C Several years ago^/the Aspen Institute for Humanistic 
Studi^s~convened a seminar on the topic:} What is an V \ — —̂  — o 4 —» 
Educated Person?\ 

Twenty orso/of the World's best thinkers came together 
to talk about the—•qoajLs of_ education—Vand within five 
days\some of the panelists^were hardly speaking to each 
other. 

Everyone agreed—principle1*—that education is a splendid 
. fK<lv 

thingi—but^when it g r i g h t down to the specifi^^ battles 
raged. 

Y» 1 . This intense feeling of tension is not surprising, 

After all the (purposes of education are ̂ inextricably 
related\^o the purposes of l i ^ itself. And when we're 
asked to think about what we mean by "rilnrii-jftTr\ t~ 

J erw-c 
are fnniatl to think about the meaning of existence. 
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I simply state the obvious: Our wiaw of cduoaLiw Qul^ 
reflect«-to a considerable degree-the priorities we assign 
to living. 

[erome Ka^i of Harvard University said that 
when searching for the nteanxr% of an c-micataa\ 
parTnn—one has to make decisions about what 
Kagan called—the transcendent human qualities— 
to which we are committed. 
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Cet 
In the ancient days^education was— 
what some would ̂ er jdratively call—reiitist*. —r-r-- - -

^The goal^was to prepare the priveleged for their 
vgod-give^n position in the world. 

(^Chaucer's Jmight--^fto jypitomi zed this special status-
learned not only "the use^of^arm^: 

but he learne^ music > 

and thb ̂ acts of speech, 

The educated "man"\in Chaucer's terras 
was to live a priveleged life,— 

and dominate the rest. 

In the ̂ Aristocratic view] of education—-reflected best 
in th^XS t h century society^in which it flourished^- —^ 

° The mind was not just to be r̂ciined̂ ) 
h ^ -̂-Jwssfc. polished-.^ 

° The educated person learned the art of 

—not just in t^e^public assemblies^) 
—but in̂ tehe private qluj>§) and <dtawing rooms 
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— A process beautifully reflected 
in I*ord Chesterfield's Letter, —__ 

—and in the generous civility oLTom Jones) 
__ 0 0 0 — " 

A rather different view of education f^^^T^H'l II- H\/lnf> 
w^s the Civic ideals 

The notion that the educated man 

wasCa "model citizen"^ 

a "servant of the state", 

Education for citizenship ^ 

° appeared first in the Greek "polis1 

o * It Reappeared aitRome, 1 

agaii^ during the I^naissance, 

and it has remained a prominent strain 
in modern though^ as well. r 
Indeed-^-during the first half of the 20th century— 
one of the central justifications for public 
schools i"J 
democracy? 

zf- was education for 

In T^is view\of education men ĵ ere se^n as 

whose potentialities are realized as 
they areNsdcialij 

an^\as the^ pfartilj 
community. 

'ipat® in, the life of their 

animals 
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ire subordinated to 

areK directed toward the common good> 

A sharply constrasting view of education— 

° focused^nob) on the_state. j 

individual 
but-on the "perfection of the 

Plato)—for example—urged the wise men of his day 
to ("renounce politics" 

o aijd^to turn instead) to what he called 
^gthe^city" within yourself. 

The educated person P1 ato^rgue<| was 

° cultivate his own garden. 

Q 
Education was self-directed, 

Seneca ugrged that public affairs should be avoided— 

° favoring instead what he called 

° "the sa^^^E" uud. sublime studies 
which will teach you 

the environment > 
and the shape of God^ 
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Education 
that awaits your soul. 

will teach you the destiny 

Curiously however it was itte~-Chrlsti an inf1 u enci 
that shifted the ide^i^of^education^ 

away f roi^jself-nurturirig, 
soul refining process 

to a more' utilitarian, 

t- > In the Christian vie\ a. clear distinction was drawn between 

Cardinal Newman made this distinction crystal clear^ 
when he wrote: _ 

is one thing. 
is another, i 

Good sense isfnotjponscience 
Refinement is.jnot. humility 

C Philosophy^-however profound— 
gives( no command)over the passions, 

to ̂ dnf l ^ n t i ^ 4noti 
no viv^iyinq HJtmc 
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ardinal Newman argued—may help you get 
along in life-c<5ut it would not)lead td^virtue 
or ^alvati} 

I have indulged myself in thisQ^breathless" jump 

° through education history 
to make one central point. 

Education has alway^Lreflected the 

: the time 

lllliiilt L'OIULIVIILL/W 
it clearly follows 

we cannot talk about "Education 
ULU El-ge* in the 1980s and beyond/without 

trying to discover (the emerging valuesT)and the social 
forces^ that are at work today. 

FollO^ Professor Hĉ lsey *s\suggest^ion: 

magme 

Mix\ m 

uture we wantw 

ism of\today\ 
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x^herefors'^-in the remaining moments—I should like to 
i de n t i f y^4condi t i on s in the contemporary context^ 

° which ^believe^i 11 have (ajaowerf ul impad^ 

° and will inevitably ah are our o^n d^f iitlition 
: what ywe mean by am eduaatiojr 
>r a complete life. 

of 
for / 
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I havf̂ gL-Sf>r:onri notion to propose— A 
suggea^€hat because of , "changing life styles" 

^ - — 4 — 

i-^Ke^Mwuper ^he^length of educa^ipnJwi 11 increase and 
ducational structure will become more varied. 

Traditionally^the span of human life has been 
chopped up into slices^like a great salami^ with each 
section having a special flavor all its won. 

? Then came a ̂ omgwhat thicker__s^ice" 
\ devotedAlmost exclusively to full-time 
1 learning. 

ext\ we had t: 

,1 

still thicker chunk 
_ ~ 

of 'full-time woxk, 

S n ^ ^ ^ ^ ^ ^ t h e little nubbin 
at the end—characterized by some 
as "damnified decline7^>_ — 

In this "traditional" life cycle of the pastj, th<^ stages 
of existence\were kept rigid^y^apart^ each 'clanking along 
behind the otheii^like a string 6f freight cars^b^iiind an 
engine\ We moved (Ifrom gtaqejto sta^e} never looking back. 

0 0 0 
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Today in most developed countries this life cycle has 
begun to change 

s&fc 7 
In niji umii j ̂ bout40percenjb of all boys and girls 
enroll pres< ^programs before/they go to kindgergarten. 

Thousands now vjatch Sesame Stt^et and 
..brittle line between the 

so-called ^play years")and the 
("years of school" is now completely 
blurred. 

Children now mature physically two full \ 
^sars earlier than did their grandparents 
50 ŷ strs agc^ 
And,(^increasingly, Juniversity students 

'•stop out or enroll fo^ only part-time j> 
study to break out of what seems 
to theit̂ a time ol gssincuB^i. i on» 

in the United States \over 
se enrolled in what we call post-secondary education 

are ̂ part-time students.^^Zlearly, the so-called college-going 
years are less well defined. 

0 0 0 



tooo OQX) (367 
-15-

And, to add to the confusion, the neat and tidy adult 
world is also beginning_to break up. — 

C| 00 , ti5}e average work week in America 
was 62 hour? long"; jn(̂ 1945j;it dropped (£o 43, 
and today it c lours. 

°V. S^f^expectancy^has increased from 
in 1900^to(^i^ears,-in ^973^)and, by the year 
20001\ it is estimated that nearly JK)) percent 
of the American population will be (qver 50. 

\ 

that traditional life patterns 
up. 

now retireXearly, 
ve more ff*ee time, 

unattacf 

For the first time in history. 
education jnay now be viev̂ gg jiot only 
as a^pre-work ritual but alsoAs 

a processlto be pursued from (€to 85.^y 

The point I wish to_jnakg_J_s_ ,^-For years, we've just 
assumed that life was nsa programmedThere were 

o 

^ then abrupt decline 



1000 OOCO 

-16-

( \ And we built formal education to fit this rigid cycl£, 
^ ^ serving rincipall^ the young and unattached. | 

^^JPhA'fa pattern wili no longezThold. the days ahead 
education a oompluLL liJoa. will mean—education 

Q throughout lif e*> and this will require ̂ r e f lexibilrtrf-^ 
both î T the content) a^d the structure)of formal education. 

rf 7 
In Moby Dick, Ismael says of himself |"I have an everlasting 
itch for things remote."! And it seerfuT^uite cl^ar that 
increasingly education will mean learningrjiow to scratch 
the everlasting itcfit —-\ 
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One important footnote to add to this discussion about 
life-long education. 

' As we move toward <£ife-long -I believe the 

\ 
firs£l2 years of formal education could and should be 
redesigned. 

Several years ago— 
3 tiers 

4-5t"Basic School^ 
"Tools of Education 

4-5 Qdmmon Sch 

New Kind of school 
2-3 years - Transition School 

School apprentice 
Jointly planned 

schools 
business 
parents 
community 

I repeat/in the future 
Th 

' J 

V h b h 

(UbtnHt^yrrn A 

f education will increase 
The squencs f education will e&aa^e- JUtJlXix^^l 
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I have a third suggestion to propose. 

I suggest that 
because ofCtechnolog^ 
because of ̂ gass communlg 

students will—increasingly be taught bŷ  non traditional 
teacherŝ ]t*C5CUiLl the school. 

When I marched off to school over 40 years ago 
— . - — 

S^We had no (Celevisioip. 

c . 
We had no 

LWe had a model A Ford that 
took us 100 miles from home. 

I was j<n awe of Mr.s. Rxbe-^-my first grade teacher-
. u, — She was my^walking encyclopedia 

S and the classroom^as my window 
to the world. 

\/rhere was no competition. 

Today)—in America—students watch television 
~cr 

L 

'4% hours every day 

6000 hours before they ever go to school. 
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By the time they graduate from secondary school 

they would have watched television 
000 *hours 

compared to 11,000 spent with their teachers, 

And Christopher Evans—in his new bchak^The Micro Mi lie 
talks about the impact) of Vet another^ form of language— 
the computer^ —-

says fchat^ during the_j-980s^the book ^ill begin 
slow and steady slide into oTSTî Fiong'* 

P ̂ ComputersvWill take over—he declares— 
I (f>ecaû 3 they <stQre^more information 
I and because^heir information\can be 
1 (^more readily retrieved^ 

that—(in_jthe future— 
books will be<f"tiny silicon chips" 
which can b^Cslipped into small projectors, > 

And read jJErom viewing screens 
^£iagainst the wal£. 

° Or/on the ceilinglji^ you like to read in bed. 
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My point is not to worship the machine^y^ 

Rather it is to suggestjthatTjwe confront 
ioiL a communications revolutior The flow 

of information has dramatically increased. 

And I believe^thatT^ion traditional "teachers* in our culture 
airoî hliiî ng' an impact on students and on our schools in 
ways we hardly understand. 

A recent survey revealed i^hat^r^ 

Twenty years"ago->5in 1960 
teenagers in America reported 
that they were influenced 

(f / lT ) most by their parents^J-^ 
and second by their teachers--:> 

and third by their peers. 

Today—lgj 
young, people report that they are influenced 

^jfTj most by their peers 
next by their pa rente-—^ 

} and third by television 
jumped from 8cth to ^rd. 

Classroora^teacherS^jin turn—dropped 
from number 2 to number 4. > 

^ They have lost both authority and prestigeT^ 
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In my view the strengths the traditional jipd the 
non traditional teachdys in our culture must somehow 
be combined. 

i 

J 
^elevisi^ can take students to the moon 
and to the bottom of the se^. 

Calculators can solve problems^ faster \ 
than the human brain. 

And ̂ computers jeran retrieve instantly;, 
million of information units. 

But television-
calculate and 
lomputer^} 

^cannot—^>r will not—make discriminatory judgments, 
TheyC cannot-^tor will not—teach the students wisdom. 

An?},. I'm convinced -we must T̂ ave School 

We must\have cj . *— 
where group learning can be enjoyed. 

We niusthav^^cters^ 
:o servd^as nuâ eXŝ efod 
/ " V ~ \ 
to demonstrated—first^hand— 
what scholarship is all^bout 

\ 
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The challenge of the future iŝ  not 

° not is ifc-̂ to Iboop 
and bring it into the school. 

Rather the challenge is to "teach about" technology 

and to build a partnership between 
;ional ̂aftid̂  :radi1 

letting^eacti ̂do what̂  itfCoan~do best 

footnote— ) One f 
C • 1 

—TiTe challenge also is to make sure that technology does 
not increase^discrimination. 

° Cable TV - ^ ^ ^ ^ 

By-pass Harlem, 
1) 

I have explored this matter in some depth to make one point. 

Conmunicatiqn^j^ ̂ increasing^he central source 
of power. 

And students are being ̂ " taught by teacher^' 
C f.ar beyond the school.. 

HTHIiTrt 11 •! i Ti in And we cannot^talk about^ education 
the days ahead vf£thout finding ways^etter to relate 
traditional Jlxi6. ̂ O'n traditional^ducation. 
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Thus far— 
I have spoken of̂  educat ioa; 
in the context of 

iflixcatioft — r- /.-k 

Q 

I have suggested that educations-increasingly— 
|will be viewed as a process that never ends, 

\^And I have predicted that the "teachers of tomorrow 
will be both/traditional and non traditional. 

i w i W m M Ate-
HI I LL'lind ^ Can education—sin fact2—lead to ~nTnnf Trinij 

"cmplotoKBpio" not just in a societal sense—but 
in a personal senses as well? 

And this brings me to my final pointy) 

I suspect that in the days ahead-^the "corj 
in the schools* will move beyond the 
subjects. 

tp* 

rriculum" 
bademic 

ot* iMt 
r # Increasingly fcke central.integrating purpose, . 

_T SMftit'THf -fru. Urn*, OrnUm M, Cowt*ie '] J^** 
. 1 tti iiil Vir too help* all students » 

°^-gain pejlypecli\£t»---" • 

and 
Mtf**1 
td fee themselves in relation tcxk^ther 

ot̂ t&r times 
orms of life,. 
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The harsh truth is ̂ ha^ we confront a world where all 
actions are iinextricably interlocked and yet many students 
do not see these connections. 

Research—where does water come frdfe>-:̂  
the faucet. 

Where does light come 
the switch. 

Where does garbage q ^ 5 ^ 
down the shute. 

J 

foday at many educational institution^ 
the only thing students seem to have in common 
are there differences. 

There is about 
what it means to be an educated person. 

And ma: are more confxdent 
of the lemfEh of education ̂ than they are 
about its ̂ ubstance. 

Today Vthe commitment to "individualism^) in education 
is far stronger than tlf^cotntoitment to 

0 0 0 

Y*-
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In 1972 ^ Stanford University faculty committee proposed 
a^core education^or^ all studentsj^fter having dropped 
all requirements several years before. 

The student newspaper—in a bitter attack 
on the faculty proposal—said in a front 
page editorialCfcha^ the new requirements 
proposed to remove from students the 
right to choose for themselves. 

I This is not to deny that courses in 
1 Western Cutlure are valuable and 

that most students could benefit 
from them. requireJsuch a course, 
however, carries a strong illiberal 
connotation. \ It imposes "uniform standards" 
on non uniform people, 

V 

Frankly, | was startled by that statement, 
I was startled to discover? thar\ one of the nation's most 
gifted students^failed to tihdefsE^M^hat while we are 

contemporary age; 
we simply cannot afford a generation that fails to see 
or care about connections. 

Studentsrare^very different people^and they ̂ sigSpj^be^ 
free to make seet̂ - independent choices on their own. 

students also share soi^-tfiings in^common. 
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I suggest that. 
they are not only 

o 

(Jr^ 

students should come to understand\that 
:onomou#-7^elf-.centered individual^) 

but that they are ̂ als^)inembe rs 
of (a jti group of living things 

There is),_of course,) no single set of courses by which 
this notion of Shared relationship can be conveyed. 

However 
through the study of our common need for langu, 

^ through a study of r6ur^common her it a-
through a^stu^ o^our social institutions^ 

I 

Cthrough a studj^ of common activities suph as 
_ work and leisure. 
through a study of our prospects for the future, 

specific T̂ Csisfes, we can convey 
f our connectedness on earth. 

Lewis Thomas a^ the Sloan Kettering Cancer Center in New 
York N^rote on one occasio! 
times\for the human min 

these are not the best of 

d - 3 
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All sorts of things seem to 
be turning out wrong^) and the 

iry seems ~to~T5e* slipping 
through our fingers here at 
the endj5With ^almost all^5r<Mises 
"unfilled. 

I cannot begin to guess (he said) 
at all the causes of our cultural 
sadness /̂ rfot even the most important* 
ones>-bTrtr~Tfca^' think of one thing 
that is wrong with us and eats 
away at usi we do not know 
enough about ourselves. 

We are ignorantabo^t Kqwwp.— 
_ workc aboutc^ere we fi~t^in> 
and{most of all about ths — 

Cenormou^^ i Atgrn^ 
of life Sin which we are 
embedded as working parts. . . 

fl suggest that—in the future—tf 
sho 

To help students better understand 
thgr enormous—imponderable system of life 
in which we are all embedded 
as workii 

Mass communication/c^n introduce students vividly to 
information and ideas^C^alculator^ can^solve problems more 
rapidly than the human br^n.^^CQmputers^g^n store and " 
retrieve information in ways that would have been judged 

impossible^ax^^^a decade or two ago^knd^rave^ can help 
r -j us experience! first-hand^what our grandparents could only 

imagine vaguely. 
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Still this is not^moughT^ I'm convinc^J^ha^ we must 
ave schools where priorities can be set. fwe musTliave 

classrooms where students can experience the joy of group 
learning . ^ ^ must have t:eachers to serve as models and 
demonstrate first-hand what scholarship is all about. 

By keeping alive an institution called the school, we 
affirm that education is not just a random, individual 
process^ We affirm that education is a value~Tader 

31*, M M . fetter** ^cow./ process, essential social fanetiwi with an grfrefoiri-fcy 
-»wn whoag purpose^must be preserved and strengthened 

I do believe that 
teachers ^n education in 

\ 

dramatically effective. 

if we can combine formal informal 
the year 2000, 

s i n e , 4 i h , 

fallAJdL M ^ a o h t ^ 

I 

/ 
r 
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