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FROM CRISIS AND CONFRONTATION
TO ACCOMODATION AND COMPETITION

It's a special joy for me to be at the American Studies

Research Centre, and to join in what=iscomsider—toxbe-—an

o

enopmeusiy provocatlve and ambitious efforte=—That=-ds, to make
w

sense of decades that are still painfully a part of the memories

zask
of us all. It was a considerable effort to extricate myself from

my own experience of the last 20 years and try to be somewhat

objective in my interpretation. I was almost inclined to rename
/9405
my presentation "A Whirlwind Tour of the—-e0s~and 70s: Painful
however,
Memories."” I hope to add some vividness to this effor) because

A

we are not sifting through the ancient pastK we are dealing with

the raw material of our own understanding and emotions. So, I

asm 7’/? ‘, <CL
will abbcmptétgéggve at least one person's view of a 20-year

period that marks an.enormously important transition for Amerlcax 24¢JTATL
Awiontan edideatiz ,
. Fomay—i—exercisesa-litEle-poetichiicense-
ZQQ eVL) A// 'Z»(,;.‘.\Z:
and-beyabo-pue< e American higher education scene<1n larger

A

context. The central point I would like to establish -heday is.

that ifGewpreummésh to understand the history and the culture of the

naticq)nan must understand the role of education. In examining

/940s
the transition from the-#@&-to the 70s we can gain ssme special

insight into the nature and the character of the United States by

. ) 7o beHer do 5o, )
looking at its colleges and schools. In=eidei—to=explore=tiris,

s
let mewedte first whatwi consider tombesbhe earlier periods of
transitio‘:lﬁ during which the role of the nation's colleges and

the nation's aspirations were interlocked.




Fl"c’;:' /."/'c"sSanAu:c’,‘/?/B /5',@.{ 7{-) 7/:% /755(95

Zt /s
JEdiiﬁhi;(significant that 130 years before the Declaration

of Independence, the Massachusetts Bay Colony passed a law
requiring every town and village of 50 or more souls to hire a
school master at public éxpense to teach the children to read and
write. From the nation's founding, education was judged to be
far too important.tq,Q?‘left to chance. Harvard college, of
course, was founééﬁj?ﬁgi 6 years after the Massachusetts Bay
Colony formally was established.
Thomas Jefferson, who in—his—owmpoetic way may be
considered the patron saint of education in our country, put ii‘7fﬂ_
rMa#%gr’ pointedly when he said that in the history of America he who
would be ignorant and free expects that which never was and never
shall be. Jefferson went on to say: "I know of no safe
depository of the ultimate power of society but the people
themselves; and if we think them not enlightened enough to
exercise their control with a wholesome discretion, the remedy is
not to take from them, but to inform their discretion."
If they are not well enough informed to drive the engines of
a democracy, do not deny them the democracy, inform the people--
X _this was the audgcious vision that Jefferson laid forth. Iedemdb //_._
VISt was never
p Wwi-sh=bansuggest_thatidbewas adequately fulfilled. For perhaps
200 years education remained an elitist, not a democratic,

process in the nation and was for the privileged few--by¥2dhich-I

A@Q@’the land-owning white males--but by and large the mission

was well formed.
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1*m::gggaﬂt&ﬁggutheuFﬁthat,1n the early days of our Republic

religious and civic values were the core of an emerging nation.
kndffﬁese values could be achieved, it was assumed, only through
education. It was further assumed that if the new nation was to

have cohesion and to achieve the twin values of civility and

- 2 . :
religiousspmieestes then education for leadership was absolutely

. /nere fas pecs & Srrewd i Hrdrieas
crucial. -

-, historic M&onnectionﬁ,between

national\purposes and the essentialness of common learning.
Zr
'T;ank the early 19th

century whepy—in—myjudeementy a new priority emerged. During

. . S Zoo Kk
this perl?gxa sense of nationhood was=balsing rooﬁ)qnﬂ;there was

to some degree less concern about the leadership dimension and
more commitment to national expansion. The goal was to build not
just a governmental structure but an economic and physical
infrastructure too. Amj énce again education reflected the

nation in transition. The institutions along the eastern
r wa .‘r’{ O A
seaboard ‘mese-committed to a classical education, but some brash

and strange new experiments were emerging in the woods behind
st/

them. 1In 1824, événninns ingtitution was launched in-é“iittle

!/
& a/‘f‘ St

town aqalkled Troy, New Yorﬁa -Limpad®s strange name--Renssalaer

Polytechnic Institute. One of our most distinguished American

has o
historians, Frederick Rudolph of Williams Collegevasaid th&%lthis
\
e

wessmthe first technical institution in the countr%/'that

P
RPI .was a "constant reminder”
~

that the United States needed "not only academics, but railroad

builders, bridge builders, and builders of all kinds." -So=me:
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Thz wa/ww Las
were . /not only building the minds of men,as the faculty of Yale
/\ ) 25 cwillm
had decreed in 1848, but we:ue&o—baé&déngubridgeiﬂ andz=somehaw

Eg;catr,n was inextricably tied to this transition, too. 08

7t5érhapsf the most audacious movement was the creation of

(/164200
the land grant colleges. The Morrill Acg& the legislation

creating these institutionﬁ)was passed in the heat of the Civil
W

Warﬂ:‘fﬁe\idea wa® that colleges would themselves help drive the
engines of &ws democracy to new frontiers. Their critics called
them“cow colleges.é

The University of Wlscon51n--a land grant college--to this

preclelod ;-T/C‘/""'*f 7o 1efoan Zha -‘P

day has a-e—ubo—node\l?’ that the campus is the state, and,thatever

the state needed the University would constantly provide. When

Lincoln Steffens visited there in 1901)he wrote that the

University of Wisconsin is "as close to the intelligent farmer as.

W AU L) -J",_~;,;\,L Lo ST

his pig pen." There were skeptlcg)about-eehe&ate-be&ngqeoanee&ed
. N
iwi2t, to the nation and indeed one cynic wrote that:

-

Education is the rage--in Wisconsin.

Everyone is wise and sage--in Wisconsin.
Every newsboy that you see

Has a varsity degree,
Every cook's a Ph.D. in Wisconsin.

Th4s—bs4hgs:me:ZIﬁEﬁT‘im:ihiSrbfeathless—*emp-th;pugh~hLghex__
gducab*en—htstoryvnxo“whabcr*d"rrke—to‘ctf§=as_tnana;;aanr
A Hldrel mi Y- >

Mo=3wm=Phi& transition occurred at the turn of the century, &nd
once again the nation's colleges and schools had a most important

job to do. Between 1890 and 1910 over 12 million immigrants came



to the United States, mi;uddenly there was a sense of

a5
disintegration and dissemblingAJthe nationhood idea was bedng
threatened by the immigrants who arrived in large waves at Ellis

Zri

Island. /,One SChool alone ,p—atwimboat wiitD Ol k-2 CL =3t udpsO
Wwere~

Americanzhigh~schoolss=had- over 26 languages -be4ng spoken.

There was a worrisomeness among the leadership that -peslaps the

sense of nationhood and cohesion would not last. And so the

schools were charged with the responsibility of redefining the

notion of Americanism in what was now the 20th century.

A study of the curriculum of those early years reveals that
teachers in the schools taught not only what we call the academic
basics--English and math and science--but tivey also tgwgist health
and nutrition and conduct--how to dress, héw to walk, and how to
behave in this new nation. Their job was to teach citizenship.

As—~I-look—back«on-when~I=wenttorschooly=I-reflect-on-the-degree,.

re_comnitted-—-to~teachnot—just—the-basics

but-c&eteensh*p—asawellﬁziihe E}ctures of our Presidents were err"WQM"
'/,\- VZ_C‘fI’*;/-/) ft’r;;T“‘." /vllg/«,t—’//ﬁ;)‘l'..—
arouncdnthesoomy, the flag was ti'saaa-/-‘-ya pledge of allegiance to it

was a daily ceremony. So we went through a transition in which
) ) ) ) aAga | s W2y Cm
schooling and education insthewma®deon<was once aéégtgimed toward

. . . i S . ) S
not just leadership but populous cohe3103/ Tv?'309€ ,4@74&%, -

a further

This leadg)then>to the=hext transition as we move toward the ﬁ?AJC

and 70s. F=isslvieeere—that the fourth

major transition which connected)na;ional intentions and the rule

LA
of formal learning,. occurred ﬁe&&ow.ag World War II. It was the

;5’ /7 ~’ or
watershed in the nation's life and in,education's ¥Efe as well.

)—
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I:hnti-nu-égggifair to say that during this period America lost

its innocence and its isolation. Reluctantly, it became a world
military and economic power, and education once again was called
upon to help the nation maintain its so-called competitive
advantage. This was achieved primarily through the scholarly

contributions from the universities and ranking centers of higher

Z/Jdr/é‘L
education. At the beginning of the SeconqAWar the President of
Harvard College and the P;gsident of MIT both travelled to

=07 ;
Washington, D.C. .ZHE?IHIdKa conference with President Roosevelt>-£jcukavm,
N

2d they offered te=dhim the intellectual resources of the
nation's higher learning institutions. *aén&fter the war,
Vannevar Bush of MIT, who became the head of the Office of
Scientific Research and Development, said in a laudatory paper on
the role of the universities: "We all know how much the new drug
penicillin//has meant to our greviously wounded men on the grim
battlefronts of war....Some of us know the vital role which radar
has played." Then, he concluded with this not too modest
approbation: "Science, by itself, provides no panacea for
individual, social and economic needs but it can be effective in
national welfare as ﬁember of a team, whether the condition be
peace or war. But without scientific progress no amount of
achievement in other directions can insure our health, prosperity
and security as a nation....*ﬁ/If this nation wants to achieve,
there is no other answer, Mr. President, but the resources of the
scholarly community of the universitngfwdrld engagement came to

the nation's conscience with some anguish and uncertainty, but if
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there was one confidence it was that the university was the

centerpiece of the international dlmen51on. e
Al e, 2 SEAL Fraw s es e .

After the warmw There was another

great revolution in the nation which can be described as the
revolution of rising expectations. Once again that movement was

driven by the nation's higher learning institutions. As=aii==ecf

yeu:perhaps—kﬁav'furyzweii* fﬁght after the Second World War. when %%e__

MMJ4GJ oA TéE hevne
aua-own soldiers came back to-the—snatod-Sbabog<fhere was great

anguish that they would go on to the unemployment lines because
N

‘the defense industries were closing downztgnd znegﬁyuay’% desire
to somehow avoid another Great Depression. One oty
legislatOE;C in a burst of imagination, conceived the idea of
giving all of these young men scholarships to send them back to
college instead of the breadlines. AE=Bd @ver thé next 15 years niovrc /ﬁc
oeexr 8 million former servicemeﬁn;ere on college campusesfz-post /ﬁ:?f’
Ofssthen wouldmgrﬁgave ewan dreamed of going on to higher

education under the rather narrow selective system of the past,

7Y *h e
but now/had earned &ims privilege. My memory is that those were _
/‘v == /Q/./” 5—5— 27 A2 "/‘J""/” i
the halcyon days of hlgher education. These men were'there
elLLcarie

because they felt $t was a privilege, because classrooms were

places of vital learning.and because  mosemef—thremewemamdirprsedq f%xf/

\

) "
years=old=and were committed to helgjtheir families and become;!/
&

-

secure. However, what was important was that a system had
Formel se/vicemen
suddenly become open. And if thei?ﬁ??ﬁﬁiEﬁE7901ng to college

was a privilege, their children thought going to collegg; was a

o A
right. And-isesmianted the seeds of rising expectations that



k Y g
D0 C¥EY WS

created a higher learning system that moved within 20 years from

/70> n/(
what Martin Trow at the University of Callfornli«palls an elitist

to a mass system of-higherwedwest+om in which the-p-onoec-uaar

7% /u /‘?V?&L&(la/f—(‘v/ S pre ;,/(,(ﬁ.(‘g:L,
that anyone who has a desire toegZ-oa-aou%d-ﬁiuéif place.

//ﬂ-‘/“"
I&:e glven y®e» this hop-skip-and-jump history of higher

/7&?(50/‘«-4
learning in order to suggest that:trans1t10ns instbhesRpatiarrmiws

r/ﬁfn1uﬂ'J.ﬁ/
My=—judaemernt,- can be a{ieast partially if not fully undegrskeood. by
Eoueadree: 185 @O Cm

examlnlng the role of education, whichwmigsstrp-mpewpiew a Ccivil

/)rl’f/("*—‘
re11glonL/ It is the one institution in which we all have faith,

—— however nudily
and when the nation is in great distress exgpwthough we might

- e

criticize the colleges and the schools,’when we are in deep
FAAS
trouble once again)we turn to education as "Mr. Fixit" for the

3 4 ot ! R e
natlon.; / , ! .,/9': . Tl 5 19 A
o v N AT ' A ——— 7oL

— We “then come to transitions beg*ﬂnxng—mikh-the—deeade'ei,the
spwards e TE /e /m b%’/{bu—/ ,4) reeall '

19605; ;ushsu%é-%¢ ore-—~a=bit -0of/ the climate on the
"f" YD VCE 4 a_,le Aﬂf/f/ r 5¢
colleges campuses and how wq‘moved from one decad%&rapldly to
another. On January 20, 1960, a new President waammnaugumabedv@ck‘:Urcc
a>. A/wk

in Washington, D.C. John F. Kennedy sad® in his inaugural
address that the torch of leadership had been passed to a new

generation. He said to the nation, "Ask not what your country N

/é,’f 7',»//vc,‘ QUTE L
can do for you, ask what you can do for your country." Ae=i ¢ {

-
o 7(/42_
Ladiaddm=bitat decade altruism and hope were rising very high. 1In

those days there was no warning that America had just launched

r=3 e By
one of the most tragic and dramatic deeades in its history. At

the beginning of the 1960s, higher education in America shared fa,
,‘"‘"’”’x"}'a’g

the samg innocence and hope, and ¥® was convinced that it was LU’V//
—



godsmg=o help fulfill the dreams that were so eloquently
e~
affirmed. Ih=finobmibowese Mr. Kennedy wheesbad visited the

University of Mlchlgan and there for the first time announced the
,,\'- »\l

Peace Corps plan, 1nsp1rang college students once again to join
the nation in a great crusade both here and far abroad.
During that first period of the 1960s, public confidence was fﬁijJ

high; millions of students were coming to the campus}iaabheqrunxr”

tist=f ol lowed-WorddWarmliy and graduate research grants were

still rolling in. Faculty were getting tenure because wa=were.
»-Wﬁwu/f‘@‘%) ;’.Nwrf%umm,rzwbﬁw”
LOpening p051t10ni/ aad—tﬁ.ganawane—deeeﬂt-yoa-could be assured of

security later on. Every ten days a new community college was
built during the deeade®rofsthe 1960s. In the early years of the olecad —

960s I was at the University of California at Santa Barbara. =¥

frazl ée
sauw=that uéat was. one day,the 51te of a small home economics

coltege run by the state almost overnight was declared by the

Board of Regents to be a "university center®\ Within a 1l0-year

At e

period a thousand students had explodizfto 10, 000, a whole new
Q™

city had been built called Isla Vista. , Buildings weresgrewing=up-
AN

Yo e e . 1 Py

surroquyqﬁ the quonset huts that had\temporarlly been placed to
| S uher ot
curarnd
accommodate the wpsusgesdimsghe number of students.

(4
dlnLisuggesting=that America 'yas 74, / ff /fe midst of a new L
el

beglnnln?)and that the universities and colleges were shaang in
the glow. But soon traumatic jolts began to intervene. 1In just
a thousand days John Kennedy was dead, and by 1964 the golden age
of American higher education;ﬁggﬁgigggngbegun to tarnish. A

young student named Mario Savio began to shout four letter words
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on the Berkeley campus, and Savio and his followers condemned the
bloated higher education systemcﬂthe same one that the GIs had yo
J""Z)" f'-— v/—l ¥ ,)

enthusiastically embraced. mfwo decades ‘ka&er, when
e;f

tn
campuses wese number ipg- ap tens of thousands, this younger

I\

generation, unmindful of the almost reverential feeling of their

QR
fathers, were concerned about what they called th®e lack of

humaneness and personal attention_ onr=thescampeswzagdethe.slogan”

"I am a human being, do not fold, mutilate or spindle" became the
new slogan on the campus.

The curriculum was challenged too. I recall many occas1ons

./
o ey af Mo State U] yeinity of 1o
Lb/:fku*;nnuhwch students would occupy bthe office. aad:uaciitgo throu h
Ctetivei g1 by ane

the’catalogs)that*were:beéa9—peéated—éﬂuﬂew:¥erk—and~wou1d:remind

me that _those were courses d c1ded by the faculty, not by them, 723»

et nrum U idaase y Wa s { preserve acade mic )
radlt on, not aeoandmstudent s hice

A» counses rel

jézd@;ff 1nterest; and-ﬁhaaﬁit/couldn*t—yaaanquax,reflect the coming

generation because most of them had been designed by grey-haired

an edi¥zil ric
people over 30. I also remember readlng/the Stanford student

exty re ;_-, L9 7L .//al fffv;-* 7 7/ //“ © ¥ LFO o O/A/ th/ /
newspaper ineesphrichs Fry=at:Stanfordshadedetermined  to

introduce a required course for all students, and=a-student—.

o
editorial «expressed=mildoofiense;—F-quote~now Lwo rmportant
li- parFicular
phrases thabgm-ehgught:captured the spirit of the times. 1In the

editorialﬁ;the students objecting to the required courseﬁ?said,

“ho
ey
"Requirements are illiberal," andfwent on to say to the faculty,

"How dare you impose uniform standards for non-uniform people."

frer quotations Bﬁﬁgﬁidunize.capture4

.5?]5'/“/’ 10/4'

thekyood-—the notion of a somewhat bankrupt system, bloated and
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Irre / vant
without dlrectlon, imposing its ﬂhm/tradltlons on a new

A*/ g- 74 ("Q'/)

generation whe;a:&heweetevznee=nas~ae—Lcnger*theferam@“wﬁtrenthe LUN“*
/-
non-uniformity and creativity and individuality of=themseudents

were denied.

At the University of Buffalo,-whiciFrknow-somewhat~better
o Flmme
-thran«Stanford, for a per1oqkthe faculty approved what was called

the "bulletin board curriculum."™ That meant that any group of 15
students who agreed they liked a course could post it on the
bulletin board and the university would provide a teacher. The
control of the curriculum had suddenly gone upside down. Instead
of the faculty sitting on the curriculum committees to decide

what students should be taught, students were deciding what they

wanted to learnr and they expected the unlver51ty to teach them
,’\// L

on their terms. Lest I be misunderstood, I amfhere;describiqg))

i~

not condemning. Jehaves=to-reveal é%ite candidl*)nham the
University had, in my judgement, been more concerned with growth

than content; had been lacking 1n sen51t1v1ty to the changing

had not ade Zcm/e {/ ccdressed the
needs of students; and waswunmind arger ethical issues s

thab—weae—aeecadequa:a&y—add&essadcﬂzﬁnd ﬁhe shame of it was that

many students were able to ask and get more answers to their

questions outside the classroom than within. Rnﬂ.%o ‘e Sense-
- ="
we had the inevitable backlash/<a?growth and enthusiasm moderated
4
by the cautious second thoughts tha® an irreverent student body,

ﬂQQ5BSﬁQ¥&l¥u&ﬂ§%@dﬁ0€d¥u“£uamusugges%&ﬂgvnthnughfmthat n the

Tre
midst of the 1960s, confidence in bothﬂauthor1ty and the goals of

education was enormously diminished, and the universities were

seen by some as a source of evil, rather than a place of hope.
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Meanwhile summary-ofs Feties= of~the*60s

B
by~brz-sLuedtke, Martin Luther King had started his own long march

towards equity and social justice. Inspired by Mahatma Gandhi,

i f3navee -
KingxhlikgAPincoanLsaid that no nation can be half-slave, half-

free. The most dedicated recruits for the Civil Rights crusade
during the mid-1960s came from the universities and colleges of
the nation as students joined the marches and the sit-ins in the
especiall
Soeuth. The summer of 1962 wa;/memor ble because #d#terally,
thousands of young students helped register voters. {Phese=wds;
" Zhere was
feankly, on many campuses'Fhen-ubabneaa—onlyabe~ea&led.an
exciting blend of altruism, protest and commitment. But=the
»s vs ol
YR V- ST
pLonSa&enbbae'EEe students' energies had moved away«from free
/“.

speech on the campus, more flexibility in the dorms, and greater

creativity in the curriculum#.to a larger vision of national, « /4./;!

/

social and=ands~equal justice, andffge student movement then
joined the civil rights crusade.

I:cou&d~speekmday5wonfgae agonies of Vietnam simply—to~say
that, too, moved in with a vengeance as the decaae proceeded.
Students accused the universities of complicity with
aggression. They attempted to force the universi}égio take a
moral stand, collectively and cooperatively, against what they
considered to be the bankrupt policy of the nation. sxremember.
time and time again whem universities and trustees were driven to
state specifically whether they were for or against the
confrontatiozj and whether, corporately, they had conscience on

the matter. 1In most instances the universities retreated on that

W N
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point, arguing Z=ehenk with some justice that they could not
collectively take a stand on this or any other matter beyond the
campus, but that individually they would try. That was not
sufficient, however, and the climate remained enormously tense, 9;;ifa
cansiderabdy ambiguous. In response, campuses would often close

0€ conUVerTe -

down oOr convenibsisne classe%(into teach-ins, where the

confrontation would be aired.

o
Itaseemsztoumevbhat behlnd the lines f new kind of
beqd o » Hae beeL—

congeallng waswbegxnningvbOwtake place. Whatog4called a
"counter-culture" was rapidly emerging. We moved from th;!more
free and open university to the determined search for civil

rights, to the anguish over what was judged an unholy war, ;ova

lifestyle view that tended, in my judgment, to go in two quite

divergent directions at once. On the one hand there were the
£ . D o
flower ch1ldren;ekhatanSmtheuname that they themselves had

chosen. Their sense o%égew beginning and ‘@ belief that life

could be peaceful was celebrated by the great Woodstock sing-in, &//0ic/.

that seemed to capture all the hopes and aspirations and openness
and love that I think millions of our young students genuinely

believed in and desired. On the other hand, there was whatst
Darpe v mopd — —
think=aegouldsenly~beccalled a hedonlst1€)dlmenSLonxoﬁ»thxs
)2 ® /

) ;
effort--a sense that life is bitter and grim, that one must 7!//7 /427 ¢

§ LA 4 N

returmreto=a~kind=of negativism, rejecting ai} authority and even
almosterréijeécting common sense in the’ :g%ék%f a fast, drug—drlven g leie
life, with-mo=diseernible-values: beyond diving-for«the~moment..
Pe&haps—i—d&dasao—as-énuatehed—itnemefnggghatﬁzense of great

-



S IXE L
hope and #hat sense of great despair as=weld;”gwowing out of what

seemed to be these intractable and unsolved problems of the
campus.

'gmm Sb it is;;ﬁnm??~§QW5.that the counter-culture replaced
the student movement-£;=¥ééz;bre innocent days of the early
sixties. Debates became more bitter, the cleavage between the
campus and the world beyond became more intense-b-ennsguidults 75%h7r;/965
,saw these as centers of rebellion. &amd& Ehis culminated, of
course, in bloodshed on the campus. I—-eana-oalwnthaté decade
that' {/l,;:évbeen launched with a warm glow of hopeg ended vii';h /'r...
conflict, bitterness, and destruction. John Kennedy's ca}l to

Wt ele % ‘rL:?
serve the nation was not met with hard cynicism because theXQsaw
a nation they could not trust.

That brings me £#en to the final transition to the decade of
the seventies -from-this-perjod—that=F-trope«dshave=-at-least in-
.part. recalled. -today: It%@ié curious and unanswered question .as
to why, at least in higher education, we went from violent
protest to quiet almost overnight. In July, 1970, I was called
to Chicago, Illinois, by the National Association of State
Universities and Land-grant Colleges. It was the first and only
special meetipg the university and college presidents had ever
held. The meeting was not to discuss the academic life and the
quality of scholarship; it was held to discuss how to control
riots on the campus. ‘%e not only had testimony from presidents
who had successfully managed to handle crisis)but we had a~speech 2;/7/33.

by the head of the Chicago Civil Police and other law enforcement
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agencies texmadmsiee regarding how to handle insurrection. It was
another new world, and as I flew home it occurred to me that not
in my wildest imagination had I ever dreamed that university
administrators would assemble to talk about matters of force and
confrontation in such stark and frightening terms.

The point I make, however, is that September of 1970 came
and went, and we encountered not shouts of protest but an eerie

silence on the campus. I remember giving a speech at the
ask /thr

University of Buffalo in the middle of the academic year, and in

a moment of brashness K ¥=saitd;- "What have you learned from the
v

student protest?" Andffhe chairman of the board said, "I think

you're crazy, because we're simply at a lull between the

storms."” I thought that somehow we had passed through an
4/ Py

"¢

enormously crucial era and $%~was t1me forupezhapsua sober

i~

reflection and ant1c1pat10n.

I have only a few suggestions as to why the universities

went from intense crises to a period of quietness in-what=seems &:71%79
tovbe-a&mes§(60 days. I do think that the nation was in some way

spiritually exhausted,gand Tedowthirkusthat because of the
- e
we~were-tomsomeswdegree in a st te of

M~

shooting at Kent StateJ

shock. The film of young people being shot down on campus and v.z&~
played time and time again on television. It was on every

magazine cover in the natiod)and suddendsmsthe adults wereshawving

to confron?%the fact that we were killing our own children. ARd
F=think--that é?sense of anguish and sobré%ty and second thoughgg

did-==keke hold because it appeared that no one was in charge.

toci



&
A%

It'w appropriate to note,too, that the war in Vietnam was winding
A = L
downx\though not immediately, to be sure.

Also,in the early 1970s the nation experienced a new
: nive rsems

recession. Iweld-reeali=when—ouwr-budgets were being cuﬁjand
i‘\

talk about the lack of jobs became increasingly familiar.

Suddemimthink Students began to realize that when all t/hi
I~74 3

26 Vi B
classes and the protests arengew.and you're over 32/ you have to
TN \
have a job. So the issue of what follows college became more
d2p AL ,
important--a quiet dialogue if noﬁdf public ceonfrontatiomn? With
Lt o
college budgets being reduced, faculty positions being
Civige s T

threatened, the faéult%;were less inclined to join in anti-war
protests with the students. The mood on campus shifted

dramatically from expansion to constriction. At the same time it
became clear the nation was getting older. There would be fewer
students in the days ahead, and at demography demonstrated that %Ze7/
we would have to work seriously with adults. /fEach of these ;é;qé%fﬁ

could,- of+~eourse,- be explored in detail, but I simply note them

as headlines here to suggest that there were a number of forces

at work--beginnifg:with the shock wave of riots uncontrolled,

followedsby. a sense of relief that the nation's conflict was buﬁﬂ\W3 >
Fhe s

{educingymbheanbunn&ag—bg<the economic issues and imperatives

that were touchgﬁb the colleges, the faculty, and eventually the
students. These=werewonly_hints—atwwhat-might-have—been.ga
remarkable_and -abrupt-transition from the60s~to-the 70s.- All of 7/ /s

it-didein-fact contributé;to the—echanging-moed-on-—campus—that—
s e

S more sober and reflectiveg'ﬁﬂaﬂi/Si;f

CRurd-paty—be-Charaeteriezed=a
(zzm/ozlf’ a? The ﬁc/&f’ez»-z/ zo/ 7%« el
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1;Yf .»/'eqcz i) |
{2?g;clude then by offering what I think were perhaps the
deeper legacies of this period ip higher education. First, while
there is an inclination to)é;;;&jgélthat the students' protest
over academic and curricular issues came and went, I disagree. I
believe that higher education in America will never be the

» 2 s v 4
Areveeedsi

same. As an example, w%épad what is called in loco parentis, the

practice of controlling student life with great rigidity.
TIra elesiiig
Dormitories had:hours? Young men and young women were separately

FAY

housed, and restrictions and controls were dominant on campus.

In loco parentis collapsed during the decade of the sixties and

’fﬂere might ewem have been excesses in the freedoms introduced in
z /|, -
ﬂrzsr‘

its absence7 é%hish/ithere will be no

turning back.
aré.

At the Carnegie Foundation weEE%&just now completing a two-
year study of colleges for a report to be released early next

year. Our survey of hundreds of colleges across the country
oY -
shows that they virtually have no rules ia-bosnsao{/student life surside.
S

beyond the classroom. There are counselling and guidance
PO

centers, but bhsyeéc—nee-have/predetermined structures and
= 77118

mandates except at the very conservative institutions. TDhak is a

- ] ]
legacy o#«sthe~impact of the sixties that lives on,and one,amf?ff/ﬁtrv
that A
a&éhoughmgﬂhéehA}s likely to remain with us.
I also believe that academically the campuses were made more
susceptible to change, more willing to introduce new curriculum

elements, more flexible to the open university models that are

now spreading dramatically across the world. The idea that
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learning is for students of all ages, that one can learn at other
times and places than in the classroom and on the campus, 4
be¥ieve received enormous impetus from the students who said
there must be a more flexible way to carry on their work. There

are many examples where the legacy has been sustained and, in my

—r——

. 1 T —————
v1ew7<has generally.been)wholeso e and positive.
> """'7—"’-“ e@
Narruviare .y @
0n=bhe—a§haa=haad¢.therexls a darker side. I=beldevesthat-

. v 3555

Vietnam had a devastating impact on whatadscadd the

"worldmindedness"™ of the nation and our students. I remember the

enthusiasm following World War II when international studies
_ Jave Srrov g pos )
became popular and Washlngton'wzg&funding we&%ierea studies

programs. I believe that Vietnam caused the nation to wonder
whether we had any business going around the world either for
good or bad. There was a sense of bankruptcy in thés'f%i;

international dlmen51on and=the jnterest in world studies

d 62&’1 d fe ( al T

dramatically decline 1l support for 1nteryat1ona1 studies

dramatically decreased——an experience that occurred, unhappily,

when I was in Washington. Eazh@ak’izzfe was a kindgoflﬁu%2u;édé new=—

. : . ) ] . == 4a éénﬁ
provincialism and 1solat1on1sm%ga¢ﬁ9aseznathmuhbaﬁﬁcausedeéhe

nabtion=tecfeed that our engagement in world affairs had brought
0;«[//";( ‘*& oy 2T
only grief. ©Under their influence we(ﬁargenqnﬁmthﬁnkw the
' Ho
Marshall planviFulbright program, the AID program--to name a
few. I say whatafntaaws with considerable embarrassmentpnfn—a'f?%zi e A
—?l’fﬁ?"’/l’(”‘* s
recent survey of .community college ‘students=i-nzCaddfornia, a
/\»
majority of the students could not locate Iran or E1l Salvador on
4);-—/,/
a map, even though those two countries are ﬂﬁﬂqnsnkéy in the
/D

headlines barour=ceuntry. 94 CWr ol s ™
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Above all, i=tis¥r¥ the transition to the seventies was
marked by a loss of confidence in our most sacred institutions,
the universities included. Between 1964 and 1972)citizen
alienation in America dramatically increased. Only 52 percent of
eligible citizens participated in the 1972 Presidential
election. During that same period, 51 percent of Americans
surveyed said they did not believe that our government could
solve our critical problems of energy, inflation, and cgimgvg
aAdmiry s
sa+de=they

Between 1966 and 1979 the percentage of citizens who
RS

khad great confidence in the executive branch of government

plummeé?éd from 41 percent to 17 percent, and thesemwhewsaig-etirey
had-great confidence in Congress plummeéggd from 42 percent to 18
percent.

-Oﬁ-aoucse'{%is spirit of disillusion had spread across the
campuses, too. In 1978 a colleague afsssine at the Carnegie

Foundation wrote a book entitled When Dreams and Heroes Died,

which “Es=tdaks captured well the climate on the campus in the

’/70s. After surveying hundreds of college freshmen, Arthur Levine
/ /
concl et . .
A‘s'#d that most believed that all social institutions from large
corporations to the church are at least somewhat immoral and

dishonestj 41 percent said that major corporations are corrupt;

fowp
41 percent sa%éstﬁat labor unions ase corrupt; 39 percent oadd dJOA:_-

Congress &= corrupt; 31 percent said that the President is

corrupt; and the list goes on. Never mind whether these are

accurateﬂyperceptions. I can only say that at=thewbeginming-of
a lomivi et

éhe=siwties there was disillusionment ard=suspioéon-that=it~would /g_,xtf
/N
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“F s 34/4([5(«7/ of cur 11 e et CLLS ) g ,'c,../er,~ Sus peet S

work:en~uuf*b€ha&£~»and-evenﬂtheasusptc:oa—that*ft—was'berngw&ed
zbout The trestworilitness oF Tuoio whe represevnT Ul
by--those=w Lnxﬁxese-e?:?:i;d=n°t‘tﬁﬂﬁb- co Uqryy“ /*rerff7%.
L T
The dramatic tran31t10n¢?ﬁ'th1s period was captured by eme d—
/

faculty member ,as=fotlowsr—aAlehough=~I-~think—it.could=have—been

ted.by—a—thausand-facul ty; tiri s gquotre goemes.feom=a—-prafessor,

> at George Washington University, a 20-year veteran of campus
RO Sauc

life) Lg=deseribes, most perceptively,=l=sthrinkrsthe—transitiondin
A
’
67 higher educationfdggiag-bhe—decaée—we-ius;_déeeusseéw- "Ten years
i 5

ago,5ﬁg§ézp@oéessun=wrtteev{?students were actively engaged,
- o ST

"5 -

caught up, and almost in spite of themselves in the general
student unrest. Now they have withdrawn from all that....They
are good at asserting their limited interests. They are
especially clear about their limits. Most of the old issues of
conscience are still there: race, women's rights, population,
environment. Most sentiments about such issues among these
students/l;?}rlght'—-they hope thlngs will work out well. The
drift is toward pol1t1ca1 1nd1fference.

In our own recenggzgégzé of 5 000 American college and
university students, 58 percent of those surveyed said they
believed our political system was not working. The survey
results also showed that American college students are
increasingly materialistic: 77 percent agreed that "becoming
well-off financially" was either important or very important to

them. Further, 41 percent cf=those=suwwessd indicated that their

main reason for attending college was related to getting a job.
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Lewer

sﬁd;in another survey,x};;s than half (44 percent) said that
developing a "meaningful philosophy of life" was a central
goal. Interestingly, trackingsgF these student attitudes over a

Feld

15 year periodi;hogg/a significant increase in commitment to
financial gaié; along with a decreasing emphasis on discovering
meaning and purpose in one's life. |

Meanwhile it seems the curriculum has also changed to
reflect this new central focus of the students. It has become a
job-related curriculum. About two-thirds of all undergraduate
degrees granted by American colleges and universities today are
in career-related fields. The field of sociology, for example,
which was so strong during the 1960s when;gtudents were trying to
understand the "social contexsfﬁgizgﬂgészgféégma£ic decline in
enrollments, while business, computeﬁgd;;dwg;alth—related fields
have experienced a dramatic increase in this decade.

.L{mﬁsugges&éngs@henymbhat;Eﬁe transition from the 1960s to

the 1970s was evide;gélin the attitudes of students as well.

John Kennedy's call for service(was;now)forgotten, and the drive

gaye— ar’ "”
for justice hﬁéég&kea'way to/new kimd@sef individualism or

VR /““

. . .. Indeed-
privatism, and a kind of suspicion if nogégyn1c1sm, both on and
. - . .
off the campus. -Itli.a=zsense the drift was so pervasive by late
in the decade of the 1970s that President Carter shocked the
nation (and perhaps contributed to his own undoing) when he tried
to give it a name. Carter said, in 1978, that he believed
Americans were, suffering from a national malaise. Maybe we were,
~770}

but we dida*%(want to hear that from the President. We expected

him instead to help us find a way out.
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Before leaving the 1970s, I should make one final and

important p01nt regarding=the--traneitions«pf=thic~decadg. During
epntered.
this historic period over 12 million new Americans were~cComingain

from Latin America to the south and from Asia to the west. This
happened to be the greatest migration in 70 years. Eﬁﬁind,ft &
particularly ironic that at the very same time the nation's sense

of optimism seemed to be at an all time low, the wave of new

neay

1mm1grants coming to our shores was at/an all time high.

__m tho po /:,,/ We are (:,l»/ r;ruf
Wewcan—conciude_thae-%aqonezs onbudgaade America's colleges

i~
moved abruptly from a decade of inspiration to a decade of

deeade- from expansion to

confusion)
retrenchment. Theyzmaved from a~deéeede=of world-mindedness to &
decade=ef ca:eerism on the campus. F-must=also:suggesty—~however;
-ehat’z;igt;ransition was a sign more of fatigue than of a loss of
5 hope./f%;1le the impulses of hope and faith remalnedgbbeeewwasfg //
%NU&N‘¢¥'that more realistic senseﬁrpErhapgq of what could and could not
be accomplished through the student movements that have been
described. 45 ﬂ/'c%;d;(f & /ﬁe a5 )
Abovezallwy—=I+ c&ude»tbat (the future of the nation and
education are inextricably 1nterlocked. It is my own judgment
that in the decade just ahead a larger, more inspired vision will
once again appear on the nation's campuses as we seek to combine

the social vision of the 1960s with the search for personal

meaning that seems to dominate campus life today.



