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FROM CRISIS AND CONFRONTATION 

TO ACCOMODATION AND COMPETITION 

It's a special joy for me to be at the American Studies 
Research Centre, and to join in 
•enox-raous-ly* provocative and ambitious effort... --Thftt; to make 
sense of decades that are still painfully a part of the memories 
of us all. It was a considerable 9##ort to extricate myself from 
my own experience of the last 20 years and try to be somewhat 
objective in my interpretation. I was almost inclined to^rename 

mot,. 
my presentation "A Whirlwind Tour of theHsO^and 70s: Painful 

hojjtJZr^ 

Memories." I hope to add some vividness to this effort^because 
we are not sifting through the ancient past^we are dealing with 
the raw material of our own understanding and emotions. So, I 

Gw/l Uxujfi.Z . . will aNbtewpAsrirn~r̂ ve at least one person's view of a 20-year 
period that marks an enormously important transition for America, CWi<f- f~s~L. 

/fyi its oU.iVuL <? ciXJjLi' •! Uvl, , 

7c pefir'i*,) /ia % c... _ . 
and' fery.-ateo.>put^tne American higher education scene/in larger 
context. The central point I would like to establish ̂ a&aeg- is. 
that irfeByoâ miria to understand the history and the culture of the 

o rdL* nationl yatt must understand the role of education. In examining 
mos the transition from the-sSfiS£-to the 70s we can gain seme special 

insight into the nature and the character of the United States by 
To htitc r do , looking at its colleges and schools. In -

U1 

let roaaweisfee first whatest-I consider fcoafee—'teiTe earlier periods of 
transitioj^ during which the role of the nation's colleges and 
the nation's aspirations were iitex4SB&£gBPty interlocked. 
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T—iflirniiirt̂  significant that 130 years before the Declaration 

of Independence, the Massachusetts Bay Colony passed a law 
requiring every town and village of 50 or more souls to hire a 
school master at public expense to teach the children to read and 
write. From the nation's founding, education was judged to be 
far too important, to be left to chance. Harvard college, of 

/A !(o S'u? } 
course, was founded just 6 years after the Massachusetts Bay 

A Colony formally was established. 

Thomas Jefferson, who in his own poetic way may be 
considered the patron saint of education in our country, put £fr "/tjL̂  
pointedly when he said that in the history of America he who 
would be ignorant and free expects that which never was and never 
shall be. Jefferson went on to say: "I know of no safe 
depository of the ultimate power of society but the people 
themselves; and if we think them not enlightened enough to 
exercise their control with a wholesome discretion, the remedy is 
not to take from them, but to inform their discretion." 

If they are not well enough informed to drive the engines of 
a democracy, do not deny them the democracy, inform the people— 
this was the audacious vision that Jefferson laid forth. fesdonJsb 77uc-

VI<> cm*- '/J&- r n * r 
, wi rh tftnafipgoo^yxa^ i«h.»w»f adequately fulfilled. For perhaps 

/ 
200 years education remained an elitist, not a democratic, 
process in the nation and was for the privileged few—Jvfe&bjt&î +i' 

the land-owning white males—but by and large the mission 
was well formed. 
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T-i-wL sasapM**• IIJ1 it'llggyWwrI Jtn the early days of our Republic 
religious and civic values were the core of an emerging nation. 
£sdr"|these values could be achieved, it was assumed, only through 
education. It was further assumed that if the new nation was to 
have cohesion and to achieve the twin values of civility and 
— 1 i qi "Vft, pigjnri Ir/i then education for leadership was absolutely 

Trie /) 3$ p*.e w trr H^'- C crucial. Wc_ha«iay ifchogjiijft? historic interconnection .between ' A 
national purposes and the essentialness of common learning. 

^ jr*- h 

A. 
century a new priority emerged. During 

teak. this period^-a sense of nationhood wa-o utoaUing root̂ -euxct there was 
to some degree less concern about the leadership dimension and 
more commitment to national expansion. The goal was to build not 
just a governmental structure but an economic and physical 
infrastructure too. 3 once again education reflected the 
nation in transition. The institutions along the eastern 
seaboard wo»o-committed to a classical education, but some brash 

and strange new experiments were emerging in the woods behind 
1 ]V I them. In 1824, a 'jj.iinarm i institution was launched in «a- little 

Urt r is l l/ fU 
town Troy, New York^ iT.fafhnitirm strange name—Renssalaer 

Polytechnic Institute. One of our most distinguished American 
historians, Frederick Rudolph of Williams Colleger/said tetjat:, this 
wMBtfee first technical institution in the country/ that 

'ft Pnnrrnfl-rm—ml ji nrlin i r Ti i ~ lj I n I n . rn—PT"T i i a "constant reminder" /C 
that the United States needed "not only academics, but railroad 
builders, bridge builders, and builders of all kinds." -rfSoeiywe* 
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Thi 4 
wcre.'not only building the minds of men. as the faculty of Yale 
had decreed in 1848, but we mom "hU'Vlrttpg bridges^ aneLiSomttfasw 
jiBucatipji was inextricably tied to this transition, too. 0& 

it J'&erhaps^ the most audacious movement, was the creation of CfflUUA 
the land grant colleges. The Morrill Act/ the legislation A 
creating these institutions.was passed in the heat of the Civil 

Urt; 
War^ ~fhe idea uae that colleges would themselves help drive the 
engines of CO* democracy to new frontiers. Their critics called 

\\ * them cow colleges. 
The University of Wisconsin;—a land grant college—to this 

'hc\~c>r. tU?^ 'theft' 
day has ae»-»feo» modedy' that the campus is the state, and^whatever 

the state needed the University would constantly provide. When 
Lincoln Steffens visited there in 1901.he wrote that the 
University of Wisconsin is "as close to the intelligent farmer as 

.'T t f f^—; -fiju CinHfc-Twru CJ 
his pig pen." There were skeptics. about 

kjfixt̂  to the nation ,and indeed one cynic wrote that: 

Education is the rage—in Wisconsin. 
Everyone is wise and sage—in Wisconsin. 
Every newsboy that you see 
Has a varsity degree, 
Every cook's a Ph.D. in Wisconsin. 

Thic br —iii^thi^b^eatlU^ss--fomp-thtCugh--hi-gher 
£duc a.t i on^rstoryyyto-wha^I1 d—H-tee" trr-rrra^R—hrag a j i- ioar 

frutrti n ' * c v-This transition occurred at the turn of the century, Rod 
/ 

once again the nation's colleges and schools had a most important 
job to do. Between 1890 and 1910 over 12 million immigrants came 
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to the United States, aawt^suddenly there was a sense of 
disintegration and dissembling, the nationhood idea was 
threatened by the immigrants who arrived in large waves at Ellis 
Island. , Dne school alone, ran-r iffiiraii . riur iiugm̂ nfin 

iu e re-
American^igh""scta-cola-?"had over 26 languages «be»fcng spoken. 
There was a worr isomeness among the leadership that -por.fraps the 
sense of nationhood and cohesion would not last. And so the 
schools were charged with the responsibility of redefining the 
notion of Americanism in what was now the 20th century. 

A study of the curriculum of those early years reveals that 
teachers in the schools taught not only what we call the academic 
basics—English and math and science—but Itv.y also L̂ tfytfct health 
and nutrition and conduct—how to dress, how to walk, and how to 
behave in this new nation. Their job was to teach citizenship. 
As—I—look-back-oiwwhen—I—went tor̂ chool̂ r̂ I-- r e£1 ec t~oi>—t he—deg ree*„ 
to .whî h->ho..-gr̂ pftTc.:.uor«» ^ommi» ed-~to~t e ach~not—jus t~t he- b a sires 
bu-t-̂ o i te i g e n c as-we 1-1 pictures of our Presidents "wer̂ e1 Zurrtiwi cU 

-/X.-. c/js? roe-. i prow 'ties, r ly c&f- > a-yi. 
âBijrkiiN<!t>>eiMa«>cnTi»r the flag was theee^ra pledge of allegiance to it A was a daily ceremony. So we went through a transition in which 

a.aai'lA*' 

schooling and education in^fre Tiatewn^was once agliî ,'aimed toward 
not just leadership but populous cohesion/"" T&y- fit* . 

This leads then,, to fehff^ftext transition as we move toward the MloCS 
J -r 

f-easoaaw r i w &er*f&& and 70s. J'- iteEfoiaMfCMUvBt "The fourth 

major transition which connected national intentions and the rule 
Ci'/.r i ts,.o of formal learning^, occurred .katekQw*ag World War II. It was the 

"7/7 / UJ 3 7" 
watershed in the nation's life and in/education' s as well. 
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J f l* 
T— i i ; î fni r to say that during this period America lost 
its innocence and its isolation. Reluctantly, it became a world 
military and economic power, and education once again was called 
upon to help the nation maintain its so-called competitive 
advantage. This was achieved primarily through the scholarly 
contributions from the universities and ranking centers of higher tjUorld* education. At the beginning of the Second,War the President of 

A 

Harvard College and the President of MIT both travelled to 
Washington, D.C. igsspcinti/ a conference with President Roosevelt -fa cuhcrv/^-iV / 
•qgad they offered bsfehiw the intellectual resources of the 
nation's higher learning institutions. *»d-a;fter the war, 
Vannevar Bush of MIT, who became the head of the Office of 
Scientific Research and Development, said in a laudatory paper on 
the role of the universities: "We all know how much the new drug 
penicillin/ has meant to our greviously wounded men on the grim 
battlefronts of war....Some of us know the vital role which radar 
has played." Then, he concluded with this not too modest 
approbation: "Science, by itself, provides no panacea for 
individual, social and economic needs but it can be effective in 
national welfare as member of a team, whether the condition be 
peace or war. But without scientific progress no amount of 
achievement in other directions can insure our health, prosperity 

y and security as a nation.—* If this nation wants to achieve, 

there is no other answer, Mr. President, but the resources of the 
v>V 

scholarly community of the universityV' World engagement came to 
the nation's conscience with some anguish and uncertainty, but if 
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there was one confidence it was that the university was the 
centerpiece of the international dimension. 

•\jsss (? ri'fr*\ /TOSS $ > 7 -
After the war P — 6a. There was another 

great revolution in the nation which can be described as the 
revolution of rising expectations. Once again that movement was 
driven by the nation's higher learning institutions. Aa nail" of 
•you-puphnpj 1 Know" ful»l«-wel-lv ^ight after the Second World War when 
ottcwown soldiers came back to ̂ he Unitead •Gtatooo^there was great 
anguish that they would go on to the unemployment lines because 
the defense industries were closing down^and desire 
to somehow avoid another Great Depression. One 

legislator^, in a burst of imagination, conceived the idea of 
giving all of these young men scholarships to send them back to 
college instead of the breadlines. (Sver the next 15 years lvcrv<Z /m« 
owx 8 million former servicemen were' on college campuses^rmosi /• 

1\erfc 
£Efs»fek-e$n wouldi^t have e<«&n dreamed of going on to higher 
education under the rather narrow selective system of the past, 

7 ^ / ±h <L 
but now had earned teters privilege. My memory is that those were 
the halcyon days of higher education. These men]were there 

eciucafury. ^ 
because they felt was a privilege, because classrooms were 
places of vital learning and because mojafe o£—bhe»»>wctf-(j'"2i0""OT'*̂ 6 

Ŷ j t 
7 

> 
•ŷ uts«=old**2and were committed to help their families and become;; 

7 
secure. However, what was important was that a system had 
suddenly become open. And if the -€r5"£ thougnt" going to college 
was a privilege, their children thought going to colleges was a 
right, t f t w d * t h e seeds of rising expectations tfaat 
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created a higher learning system that moved within 20 years from 
hdS e^ 

what Martin Trow at the University of California/calls an elitist 
to a mass system of •highot— od«cMU.ior>» in which t h o«fM>omi'iao•ume 

£c~r (u Wt V * < a tucyi tt, p rc tC. 
tifra* anyone who has a desire to-aqa 'a place. 

I fere/given this hop-skip-and-jump history of higher 
rf a.r-coiA ou 

learning in order to suggest that/transitions i, 
y '" 'fin m wi c.i--

mj ji>ri>jMin> in . can be atleast partially if not fully tmdejpafeeodt by 
irf^'XCOrwH /'< d. c 6* c C -

examining the role of education, whioh—IcFt'if1 a civil 
It t f ! < * 

religion^ It is the one institution in which we all have faith, 
^ . — houjt<s*<r rviUtU. ^ and when the nation is in great distress ajtsyĵ Jthough we might 

criticize the colleges and the schools/ when we are in deep 
t \ 

trouble once again^we turn to education as "Mr. Fixit" for the 
nation. , . > ; < •<' . .•. ^ j 

^ — We then come to transitions beg-i-nnirrg-•K't-Ht—-the—deeede , the 
- /. jJ * ry- S < Ti is i'iu pirt'ta+d /tJ re. eo. ll _v, ~JJO. rdi r is fa K 

1960s.' I-̂ sh/ouid—i-ike—feb̂ -explore -a~Wrt •of/ the climate on the 
70 c7 /'Or'" colleges campuses^and how we^moved from one decade^rapidly to 

another. On January 20, 1960, a new President waa^inrnigwra-tedVtf^/^ o'yAe 
c/sc/l re A 

in Washington, D.C. John F. Kennedy in his inaugural 
address that the torch of leadership had been passed to a new 
generation. He said to the nation, "Ask not what your country 
can do for you, ask what you can do for your country." A«*b I f i 

decade altruism and hope were rising very high. In 
those days there was no warning that America had just launched 

e>-.u 
one of the most tragic and dramatic dAoades- in its history. At 
the beginning of the 1960s, higher education in America shared 
the same innocence and hope, and was convinced that it was UjcJi 
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g®*wg=«teo help fulfill the dreams that were so eloquently 
Vfh e affirmed. Tn 6mmv+mmme Mr. Kennedy wlxcmitoewl visited the 

University of Michigan and there for the first time announced the 
Peace Corps plan, inspiring college students once again to join 

/ *—* 

the nation in a great crusade both here and far abroad. 
During that first period of the 1960s, public confidence was f/rav̂ j ̂  

frigtef millions of students were coming to the campus^ ip*«4&ho-yetMrg 
trtrft't-M̂ al̂ bowod W cj i? 1 and graduate research grants were 
still rolling in. Faculty were getting tenure because w«s 

Ozy^wjucl fa ar.jJ s'fecdY -ha-cfou^ j-l 
•apeai,»g positions^ and if .yoniwe-i>e-»^ecent-yoo could be assured of /l 
security later on. Every ten days a new community college was 
built during the deemie -̂ofc&the' 1960s. In the early years of the 
1-9608 I was at the University of California at Santa Barbara. *«£ 

\J /:.-;.v h saw^that phat was. one day, the site of a small home economics 
A coHege run by the state almost overnight was declared by the 

Board of Regents to be a "university center*L,"̂  Within a 10-year 
d i i -

period a thousand students had exploded to 10,000, a whole new 

city had been built called Isla Vista. / Buildings ed / ' r. — 

surrounding the quonset huts that had»temporarily.been placed to 
accommodate the japsuegasdjaf̂ fehB' number of students. AH • I - ^ n a A m e r i c a '̂jpes in the midst of a new 

eo\, beginning and fcfcais. the universities and colleges were sharing in 
J 

the glow. But soon traumatic jolts began to intervene. In just 
a thousand days John Kennedy was dead, and by 1964 the golden age 
of American higher education had^already begun to tarnish. A 
young student named Mario Savio began to shout four letter words 
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on the Berkeley campus, and Savio and his followers condemned the 
M M 

bloated higher education system^the same one that the GIs had 
enthusiastically embraced. Rtt£»*i©Wv two decades when 

tfieif i* campuses numberyag,ixx* tens of thousands, this younger /V 
generation, unmindful of the almost reverential feeling of their 
fathers, were concerned about what they called tehe lack of 
humaneness and personal attention^ 
"I am a human being, do not fold, mutilate or spindle" became the 
new slogan on the campus. 

The curriculum was challenged too. I recall many occasions 
, , / my a/ h Ur. *i/<?'wVy A/*"-' A ; , 5 U'-fi*rtv jjwr which students would occupy t&e office .•and r-wool d-. go through 

If It 1 /'•/ 
the catalogs tha-fc ~wep-erbeying . would yr em j nd 

' ) 
me that those were courses decided by the faculty, npt by them, 

CtA ̂ om/<ltv\y 7̂ t ey accm-td) dleve/op-ecl fv fife*,?* acaaet**^ tradition, not a»d«student -.r j • " 
i f ' ffo. C $ USi 5 d-S ~~ 
dttft interest^ anriirifrfrate*̂ *:-7couldn**'frtt-anŷ way/ref lect the coming 

J i generation because most of them had been designed by grey-haired 
edrfouM aL 

people over 30. I also remember reading^the Stanford student 
e^/'/v^^w '-r/ci^-c.r j-/ // e. d/e/e rwun&Ac'^ M-t n*cLi 

introduce a required course for all students, and«a~«4:udei*t—* 

edjtorial^xpr^gggd^mlJui^afJ^nsea —I ""gû Le'-now two important 
/7w />&. r r-t. c-U ia. 

phrases tixnforTnwfrh aught-'captured the spirit of the times. In the 
editorial^ the students objecting to the required courses' said, 
Requirements are illiberal," and went on to say to the faculty, 
"How dare you impose uniform standards for non-uniform people." 
Those ̂ pê gfê ggasoĝ sg-efiaiF• auys-efefrer quotations capture ! 

rr osV.T 
the mood—the notion of a somewhat bankrupt system, bloated and 

A-
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ir^Ievay.ir 

without direction, imposing its -eftrn/̂ jtraditions on a new 
generation ev<a4+eê was>-BO-̂ ronĝ r-rfchere ar>#-wRfrre»̂ tehe U>h£>> 

non-uniformity and creativity and individuality 
were denied. 

At the University of Buffalor i i yv- e 
-th-an—Star»focdr for a period the faculty approved what was called 
the "bulletin board curriculum." That meant that any group of 15 
students who agreed they liked a course could post it on the 
bulletin board and the university would provide a teacher. The 
control of the curriculum had suddenly gone upside down. Instead 
of the faculty sitting on the curriculum committees to decide 
what students should be taught, students were deciding what they 
wanted to learn.' and fehey expected the university to teach them 
on their, terms. Lest I be misunderstood, I ampere describing,) , 

f - • j 

not condemning. ^lite candidly tatreet the 
University had, in my judgement, been more concerned with growth 
than content; had been lacking in sensitivity to the changing 

A a J tn e/f adequate /-/ c(A re s s * </ i A •£-
needs of students; and - larger ethical issues » 
thofc 'wo&o^not̂ c-ftde.qiiato3iy«.»addcossackr-safeed £he shame of it was that 

many students were able to ask and get more answers to their 
questions outside the classroom than within, ftnd ."§0 
we had the inevitable backlash/ a? growth and enthusiasm moderated 
by the cautious second thoughts that an irreverent student body,* 

•agg.£-&s^4 ;vei.y...J Jjxb-r-Qd^ced—though-^that ^n the 
midst of the 1960s, confidence in both .^authority and the goals of 
education was enormously diminished, and the universities were 
seen by some as a source of evil, rather than a place of hope. 
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Meanwh i 1 e aar^ua ffiyafti-H^ L,; or 'irs-soeg-«6-9s 
by»-&r-vvEuedt'K.ft, Martin Luther King had started his own long march 
towards equity and social justice. Inspired by Mahatma Gandhi, 

-""* /fhfJnss^ - — 
King^ likeyLincoln^said that no nation can be half-slave, half-
free. The most dedicated recruits for the Civil Rights crusade 
during the mid-1960s came from the universities and colleges of 
the nation as students joined the marches and the sit-ins in the 

expect ally 
South. The summer of 19 62 wasymemorable because Asbtê a-lly, 
thousands of young students helped register voters. «{rhep<i»4VTls> 

r, i- he •irtLFikjkyy, on many campuses an 
exciting blend of altruism, protest and commitment. 
p t h e students* energies had moved away^xom free 
speech on the campus, more flexibility in the dorms, and greater 
creativity in the curriculum, to a larger vision of national^ '<. >1. 

social and-~=aosk&iaqual justicer the student movement then 
joined the civil rights crusade. 

»peâ r/-dayŝ -on the agonies of Vietnam simply-M:o-^ay 

that*, too, moved in with a vengeance as the decade proceeded. 
Students accused the universities of complicity with 

aggression. They attempted to force the universi^y^ to take a 
moral stand, collectively and cooperatively, against what they 
considered to be the bankrupt policy of the nation, ^rfiraember. 
time and time again wken universities and trustees were driven to 
state 

specifically whether they were for or against the 
confrontation; and whether, corporately, they had conscience on 
the matter. In most instances the universities retreated on that 
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point, arguing -imUSiln* with some justice that they could not 
collectively take a stand on this or any other matter beyond the 
campus, but that individually they would try. That was not 
sufficient, however, and the climate remained enormously tense^ 
g.onstde»bi.y ambiguous. In response, campuses would often close 

Se c^nUt-^r e 
down or classes,into teach-ins, where the A. 
confrontation would be aired. 

It^eems^CP^nw^bhat behind the lines x>& new kind of 
becf&r* » bee^ 

congealing was^beLginjiiiig-^o.^take-place. Whatdra^called a 
"counter-culture" was rapidly emerging. We moved from the more 
free and open university to the determined search for civil 
rights, to the anguish over what was judged an unholy war, to a 
lifestyle view that tended, in my judgment, to go in two quite 
divergent directions at once. On the one hand there were the 

(C >f) £atr" 
flower children—«tehart3tw»s*-t*se name feteat they themselves had 
chosen. Their sense of^new beginning and a belief that life 
could be peaceful was celebrated by the great Woodstock sing-ins Co h i < U 

that seemed to capture all the hopes and aspirations and openness 
and love that I think millions of our young students genuinely 
believed in and desired. On the other hand, there was wfra&ejEr 

- i i i i i r , hi cod, a hedonistic^ dlmension^iof r-this. 
i / >» / effort—a sense that life is bitter and grim, that one must ('' ;tl l/ar £L. i 

negativism, rejecting aljL authority and even 
^oirml-r j : â iaaataer̂ j-ecfetng common sense in the- name-'of a fast, drug-driven '/J.-

life, wlth-3«>"<l"i-seerniblevalyU.es. beyond >living-for-the^moment. 
A Pefehaps-I •dĵ d̂ .aoo- i-t*-emegg<?jr • fetoat^, sense of great 
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hope and fcfrart sense of great despair out of what 
seemed to be these intractable and unsolved problems of the 
campus. 

30 it isr̂ btî uy-*intqvfr; that the counter-culture replaced 
the student movement -in 'iUy'more innocent days of the early 
sixties. Debates became more bitter, the cleavage between the 

^ / / campus and the world beyond became more intense -b^oause^adults Y3J<3raS* 

•saw these as centers of rebellion. culminated, of 
course, in bloodshed on the campus. i—can-oi*ly-isay>*fchat [a decade 
that has been launched with a warm glow of hope^ ended tfi<th 
conflict, bitterness, and destruction. John Kennedy's call to , 
serve the nation was not; met with hard cynicism because they saw 
a nation they could not trust. 

That brings me tjiett to the final transition to the decade of 
the seventies^fYom-^thra—per j.oO"LlMt—I- lrope-JMiave- afe—leasfe in-
.paĵ fc_ recalled,.today; It<£ ya curious and unanswered question as 
to why, at least in higher education, we went from violent 

protest to quiet almost overnight. In July, 1970, I was called 
to Chicago, Illinois, by the National Association of State 
Universities and Land-grant Colleges. It was the first and only 
special meeting the university and college presidents had ever 
held. The meeting was not to discuss the academic life and the 
quality of scholarship* it was held to discuss how to control 

ye1' 
riots on the campus. We not only had testimony from presidents 

* 

who had successfully managed to handle crisis,but we had a»«peech 
by the head of the Chicago Civil Police and other law enforcement 
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agencies tctshAmmc regarding how to handle insurrection. It was 
another new world, and as I flew home it occurred to me that not 
in my wildest imagination had I ever dreamed that university 
administrators would assemble to talk about matters of force and 
confrontation in such stark and frightening terms. 

The point I make, however, is that September of 1970 came 
and went, and we encountered not shouts of protest but an eerie 
silence on the campus. I remember giving a speech at the . * 

otsKn^ 
University of Buffalo in the middle of the academic year, and in J /v 
a moment of brashness > Er-saisJ'r' "What have you learned from the 
student protest?" And'the chairman of the board said, "I think 
you're crazy, because we're simply at a lull between the 
storms." I thought that somehow we had passed through an 
enormously crucial era, and f-fe> was time for -perhaps**** sober 

- / ^ 

reflection and anticipation. 
I have only a few suggestions as to why the universities 

*, 

went from intense crises to a period of quietness i>n̂ whafcs»seems <Vv77:, 
to-Haê a-lmost- 60 days. I do think that the nation was in some way 
spiritually exhausted# and •I><k>«4>h.Mi'kt̂ fahJat because of. the 
shooting at Kent State. we«wer>e«̂ o>ie©rae»-ctegree in a state of 
shock. The film of young people being shot down on campus gmd 
played time and time again on television. It was on every 
magazine cover in the nation,and &uddea?i!̂ »®ifcke adults were—having fcL * 

"the fact that we were killing our own children. AfTd 
i—think—bhat $ sense of anguish and sobriety and second thought/ did^'takx hold because it appeared that no one was in charge. 

TOCK 
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appropriate to note,too, that the war in Vietnam was winding (V 
down^though not immediately, to be sure. 

Also., in the early 1970s the nation experienced a new 
///} / is* n > r<-f 

recession. were being cut.and /V J 

talk about the lack of jobs became increasingly familiar. 
SmMen^ES3B^BBik Students began to realize that when all the 
classes and the protests are/owes and you're over 30/ you have to 

< ̂  / \ 

have a job. So the issue of what follows college became more 
important—a quiet dialogue if not a public confrontation'/' With 
college budgets being reduced, faculty positions being 
threatened, the faculty/were less inclined to join in anti-war 
protests with the students. The mood on campus shifted 
dramatically from expansion to constriction. At the same time it 
became clear the nation was getting older. There would be fewer 
students in the days ahead, and at- demography demonstrated that 
«we would have to work seriously with adults. ̂ Each of these */cic-/(Tf $> 

could,^ ofrcours®,/ be explored in detail, but I simply note them 
as headlines here to suggest that there were a number of forces 
at work—^begiADwags^-ifch the shock wave of riots uncontrolled, 
£allowedsnby< a sense of relief that the nation's conflict was uJSAvtt 
reducing,-*the»«;feurning~-feo^/the economic issues and imperatives 

e.d 
that *#e<re touching the colleges, the faculty, and eventually the 
students. The s e-1 ve—been a 
remarrfcableuand -abrupt—transi-fc-ion from the' 60s-—to the -70s. All of 7/ 
Lt.-did^rinact contribute' to t£e-?etra raying™ mood- on 
q^q^d-^e^jp^trg-^cBataei.eri-eed^as more sober and reflective^ fTiaa^ or-—• 
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Unit ' I^/conclude then by offering what I think were perhaps the 
deeper legacies of this period in higher education. First, while 
there is an inclination to y6onc&ude that the students' protest 
over academic and curricular issues came and went, I disagree. I 
believe that higher education in America will never be the 
same. As an example, we/had what is called in loco parentis, the 
practice of^controlling student life with great rigidity. 

-ru>v\ e/r Si i iij 

Dormitories had.hours: Young men and young women were separately 
housed, and restrictions and controls were dominant on campus. 
In loco parentis collapsed during the decade of the sixties^and 
"fhere might evert, have been excesses in the freedoms introduced in * , iutr 

its absence. > there will be no 
turning back. 

At the Carnegie Foundation we!Sfe just now completing a two-
year study of colleges for a report to be released early next 
year. Our survey of hundreds of colleges across the country 
shows that they virtually have no rules student life surtZL7£ 
beyond the classroom. There are counselling and guidance 

710 centers, but feimyfdo—net—have .predetermined structures and , 
^ T/us 

mandates except at the very conservative institutions. Uba^is a 
i j ' / 

legacy o-ximpaet of the sixties that lives on, and one, aibcfeflv^Y^. 
, ±kcct A J 

M-t-hougb^ijEhieh / is likely to remain with us. 
I also believe that academically the campuses were made more 

susceptible to change, more willing to introduce new curriculum 
elements, more flexible to the open university models that are 
now spreading dramatically across the world. The idea that 
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learning is for students of all ages, that one can learn at other 
times and places than in the classroom and on the campus, 
kSSil̂ eve received enormous impetus from the students who said 
there must be a more flexible way to carry on their work. There 
are many examples where the legacy has been sustained and, in my 

}t —X \ . . view,/has generally.been iwholesome and positive. 
h 7/; ph® 

OR^^ew»fehaj3KhanA^therey(is a darker side, -
Vietnam had a devastating impact on \ihtjjmjĵ patH the 
"worldmindedness" of the nation and our students. I remember the 
enthusiasm following World War II when international studies 

^rrJ s- j ^ 
became popular and Washington irss^funding we&Jvarea studies 
programs. I believe that Vietnam caused the nation to wonder 
whether we had any business going around the world either for 
good or bad. There was a sense of bankruptcy in fchiis 
international dimension^ancb^trhe Interest in world studies 

J OH it tu dramatically declined , Ejp>cte««l support for international studies / 
dramatically decreased—an experience that occurred, unhappily, 

when I was in Washington. Ijâ teink' there was a Jcssrwhsof / 
a fez/ine, 

provincialism and i sol at- inni sm .t-fral̂ ĉ nfijad. t--hp 
nabionŝ fcacfeeei that our engagement in w<prld affairs had brought 
only grief. Under their influence wey fo yg ô K̂̂ -trh-fcn k->. the 
Marshall plan,^Fulbright program, the AID program—to name a 

• j few. I say wha-fc.efjaA&ows with considerable embarrassmentp-^fn-a Z^nx 
Oa <> TO r/l Co— s , 

recent survey of community college ,sfe«deH-fes-̂ »wGaAi'fcoTn-ia-r a 
/ ̂  

majority of the students could not locate Iran or El Salvador on 
r-kadth 

a map, even though those two countries are fje&EpmttJb&y in the 
headlines <?&** ^— " 
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Above all, SstttefatK- the transition to the seventies was 
marked by a loss of confidence in our most sacred institutions, 
the universities included. Between 1964 and 1972^citizen 
alienation in America dramatically increased. Only 52 percent of 
eligible citizens participated in the 1972 Presidential 
election. During that same period, 51 percent of Americans 
surveyed said they did not believe that our government could 
solve our critical problems of energy, inflation, and crime. 

a dm >VV ~ > u 
Between 1966 and 1979 the percentage of citizens who eaid-thoy 
had great confidence in the executive branch of government 
plummetted from 41 percent to 17 percent, and t&asfiEss^a^aad—fetrey 
had—great confidence in Congress plummetted from 42 percent to 18 
percent. 

•Of^course this spirit of disillusion had spread across the 
campuses, too. In 1978 a colleague nfmminc at the Carnegie 
Foundation wrote a book entitled When Dreams and Heroes Died, 
which -fcsttlffiiintefr captured well the climate on the campus in the 

/•/70s. After surveying hundreds of college freshmen, Arthur Levine 
CO nC Co d d £ soKid that most believed that all social institutions from large 

corporations to the church are at least somewhat immoral and 
dishonest*' 41 percent said that major corporations are corrupt; 

-fo!,! d / > 41 percent labor unions corrupt; 39 percent said < 
Congress Zsr corrupt; 31 percent said that the President is 
corrupt; and the list goes on. Never mind whether these are 
accurate^7 perceptions. I can only say that at̂ t-he-teeg-inrti-ng—ef 

z/oi'/i i vi , 
fehe—sirxteires there was disillusionment an^ssasff^eHkm-that^itr would' jbfAl-
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7etA'cGLcy cur m /W ri c^l 5; ^ ^ Satft^tr*-
v̂ ar̂ feaofr-o ur̂ tyg tra-l nd-eyerrrt-h tfral" "1 fc- wa-s- be-ing -«4ed 

n't iUn -fr'U Stover/ 6+ °> ^ Cvhc r6'/7 r f i f f c u T 

iWer*'-fa , 
ditri]^q / " 

The dramatic transition-this period was captured by on* a— 
faculty member^ as**foi-lowe-»—Al-thk_iJ^jiould—have—been 

ted—by-a_thQusand - f 

^ at George Washington University, a 20-year veteran of campus 
life. ttesdeeera&es most perceptivelyy»l>^liiH^im 

' A— / t higher education' duĵ Lag—tehe decade wo aiA&fa-di-Bgqg'Jufl1*- "Ten years 

were actively engaged. 
caught up, and almost in spite of themselves in the general 
student unrest. Now they have withdrawn from all that....They 
are good at asserting their limited interests. They are 
especially clear about their limits. Most of the old issues of 
conscience are still there: race, women's rights, population, 

environment. Most sentiments about such issues among these 
(X-students i®' 'right*—they hope things will work out well. The / >» 

drift is toward political indifference." 
S-rz/uLvy-

In our own recentystaaaasy of 5,000 American college and 
university students, 58 percent of those surveyed said they 
believed our political system was not working. The survey 
results also showed that American college students are 
increasingly materialistic: 77 percent agreed that "becoming 
well-off financially" was either important or very important to 
them. Further, 41 percent crfê fraiso-<~CTXgvgyBd indicated that their 
main reason for attending college was related to getting a job. 
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fewer 
iSBdJ^n another survey, less than half (44 percent) said that A-

developing a "meaningful philosophy of life" was a central 
goal. Interestingly, trackingthese student attitudes over a 
15 year period showS^a significant increase in commitment to A-
financial gain, along with a decreasing emphasis on discovering 
meaning and purpose in one's life. 

Meanwhile it seems the curriculum has also changed to 
reflect this new central focus of the students. It has become a 
job-related curriculum. About two-thirds of all undergraduate 
degrees granted by American colleges and universities today are 
in career-related fields. The field of sociology, for example, 
which was so strong during the 1960s when students were trying to fo-
under stand the "social context"^-has had^a dramatic decline in 
enrollments, while business, computers and health-related fields 
have experienced a dramatic increase in this decade. 

-P'jn--suggesteEnĝ t-hei>j>«.:.t̂ »at the transition from the 1960s to 
the 1970s was eviden^' in the attitudes of students as well. 

John Kennedy's call for service/was_jiow ̂ forgotten, and the drive 
for justice bi&jhtfiar&fr way to/new kdm&tm£ individualism or / j / 

indei? 

privatism, and a kind of suspicion if not/cynicism, both on and 
off the campus, -jgrrhibiiiaj.not)se the drift was so pervasive by late 
in the decade of the 1970s that President Carter shocked the 
nation (and perhaps contributed to his own undoing) when he tried 
to give it a name. Carter said, in 1978, that he believed 
Americans were suffering from a national malaise. Maybe we were, not 

but we didî fet'want to hear that from the President. We expected 
him instead to help us find a way out. 
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Before leaving the 1970s, I should make one final and 
important point — - t e k i - s — d e e a c t e « During 

e VX&- T < aL 
this historic period over 12 million new Americans were^coming****! 

from Latin America to the south and from Asia to the west. This 

happened to be the greatest migration in 70 years. J^jsnd. 4't ^ 

particularly ironic that at the very same time the nation's sense 
of optimism seemed to be at an all time low, the wave of new 

Tito, f 
immigrants coming to our shores was •g.t'an all time high. 

>•}•>> / " 7 A. » -ioi -tbju pt f t i d me na 

.We-can-conolude—U>a^in»jonevshocd&»dg^ad,e America's colleges 
moved abruptly from a decade of inspiration to a decade of 
confusion, Tjaeya,moved—a.iv-onc 'tuh&fffr" Gu-tmdt!> from expansion to 
retrenchment. Thry mavwd from ,a-VeTo»aele 'of world-mindedness to a-* i 
dficade*5©f careerism on the campus. I^^usb-raistr^uggestT--however 

-fchet this transition was a sign more of fatigue than of a loss of 
hope. .-While the impulses of hope and faith remained, tebe®e«was use?-* 

JtMhn that more realistic sense^rpSrtjap^' of what could and could not 
be accomplished through the student movements that have been 

described. / / 
r+cj AlUtdLitt m m*-

Above all^-I-conclude .that/the future of the nation and 
education are inextricably interlocked. It is my own judgment 
that in the decade just ahead a larger, more inspired vision will 
once again appear on the nation's campuses as we seek to combine 
the social vision of the 1960s with the search for personal 
meaning that seems to dominate campus life today. 


