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INTRODUCTION 

V. 

In^JUHl^a (^fVlat ively unkriOw^ Republican politTcian addreTased-^an 

a^rrnnl dlmT̂ -is, a tCS illiams College—his alma mater. "The ideal 

college," he said, "is Manc-Hopkins^al^one end of the log and a 

student on the other." 

o The speaker was Jame Garfielti, a former college 

president, who lit er becam^ the 20£h President of 

the United States. 

o But nothing Garfield saiS^in his tragically short 

/ term in office was to be C s long remembered.as his 

romanticized view^of the American College. 

I Today, no one -even remotely famTFi^r with the ̂ modern college^or 

university with its classroom^), Qts^stadiu*), and J_t£_stuj3ei>t 

jinj^n^>woul(i^da£e)compare\the campu^~t^X log) and, if sof~jsur^y 

not a "single" log. 

CgtiTl^President Garfield's ^touchingim^ge of Williams College 

remains symbolic of th^ love affats^Americans have with 

educat ion. 

/ During the ^past threT~yearS-fo?e fetJThe Carnegie Foundatj^opPhave 

been looking^a^the undergraduate~experiencfe in the United 

States. 
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• found that ^--college educatioj) is still highly . < L 

ized. O) A "S^MJ^ T") 
1— / /» jo /* 

- c4// 
id we were reminded that—itjs only in America where T ° 

And we were reminded tha 

the decal fronf^lmost any collegeMs displayed 

of the family car. proudl^orT^the rear win 

message here is a family on the move. 

The 

This Caith in educatTojTj^s ciptured~~weTj? by a student who said 
• — 

to '©ntTof our researcher^: "I want a better JLpfe for myself, 

t̂ bat means college^" __ 

We surveyed^5/Xr( 00 faculty and 5,000 students / 1,000 acade? 

deans and 1,000 high school studefrts and their parents. We spent 

several thousand hours visiting 29 representative collies that 

aTT Ivv ranged from aTT Ivy League insti 

church^coll^e in the South, to a \la 

West. 

in New England, to a Nsmall 

land grant universl 

c ^ g W v f h 

Continuously, we were struck by tfre^jreat diveTs^ty of American 

higher education. No two campuses are alike. And yet we found 

\ striking similaritiesT^as well. 
V 

T 
V i 

_ , v 
oU I UV^H 

were impressed repeatedly by >he degree of intellectual tefitC^ 
freedom on the campus; 

We 

by the openness i d e ^ and 

by the integrity^of those who J b J t k 
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^ 
CyA^ thr^ VfOr V--amftr--ir-an-)rtTjW • i • J.. i ̂ n 

^ o u T system is,- ft, the envy of the world. 

A't—the-same time^>je found that man?*--undergraduate progr^m^ have 

ion been'^ov^shadowed"' py g radujate} and professional educal 

and j:hat^he focus ^ncreasing^y has been ̂ nore^or^ credentialirft^ 

than sin providing a quality education. 

Here again, however, we found v^de gradation^ from one 

institution to another. 

Perhaps a(haIf dozen^of the colleges in our sample 

^ / were <£q^good heaTtt} with_^Ta7^goat§^'a curri 

with a ^urpose>, and ̂ ^fective teacli^ig. 

culum 

& 
At_the other enj^ofr-the af^^tf""'?' several colleges 

we visited werCjsarely hanging^bn. 

In b e t w e e ^ at the majority of institution^? the 

picture was quite mixeB>> 

I T 7 
t 

Overall we Characterized jthest^placejs as "troubled" institutions 

^specific points of tension that 
j ^ r — we encountered^; lme and 

and we fi ̂  / 
QCUS our r 

Wfcj CfcHta-irdoi? —«r 
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7?rnnrf'n n T 
written and the spoken word 

effective education. 

We conclude C^hat^'all undergraduates should be able to 

write^and speaj^wrth^clatH^y^and ̂ tjp̂  read and listen^ ' 

JwTth c omp r eh en sionT) ,-f tr^J^J^-

almdst embarrassin to have to mention Ithese 

And yetj^£ing our stud^>we repeatedly ^leanJ) faculty 

complain^ha^ many students do jnot^have the capacity to 

do academic work. „ — " 

QOemathematics professor) pfot the problem/this wayy "There's a 

lot of~^alk/'around here aJ^iiy^reparTr^ more scientists and 

engineers, but <^^_bigg^stpr&ble^ I have with ^ s t u d e n ^ is 

getting them to reNad and write; 

ationwide survey we founfi that 

more than half the faculty^rated th^academic 

prepara tion"\>f student<^at their college as only "fair 



\ooo oooo 8 

-8-

This (negative rating ̂ a s increas 

since 1976. \ And i^Tlarge meastr*, 

Eighty-three percent felt that t o d a y h i g h school 

students should be academically better prepared^ 

And toig^thirdsj^f the faculty surveyed agreed 

^heTb? institution "abends too much t^m^anJ^io^ey^ 

te<£ching students ^what theyC^hould have~learn^d> in 

school." ' 

language proficiency of soJLlege stude~ 

But we found 

focuslfc(r too muc 

At one university where there isQi^statewide language te 

to college students^ at the ^nd of their ^opEomgre-~y^ar r 
of the English department said: 
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^ Because ^he Reg^ents^Test) is Jyr^nnarily designed to 

establish a*^^^ini|x~level of lTteTrafcy, our teaching of 

^th^s^tTs^^tends to mak^the minimujt£> the goal, 

~ z z r : c p i O 
^ ^ a circumstance (Chat guarantee^ me d iocr i ty ^n the end." ( J ^ y ^ 

ading, writing7>and computation are essential. But does anyone 

that m^aTuTin^ th^se basic skills, 

which should have been mastered in the early years 

ha^anything) to do with (College oiTtcom? 

In the Carnegie Report we sayQhat^if college students^are to 

achiev^ language proficiency the solution lies 

or senior level testing 

tter ̂ precollege education 

•ive r ^ m e d T T l ^ w o M ^ b e g i n n i n g y o f the 

\ college experience—when something can be done. 

We recommend, ̂ ttLgxefore^ that everyK college and university work 

closely with surrounding schooT~dTstric^s to improve the teaching 

of (English in the nation's schoo 

And we cite in our repor$\the National Writing Project 
based at Berkeley, 



he University of Michigan 

In the Carnegie Repor_|) we suggest that <11 studentsjjnust have the 

capacity , 

communication 

reshmen 

And we recommend that 4^ery college educato> insist that high 

order (intellectual and linguistic jjuaTitTe^ be assessed 

class and l^oughout thewTTOie of the undergraduate experience 

Here we mention Brown University's) Ectfcng 

which undergraduates tutor other students 

And we discuss the University of JTexas at Austin which 

has(^n^English language^Tequenc^ for £ll students that 

extends from the freshmen to the senior vears. 

ioco coco ttfSS*? 

-10-
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another subject^) It is 
TH-s/7^ 

J>2-

JOhlsCrttf 
And it is our position 

their l i n g n i Q f i n gHll^ 
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baccaluareate degree is organized into 

competing camps. 

{TwoJ sharply divTde^), i, often 

On the one hand), there is 

students describe as an " vfritating hurdl^." 

5 the other J there is the academjc_ma CfaTch^iS, fai 

more popular and ^Tch^appear^s^l(o^ope7^ ir̂  a wholly 

separate world. 

This [unhealthy separation^divides the baccalaureate at the very 

time we should betryTh^ t<^put the pieces^back together and 

^he^first tTsk^> we say, is ̂ to breathe new l i ^ into "general 

educat ion." 

During our Carnegie visits we [dTcT^ind at many institutions a 

Cgn^^d^nteTe^t 5 in general education. A»»d-*in a survey of 1,000 

academic deans ,we learned thaN^two-thirdS) of the nation's 
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colleges and universities have, ih-^recent yearsx revised their 

Since 1970, requirements in ^nglijsh, philosophy^ western 

civilization, tHird-world course, 

s have been in computer 

lite racy ̂ mathematics, and the arts A parenthetically, during 

this same period, forei^nl 

requirements have_^oji^_dawii 

uage) and physical education 

half linistrators report that tjieir/o 

ommitment of facultyNto general personal commitment Jand the 

education ha 

deed,\given the fragmentation of academic lif^ we found it 

remarkabj^ that^he vision of common learrTiftg re ma ins s< 

a part\of the baccalaurate experience. 

We .&P6 troubled oweverT^that the Q4stributija^arrangemeft t found 

)̂of the nation's colleges and universities is 

/\fjjgr̂ hen we\^sked 111 iwn i I 1'iiiyw .5000 college students if they 

would support more general education ^n selected fielĉ fc 

rong support was/computer 
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When we asked 5000 college students if they would support more 

general education in selected fields 

the only subject that got strong support was computer 

science. 

Especially disturbing is the fact that history received 

the least support. 

o Language 

o Historical Perspective 

What wo foundT—in ohtjft, is that on most <55ffipu56S 

general "TgducatTOR- sti,13r-~±agks suppof a cloar -sgfTse" 

of—p^r-posa. 

1 V t 
QiStal orp.ii? hyp or bole, notwi thskan44ftg general education 

still remains—cmFTO©!?t---<3ampuseei—an academic orphan. 

I confess that I vsith oollcgoo of" great ambivalance about 

this part of the undergraduate experience 

o I think it's foolish to talk about a rigid curriculum for 

all students 

o But I'm equally troubled by a random arrangement in which 

students pick and choose their way to graduation, 

o What we need perhaps is a new organizing theme. 
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ace their own lives in larger context 

T h - e — i s 
— . 

focusisg on fandividualit 

our existence. 

have been 

ijfr̂ FPĝ Snjyiq the commonalities^) of 

be made 

I was sitting in my officexin Albany, New York 

It was a dreary Monday morning N,and, to avoid the 

student newspaper from a distinguished 

e headline •> announced ̂ -tha 

fee introduce^ a- r e q u i r e d c ^ ^ e in Western Civilization 

af te r C^boli sh ing all "rê quTFellteftts three years before. 
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Th e (siLUdent^) wer^^ri^ti^^^ and in ̂ a front page ediTor^al 

declared that 

a required cours)e is an "illiberal act 

>| while we are "non-uniform" w^ still have many thing^ in 

They ha^^iot discovered) the fundamental fad^ that while 

we are autonomous human^peTngs^ with our ,/OtfrT^aptitudes 

and interests, we are(^als^ deeply dependervB^n each 

other. 

n the Carnegie Jteppjtt: we propose an approach to general 

education we call^the integrated cor^ By the integrated cor^ we 

mean 3 program ef studjp^thltCqpncerns its^)Lf with the human 

+ u a 
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experlences that are j^mmon all people. The goal, we say, is 

to ^roaden^)the ,p^rspectTv> of—the—students and ̂ help 

the disciplines]to the human condition. 

t are the common human experience^ that might explored. * a!/*'jf^ 

c / - 1 

We suggest that/ within these common tradition^ a general 

education frameworiT^can^be shap^ds and'QhatSthe disciplines should 

serve ,Ĉ not̂  as ~end^ but~~as meanj£) to explore these 

integrative themes. 

O i K s 
[T 
<5 7 * 
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H i t 

These seven the^e s coujj, ̂ wcji^gTT be studied through a corp> of 
M W ' 

a purposefu1 distribution 

jatt^ern-}through or a blend of both. 

We a! suggest that the themes could be explored 

tm--through S£eeifaT~lectur^s and 
-collpap spminsrs fh^f hri'nn 

itside the classr 

convocations^and £ll-college seminars that bri 

together the who 

<f\ 

o l i c J J ^ 

/ n i 

^ „ 
. ^ I ^ J ^ ... >,)-_ r r J U ^ 
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We foundCxjurj^g our study^jthat what colleges teach most 

effectively i/f^thjTjii^ r 

explorai^n a^special fiel^l of study. 

eneral education 

L i> U j y 

o But what(most^)of today's students are j£n^ji^>eing asked 

to do is <fcp~~put their speciality (j.n larger corvEext or 

to consider the crucial que^tToR^: (competence to what 

end? 

be seated at a table During in government, 

?here a dozen""~or so^expjTTfrS) would prove ,^dur ing long 

discussionsy* hov^technically competerip they were.^But 

(a almost/^all^ (the~realTyv tough 'issue^ had l^ss to doowith ^rf) 

specialized knowledeg^—than with and 

Wha t we^worried abolit were ^uch questionjPas these: 

C ,o Should HEW fund "gene-splicing research^, that may 

introduce mew mutations on the planet earth? 
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\ o How^can we ke^p human subjects from ̂ e^ng^ha^Trte^ 

' ^nring e^peMmenTat^on in the labs? 

o And how^<car^the(scity of Chica^ desegregate its 

public schoolsl^j^a^way that^^^e^VjJ^chiId 

^gi^s^ w^Tte^ flight to the suburbs? 

ren and 

On (these there are no "experts) \J/There are ^umarT~beT?tgs 

at a table trying to^soT^ ̂ ew and complicated problems-^not 

simply by a t by putting the~~probiem in 

perspec tive. 

]o Therefore, i^L^jf^rn^lia nJiaiiaLt w e conclude\£hat 

the crisis in undergraduate education is^no^ the 

focus on careei Vsr'-after alp education has always 

been considered "useful 

The crisis is<^ha^, li^^too many field>)^skills hav 

become^ ends^ and the^student' s^vls^on has been 

:rowed. 

wrote about the 

knowlecTg^" 

uCimpoTtan^, indeed, the 

it J (when i 

ifc^to humane £ivds. 

comes impor taryfc only when wdfuse 

it becomes a part o f u ^ l^rnf^ mighF^alW,, when we ^ply 
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n^^-edjj;p>r^ia 1 titled ,\ How to Make People Smaller Than They Are 

orman Cousins wrote: 

e doctor who knows ortly disease \is at a disadvantage 

side the doctorNwho knowsjat least as much about 

hological organisms 

The lawyer who argues in cou rom a n^rrowylegal base 

ho can connect 

e business executiv 

management 

of prime valueotQ _his-com] 

We suggest^ni^ur^repor^tha^^the value^J professionals bring to 

their work| are~~every bit ai^crucia^^^the work itself, and we 

conclude(^tha^general and specTializedPed^ 

during ̂ colle^ just as, inevitably, they~^nust be"* blended" during 

aT^general education jrton throughout the 

from the freshman through the senior 

the enriched major 

major\does not mean\a capstone course in jtforality or( ethic 



ow symbol systems can be 

Those inv^xgj^tectu^^geneticsy industrial 1 

technolog^^ and television production might be asked 
~~ **>nsl —j 
to examine the s6cia% and ethical implications of 

their work 

ic Ashby>wrote that [the path to culturexshould b through 

a man's specialization-^nofe by passing around it. \ A studen 

and a student who^Cannqir\ weave his 

nnot cla ven to 

iConsider tnese examples 

Students') specializing in Computer scier )e might be 

I introduced f̂ccr̂ Ehe history oftecTmpjrogy and the 

V—^ \ (^social impact^ of the in&cuLmatLion^r'evolu^i^n. 
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tant caveat must be oi^impor tar 

alorye (do not bring coherent What we need are, eachers^who not 

only are 'devoted to their disciplin^-s^ut who also Exemplify in 

t<he—c_las s7oo!ft--th e s^iri,t of a lib^aleduc^t-ian. 
/ 

T>Zu^Tx 

C-tfr/n. < U / 
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: the jikts 
M l / * 

ane of the familiar topics-wc dioousc in o w 

report is' how 16""~gtTl1re--a-'b a 1 a nc o tear hi nq arid 

"T^ W e c e l e b r a t e a t selected universities and 

colleges in the natior 

at the top ranking 

Xjr 1 n^lif)* 

But we also found that many faculty publish fcrtfird r; 

articles in publications that are an e^fibarrasment to the 

profession and ^hat)undergraduates frequently are short-changed 

because good teaching is not adequately rewarded. 

Our data also show that while 70 percent of the faculty we 

surveyed said publishing was the criterion for promotion, 

t saic percern 

research. 

d that they' prefer teaching to 

o And ̂ /T^uggest that, in their opinion,C^tenurejand 

promotion should be (biased on^teaching^rather than 

r e s e a r c h — e s f t p b a s - i s - on -the undergraduate 

_experience< 

In the Carnegie Report we try to strike a middle ground, 

Resea^h, as I have^said, must stay with higher 

i tic 
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But we are troubled that on too many campuses, 

publication is being pushed without regard to mission. 

And, in the process, students are neglected. 

In our report we make a spbtle—and some might say an 

inappropriate distinctior 

We suggest that while not all professors are publishing 

researchers, they should be, we propose, first rate 

scholars-—keeping abreast of developments in their 

field, integrity of ideas and conveying them 
SL 
-aff ectively to students. 

The Spanish philosopher Jose Ortega y Gasset, in his classic 
nfc/JUc*JJbJL 

Mission of the University, argued passionately for a Faculty of 
A 

Culture" to provide—Lhe corc-of higlitii learning by synthesiziftg-
-fa sJ^bJ'. 

knowledge. As Ortega pointed out, education and the "search for 

truth" must each be supported without letting one dominate the 

other. Ortega argued for complete sepaidtlun fur -the-tvo-y' 

wi&siof*s, with teaching being more institutionalized than 

research. 
UOL. 

o That may be impossible—even undesirable—today, but ~t±re 
^ 7 u f ~&en-fe-Eal task lemaina Lo maintain a creative climate 

supportwjriaf- the work of both the young students jarTd̂  

seasoned scholar. 
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/' After visiting campuses from coast to coast, we became^onvinced^) 

\ that(one) of the mosrt^urgent)o7igat~i^ns is tcTTocu^ on the 

"quali tyNpf campus life 

evidenc>yis overwhelmin^tha^ the^effectivene^ of the 

undergraduate experience is dramatically shaped) by \life ̂ outside 

the classrogjRrr5 And yet we found a great gag>onmost campuses 

between thefacademi 

Almost c(Tlcolleges) happily have abandoned in loco parentis and, 

yet, administrators ai^e""confused1—and occasionally deeply 

troubled—about what/|>r^cTsely~j?hould replace it. 

\ Even)students)are ambivalent about the authority they want: 

I One young woman said: We'd like you to understand one 

thing We Qorf'tj want the university to inter fere (in^) 

our lives.^ But we ̂ anpjsomeone in the university to be 

concerned^w7Jh)our_-llve.s-. 

A subtle distinction, perhaps, but our research suggests 

today the university is ̂ t ^ in fact, yfu^"InvoTve^ with 

students. 
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o Almost/50 percent of the students in our national 

survey salcT they are treated like a number in a book> 

o About ^^percenjt said they do not feel a sense of 

community at the institution. 

o About same percentage^report that they have£jioJ 

professors who are interested in their academic 

program. 

eel they cannot discuss personal matters 

with professors. 

students at Illiberal arts colleges! say they feel like numbers in a 

book and<^75^ percent of these students say there are professors 

wi_fch whom they can discuss academic matters. j We found, Tn short, 

that some o^*the mythsvabout the^sma 1 1 c o T T e ^ happen to be 

true. 

^At^the same^tim^ we found^larger campusesj where counseling 

and advising are, r̂T fact,Successful and where personal contact 

with students is maintained. 

In tihe Carnegie Repor^ we sound a bit old fashioned. We say that 
colleges need standards. 

y ^ d^Q 5 
CL * Cfr^rtUn r^ ^OrUUfi- jjUT 
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I do(not>wish 

Commun ity"X The modern university is^a^cuftuT^ comprised of many ^ 
— ; - ^ \ uW 1 

culture s "ffi i filing n. >.nu M 1L Jy i LUL llllpLil Lun about 

30 percen£/bf today's undergraduates are part-time;' and older students. — 

~ 5£*t , w n Tin r^nf-pp 
(W, ^Ticks "up credits 

nontraditional stude 

inn et^uaiJ^gw-f^ 

1 

)/V • ( ^ a r l S c h o r s ^ ^ Professor Emeritus, of Princeton University, in a 

^bri L3fiant sVud^ ̂ Pf creative communities, describes ^as^l-? 

Switzerland in tjfe"l9th centur^ a ^ a place^jfchere civic and 

university we re inextricably inter lock ed^"~TcT quoteT 

precisely, Schorske said^thaO 

XI 
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will be deepened and renewed.^ 

f community 

Without getting sentimental, we suggest in the ^SmTtg-ie^ 

Report that the college must be held together 

c^^not ^just^j)n its scholarship 

but also lin the quality of its human interaction. 

Thus^ the^^oblem o£the ^erican ^Dlle' --as we observed it—is 

^noM^UiatXtheXa i lu rera^e is\so larg^/ 

expectations are so small 

t the 

And to revitalize the Undergraduate College we suggest 

strengthening the connections 

between CqolTeges^an 

between the (liberal and the (useful arts 

between the (academic "^nd iVonacademi): life on campus 

o and, ultimately, betweeh what is leari^d and how one 

lives. 
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o To understand' the special quality of Basel's 

cultural creativity one must look to the 

university. 

o The ^profession o f leaTnTftg," he said, was prized 

among^the TneTchant families of Base,l just as the 

priesthood was in Ireland. 

o (The^primary function^pf the university^ Professor 

Schorske concluded, was to foster "civic culture." 

If aCcTty^can be concerned about^tiie_quality oT^i^e, if merchant 

families can have the vision of a creative community of learning 
) 

o is it ino^Jossj^bJ^for <administratp£s andC s c h o l a r ^ 

and their_^students^>aft4—4i UL.lweu on a college campus 

also £b join in common cause? 

we remain Convinced that a college^, at its best> 

a — 
s \ 

£ 3 bring together the views and experiences of 
\ \ separate parts, 

-V-

canjcreat^ something greater than the sum and 

t 
A 
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We proceed with the corwiction that if a balance can be struck 

between individual interests, a'ndCshared concerns^) strong 

learning community will result. 

AndQperhaps^it is not too much to hope thatC^he college^ as a 

vital community of learning, can be a model for society at 

large—a society where(^rivate>md(public purpose^also must be 

joined. 

u 


