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INTRODUCTION

In 1871 a<2elat1éély unkdbﬁs RepublicaH_ESIIETETEE—Eﬂaressednan

%Eﬁzi.dfﬁﬁér) <i1111ams CSIisge--hls alma mater. "The ideal
college," he said, "is MS;;j;Z;;:;E\aé:égi_fnd of the log and a

-~

TN
\-Jziifiif—gn the other."

o The speaker was Jamg;:A. Garfield, a former college
president, who i;EEE:EEEEE§ the 20th ;;;Ezgent of

the United States.

———

/ term 1n offlce was to beQas long remembg;ed as his

mag&isiigd view~of the American College.

( Today, no one even remotely familigr with the\modern ;;II;§§>or

university with ;:;—;E§§Z:S§§§ 'ti_EEEEEEB. and its student

Mygigg;>wou1&:E;E§>comparefthe campu%;;a>§~1§§> and, if so:iEEEEBy

not a "single" log.

- e e o —
i

e ——————

gzz\\President Garfield's gEEEEEEE:EE}ge of Williams College
remains symbolic of tgé love aff?EE:Americans have with

education.

/ During the Efét three year e (ht The Carnegie Foqgiiéiggphave

s f———
been looking:EE:the undergraduate experi;EE} in the United

States.
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o We found that g:;gllege ed;;;;E§) is still highly ‘ 7L
prized. ’@2 ;’EJJ_S‘}M% SI’KL[ !/(g,MJJéM /

\f< ;g/ the decal fro lmost any colle is displayed
» proudlyon the rear window, of the family car. The
—— ke

¢ message here is a family on the move.

¢ - - -

This ith in education égtured weiD by a student who said

6Eg_6f our researéherg; "I want a bette;ﬂiﬁie for myself.

S~ Sy

e

fﬁfl means collegg;

_/ijvimu(, s
We surveyed 5,000 faculty and 5,000 studénts, 1 000 acade
deans and 1,000 high schégz‘;;EEEhE§ and their parents. We spent

d hours visiting 29 representative collépes that

1 in New England, to a
P ”-*\\

several thous

ranged from a

cg;;EE:EEEzége in the South, to

_West.

Continuously, we were struck by

higher education. No two campuses are alike. Aand yet we found

. . N . . N = L
Striking similarities,™as well. ‘29 el )h:L =

R——— _'v________—,

Y Exlime P

We were impressed repeatedly by<;£;~5§§EE} of intellectual
G

freedom on the campus;

by the Opé§;;;2—22\25§§5 ‘
by the integrity)of those who C{)(&L% fLL bbl

//\‘M.—>-‘/
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tiiiisystem 1s,—rn<-h-.t, the envy of the wor%ft’/// A ///’

Ag;the‘same tim%z:§e found that mgg¥- undergraduate progra have
s - v
beed“ovét§hadowed\py gradqg;éBand professional edégéilon ) 4

and £hat >he focus iﬂpreaéinQ}y has beengizf—gi_iﬁifi55533§5

than 9n providing a quality education.

e I
\ —.-_‘-———‘_-—::v—w—‘_——'—‘-—- VVVVVVVV “—‘N—M_._
Here again, however, we found 6ide gradatldn§ from one
—
institution to another.
Perhaps allhalf dozen™of the colleges in our sample
® were w1th m a curriculum
with a QErpose, and feCET;;“;ZZEﬁzyg.
‘At_the other enp of‘m several colleges
we visited weré\barely hanging
x_ét the majority of inst;:;:;;;;? the
picture was qu1te m1xe§:>
B Y

Overall we tharacter1ze@ hes places as "troubled" 1nst1tut1:ps

B

and we fééz;—;;;~Lepo rd on\é£§E§_§Pec1f1c points of tensSten that

we encountere t me and
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in the

written and the spoken word\es<1he first prerequisi

effective education.

We conclude @all undergraduates should be able to

/‘\’_ d s ¢ T ~— / ﬁ
write;qﬂg‘EEEEE;yith clarityyand read and liste“,wv

w1th~65552ghéh§i6;l)

K
w K
to have to mention [these (ogmiReimine

e e ——

= r— -
And yet}é&g}ng our studydwe rééeatedly‘gégz§)faculty

—

complain many students do have the capacity to

do academic work.

I =

——————

S s
,.,-~-—-4"—‘—‘—-’- - ~\—
W@ pyt the problem- "There's a

lot of (talk saround here prepariny more scientists and

I have with %Q:EEEEEEEE is
.

—_—»’-M

engineers, but biggest prgq

K\\ii;our Tifii?wide survey we f°“?§;g£§£:>wv~*”)

e e

P

T . v
(Tiﬁéig than half tg;ﬁ;;EEEEZDrated th{iiiiggmic
preparatio?;pf student{i;;:EEEEE:EEEEEEy as only:iiii//)

or poor."
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This(Egég;ive rating has increas percentage point )

since 1976.\ And iﬁ large meaaEfe the concern relates
oQanguage

@-thrmt felt that today'

(E§ students should be academically b¢

e

high school

ter prepared

\ And -thirds bf the faculty surveyed agreed ég £t
(:; (EEE:E>1nst1tutlon 'aée;ge too mucE\tEEEDand\mgéggz)

—

taéillng students what theyCshould have learngs, in

(_ school.” —

e

e e
e i

T
'S aluathg)zh language prot:;:e;;jép éellege sijéi%iiﬂii///;)

absolutely cruc1a1. e
—
But we found RE dlsturblng thatE;\_;)language tests
\

focusif(ijtge muchyon the - \
me hanlcs of languag )

- S
rather thah on 1t§<§5555;g

_—

At one university where there iscCa statewide language testy given
to college students) at the nd of thelr sophom the head :

of the Engllsh department said:

\ \
(:§>(]<if:]g2§ éevastates the of our composition
program.
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Because Ghe Regents Test) is gnmarlly de51gne to “\(/«(\
establish aiﬁ??im§i level ofvEEZEEEEy, our teaching of
(;éa (EEEE:EEE?yEends to mak€ the minimul the goal, _‘ﬂ”///>
[c’ljim/s:fe that guarantee medlocrlty fn the end." W

Reading, wrfEEEEZ)and céggggggzpn are essential. But does anyone
really bellegp that m{EgE;1 th{fe.E;;:E:EEZ}is,

which should have been mastered in the early years
B i e
ha anythiga)to do with &Siiege outcomfzf

In the Carnegie Report we say hat if college students| are to

ach1ei§ IEEEG;;;-Erof1c1 cy the solution lies

—

i S
——————

Cg;g:iézgu£;52>or seﬂjg;_I;;ET"testlng
\QEEZEE:B?tter ecollegp education
and in 1n§;;;:;:_:;;::?;::iézf> g/:;;_;;‘:;;:; of the

college experience--when something can be done.

__‘__—_________,_...—-——"‘"—"'_— R—
il

s e
We recommend,<;hg£g§9£é:>that every college and universyty work

closely with suUTrrounding school districts to improve the teachini)
°f<§§2}i§£,in the nation's sé%EEEE> _—

K;E_;;—;;;:iz;jggg:zgggnggge National Writing Projeft
N
based at Berkeley, _,,//>




-0-

—

~——

@ and \{he University of Michigan' ltatewide writing
project, as examples. 4_//

V//— /—_\
=== \ \
But the language skilm ust be of a higher

order. 4._——)

b

In the Carnegie Report)we suggest that (11 stqdenté)nust have the

capacity )

éj to draw inferences

anmo c’o@grough effective written and oral
communication, sibtle shades of m—ean@

Y T‘?cww S i
that @

And we recommend college educatoy insist that high

réer Qntellectual and linguistic % be assessed 1n<w)

class and @oughout thﬁh\oﬁ of the undergraduate experlence.

—

/0 S —— S
/ \ s
VQJ Here we mention Brown Un1ver51ty S Eaddaw’s Progr in

which undergraduates tutor other students. /
p \x Jg S .
U‘L¢(\) And we dlSCUSS the Un1vers1t\y_of__’r£x_a§_a®n which-—.
///

o \\
'%’ A has @n English language sequenc® for {ll students that
> 4
// L)<O extends from the freshmen to the senior years. ’/
< \, N
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S er 5> f“c/% jgf;rz

The point iE:EE;b language ié:zgz—gsgi)another subject.)) It is CLERX
. e =
the rfeans by whic 11 other subjec®s are pursued. 4___”_;>
(}9@1/

T o st ion o
And it is our position at as undergraduate i
Joo- LG/
their 1i isti kills R

they (hone th{jggggigi)of theiéizggggng and become
tellectually and socially empowereq,.
/
\
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/ /XNA\\ -11- (;;i%ﬂﬂ/Qf’ézg?t’ < z/}q

We conclude 4;;E>the
the gap\between Qene

e — Y
————————

e eere
During our study we were repeatedly reminégd that\the

baccaluareate degree is organized into(?EE]sh rply divide

competing camps.

On the one hané, there is

students describe as an

separate world.

This Junhealthy separatiopAdivides the baccalaureate at the very

time we ngyld be tryi téd put the piec back together and
he first task) we say, is(io breathg—§EE:EE§S into "general

education." 1 —

e

During our Carnegie visits weldid kind at many institutions a

é;;éé;;:;;;;;;;;>in general education. Awd in a survey of 1,000
e s s wk reorcri
academic deans we learned théE:;wo-thir of the nation's

Iy
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\
colleges and universities have, ig:;ggent yearsy revised their

general education programs. 4_’/’/>

\ S1nce 1970, requirements in Englijsh, philosoph western

ernational educa n

s have been in computer

— =
literacy, ngEETiEEEB, and the arts.<3;;;enthetically, during
this same period, forelggggggggggg)and phxéiSiE:EEEEEEEED

requirements have go

c1v1llzat10n, tHird-world course and in

have increased. The greatest increa

E h % —

e i L€ ‘ |
C\gurthe;> ovek\ralf: the ad inistratérs report tbat QEEEEZE?S)
' personal commitment| )and the‘pommitmenq of facultj to general
| \

education has €nlargeg in tQ#»past f%kb/years. X
j“v’ 7 v/ g s ._M_‘%(im_ T

(1ngg§3,§given the fragmentation of acad;;;;\zzzy we found it
(TEE;;EEEIB that the vision of céEEEE:EEEEEEyg remains so(fowerful

a pars)of the bac?iijiiifi_iiifsziff.
. - e B .
We are troubled,’ﬂg;ever,)that the &istriégfigz‘iiiiEEEEEpt\YBEﬁH

in over ep percent)of the nation's colleges and universities is

@ ;mewoo c&lege students if they

would supporﬁ mor general education (n segected f1e1§§

e s L

rarely satisfyin

et

wasZcomputer

_,_,...__.—-»-v

ubjegt t at gof/’irong suppo




=
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When we asked 5000 college students if they would support more

general education in selected fields

the only subject that got strong support was computer

science.

Especially disturbing is the fact that history received

the least support.

o Language

o Historical Perspective

What we—found,—in—-shoft, is that on most Tampuses

ge

SUpp Se

of—purpose.

u)n&k e "C}““&' ' *L“‘¥"’ 11~j“ M et o
Gatalogue hyperbote—netwi-thstanding general education

still remains—-dn=mast—eampuej;l-an academic orphan.

st A~
I confess that I wseh—eellegee—of great ambivalance about

this part of the undergraduate experience

o]

I think it's foolish to talk about a rigid curriculum for
all students

But I'm equally troubled by a random arrangement in which
students pick and choose their way to graduation.

What we need perhaps is a new organizing theme.






w1~

6§S_é§£;§§>ls to help students(;;‘?EEEEE)thelr private
interests and g&;;;_:;;:;“;;;‘ITVes in larger context. {
o -3‘ S (w”*ﬁ&

‘_; e ,#u n a Cﬁ“( ""qQkAaF»JKr
T. have been

,jéLp“1&,a+u
focusing on nd1v1dua11t than  isS@FEEEmeng the commonalities
and ﬂQJmaiec e
.——-/

our exis tence .

B

And it ié:EEEE\that the claims of §e&g;a1~géggéﬁi9;:>an

be made. e ——

e

dn my ¢ - Y
= = 4l
It was a dreary Monday morning\and, to avoid the bf%ﬁ/

pressures of the day,

I turnégj;g;tinctively to the stack of 3rd class mail

~

I t on the corner of my deskR) to create the illusion

S~—
that I was very busy.
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The (s.tud\e}wer% mightily Offehzd and in's Erond page editordal

declared that -

a req@ired couzgk is an "illiberal act" .

N-—:-'—h——""""'.-’/ ._-\\-\________»
/”/’_\ = ) \
<\Eii-fiftorial(éoncluded by asking rhetoiiiiifz>
o : ——

- A . ~——

how dé;ewthgx impose "uniform standards)' on

= ’\____,,. ———
"non-uniform people."
o ,___..—...--——/

L — -

Fr;;;I}, I wa;iEEEEEEEB by that statement.

e o

ézgggiiiéﬁ that some of Ame£:ZEEE>most gifte student;$xigter

fourteen or more years of formal educatid?Z)s ad not learned

that
NA—— -
[_;>. while we are "non-uniform"iEB still have many thing
\_.. e —
common.

= T T ———n

They hadiggfﬁd15co§€?§§>the fundamental faéy that while

L e

and interests, we arq:ils

v

other.

_fén the Earneg1e ort we propose an approach to general
L - /,/P-“_a”» el N

education we calL¥§ES 1ntegrated core. By the 1ntegrated core we

—’// v’—_‘
\“_;;;ztzbncerns 1t\é}f with the human

mean




!

experiences that are Sgﬁhon fo all people. The goal, we say, is

to 6;;35E5>the perspectivp o tudents and help them)/connect
\—_ \

the disciplines)to the human conditi

\

. e e et e e e i #
TN
But what are the common human_;;;;:;EEEEB that might explored.\

d(bi d gf::::>a d death e say in our report that 74
Beyond(birth an owth Yan egz::y ay in P vﬂ}\ 4
language is universal, 9'/vy)

\\I)(tpk\ J~ e e
e AR ‘ T
~ have al\heritagy to be explored, \\)

~—

/W ————
\ are all part of QgE:EEEE§§;>of the pl#ggg‘g;rth.\\“\
— \_—__‘_/

\\\\‘iwy¢<;;1 ive) by values and beliefsy

a general

serveﬁ;ggshgg:gg§éj but as means) to explore these

integrative themes. /

education framework can be shaped\ and “that)the disciplines should

mE
Pﬂ)’)”\,
Trr¢ pIEFeeen( s c,w.fvlf/;:)-o’ff‘ﬂ“'



e &i nt ()"’ b"“_”_ (»«).4--):-:0% “’?‘4@
Q se)/en the}es could, ~we=e&Yy, be studied th@ of
Sy

required course a purpeseful distribution
attern{}through or a blend of both. s

We _also suggeSt that the themes could be explored

— [V
butside the classroofi--through s Q\\i} lecturgs and

convocatiopns® and fll-college seminars that bring
together tﬁé;ﬁij}e academic community. B
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III

. S

~u i o

——— e

j/ﬂ/

&tan @l}challenge re® How can |\general education

be @@elmdrto the major?:

) o, WL 1>
=i I el ; 5-»
We found@g our mr:at what colleges teach most OE ea/(

"N\ I+
effectively ifi the majoﬁsm-competence iwtE
‘ <
explora@cn & a @ of study.

o But what@of today's students are eing asked

to do is Wtheir spe@@ larger context or

to consider t e@ rCompetence to what
end? \

During Qra;‘yé%in government, Q)fté} be seated at a table

here-m wou ld prove,‘ during long
.

. .
iscuss_igfxg how\_technically competenD they were.@ut

——

spec1allzed knowled‘egj——than with sig , and

<campassion.
e = =i

mat we worrled abo t were s@ch questlon as these:
gt b

Qe really " tough Issues, had 1 ss to dowith ”“J\"Q
“’/Wﬁ (&""

PR

<," = o
Should HEW fund "gene-splic ing_research™ that may

© ohould HEW fund "gene-splicing researcl
Qj\introduce Mew mutations on the planet earth?
— o >




o And how gan>the<c1ty of Chica desegregate its

publlc schools(\;(a/w-;y the?sg% 1 childr
ite fllgh to the suburbs"

B —_—

On @@there are no ;@' There are man beinhgs
\ ‘_\_/

at a table (r/;ing t% gqew and complicated problems~€not
- )
simply by a c@ of Fa t§>~-but by pumm in
\\\——-’)

perspective.

o Therefore, iw we conclude hat
the crisis in undergraduate education 15@ the

focus on caree sqafter abeducatlon has always

been considered "@
o The crisis is ha too many field [kllls have

become ends\ and the student s\vfs50n has been

i i s i s

Alfred North Whitehe wrote about the u@, indeed, the

bar reﬁ’"know le§@ .

S 5
\TGTGW\Te_d@"" ‘ only when w%/u;‘
1t} when it becomes a part om nd might a when we afply

io/L gl ' o
t0—@’_‘£ N
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~

itorial titled,(ilow to Make People Smaller Than They Are,

orman Cousins wrote:

people @ does ab‘j

R — e —_— >

T o _—= - o ———
/ .
who argues in c@i{rom a n@legal ba%

r the law rQ\ho can connect Gegal

. B U

)
e _ i whose co@oe in general

Y\ ) =

@ management\ s bolstered y an artistic ability to deal

their workl—re every bit as cruc1a the work itself, and we

\
conclude@(general and spmst be blended

ring colle just as, inevitably, they G\ust b€’ blendgd during

Ard we‘suggesttﬁl:\general education n througho the

baccalaureate experience—Efrom the freshman through the senior
—_—’—’/

year. s

s

JU'NIO VVE'HP(DF& SWWM (ﬁu,gy S

the enr1ched ma;jor. The enrlch

major \does not mean\a capstone course in . or@




IV ——
sue @ of general
educatlcv‘ gR the major éEﬁEEEEEPtS put thelr
S
cal,

: @ana etm

e
iSiTSider ?fEE;~;xamples:
- e

[

istoxi

e

St??%i}f)specializing in égéggggE:EEEEEEE might be

(E> introduced he history of tec y and the

-ously abuse

>
creatively used’or dan

— e § st . m\?’/ﬁA/
' i f
Those inCEZQEEEEEEEEEZZEEEEEiSEJ industrial.//
‘3 technolog and television production might be asked

rre

i
to examine the iat and ethical implications of
t@

::Eglc Ashby)wrote that he path to culture\should b “through

a man's specialization by passing around it. | A studen

Ve i 8
Ve his technology$<dnto thé fabric of s@ ‘

ave) a and a student who @F weave his

.
. # S
technolo into the fabr1c of socie even to beé
9§§\\w_ ___/9 en to beg
\\-*< )

technologist.”

iberal educatt

sannot claim




-22- (W\"Vm Y""{
\igé:ziégftant caveat must be.m§~§ _ E
alo not 6;:;9 coherencC What we need are eachers who not{
/l only a;;_%Z::tzgziizii%%;;%§§ZTEITié3:§

ut who also &xemplify in

S§;32i522?355\¢he s 1r1t of a liberal educ

£ /n 7Lan\ b (7”)”4‘

e
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Wil & RrEJERIAT —

R ——— e e o T

e PRIt /e i fard

il We celebrate at selected universities and at the top ranking
A

S

olleges in the natio?j

e fare tﬁ////~\\
But we also found many faculty publish ird),b>
- ~ \—""

articles in publications that are an‘qﬁgérrasmé‘t to the

/]

i o/
profession and th undergraduates frequently are short-changed

because good teaching is not adequately rewarded.

Our data also show that while percgg;t%f the faculty we
. D
surveyed said égffggghi was- the criterion for promotion, ., 7ﬁfh“
i e

P ~
o 66/percent¥;gid that they| prefer/teaching to

research.

o And<gZE:}uggest that, in their opinion,Lﬁgggifjand
promotion should be(gaseq_23~fsisfizé>rather than
———

(jtesearéﬁ?t

_experiences

In the Carnegie Report we try to strike a middle ground.

Resea h,/#g\i/?avq\ijigﬁ‘mugg/StEwai;h/higher

educati
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But we are troubled that on too many campuses,

publication is beling pushed without regard to mission.

And, in the process, students are neglected.

In our report we make a subtle--and some might say an

inappropriate distinctio%o/

We suggest that while not all professors are publishing
researchers, they should be, we propose, first rate
--keeping abreast of developments in their
field, integrity of ideas and conveying them

L2
daffectively to students.

The Spanish philosopher Jose Ortega y Gasset, in his classic

LJH).,[,C(M

Mission of the University, argued passionately foi a Faculty of

Culture | to prewide—the—core—of-higher—tearming—by synthesiza;y
4’97% M‘l’.

knowledge. As Ortega pointed out, education and the "search for

truth" must each be supported without letting one dominate the

e Pwe pmissins 2hadsd ke A;y# a@/ndF

other. Ortega argued

-—

mi-ssdons, with teaching being more institutionalized than

research.

ne
o That may be impossible--even undesirable--today, but -tire

. m“ 3
—central—task—rematns—to maintain a creative climate

s
suppor t 'megf the work of both the young studentsiand?the

seasoned scholar.



MS—_

[ After visiting campuses from coast to coast, we became(convinced )
4\ that£§E§>°f the mosﬁi:igeﬁf)obligatl ns is é;:gggE} on the }

(:ggg?IEyzyf campus life. ]

——— T I _______._._.__

KJEE\EZjEEE££>ls overwhelmlné:EEEE the effectlvenegﬁ of the

undergraduate experience is dramatlcally sha§7® by \life outs1de

the classro And yet we found ‘/~ffff,§39>°” most campuses
between the(ég;dem;j:%nd onacademi¢ life of students.

e —m ————

Thlf brlngs me to od%#i;i}})observatlo;t\\::> >

Almost 11 colleges happily have abandoned in loco parentis and,

confusedL-and occasionally deeply
i ould replace it.

yet, administrators a

\\ Evenfgtudentijare ambivalent about the authority they want: )

o

S

- _;\\\
One young woman said: We'd like you to understand one

thing {3 We don't,want the university to interfere(::>

our lives.QBut we‘giéEZSomeone in the university to be <—’//>
concerne@cw:_lim

A subtle distinction, perhaps, but our research suggeszs

today the university islnoté in fact, ngE:EEEEEEEQ with

students.
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- S T

o Almost<§E:§F;EEnt of the students in our national
survey sail 'Ehey are treated like a number in a books

e

o

RS

o About (f:%eiffgl said they do not feel a sense of

community at the institution.

\
o About @eport that they hav

professors who are interested in their academic

(/”"

program.

—

—

o Andkgéggfeel they cannot discuss personal matters

with professors.

‘———"/

Here disaggregation is importag&) Only aboqi:£E§§;2;3§>of the

students atﬁliberal arts colliggg say they feel like numbers in a
s _

book and(75 percent of these students say there are professors

i;;;h whom they can discuss academic matter§LJF;;—E;G;ET“IH~§§5;E;
that some of ‘the my ths“about thq:?ﬁgil colle§9 happen to be

true.

e e e e —

e

At the same tim we found/larger campuses| where counseling

and advising are, {n fact,:}uccessful and where personal contact

with students is maintained.

o s >

In e Carnegie Reportywe sound a bit old fashioned. We say that

colleges need standards.éi.Ao}:-?Lh}lﬁu4ééfégép_fk*xb‘muww__,,)

Bt 14 @wwl’“‘w ratlite , dns
Ve gl < o B b Cprnin 1B SOIULE g
S A see w( )Zﬂﬁmwﬁmﬂ’flzjj'ﬂq/w




is it to assure\that all parts of the 4;4&}'
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can offer tgk prospect that the spirit of community

will be deepé&sd and renewed.

Without getting sentimental, we su

ggest in the Carmegied
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Gi:;;z“;I;Z\in the quality of its human interaction.

Thus, the
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oblem of the erican llegd--as we observed it--is

not (that’ the

expectations areé so small.

And to revitalize the Undergraduate College we suggest
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To understand/

the special quali of Basel's

cultural creativity one must look to the
university.

o The profess:;;jgg:ngEEEEE," he said, was prized

among ;he’merchant families of Basel just as the
priesthood was in Ireland.

o

prlma;;~;;;;zz§§:pf the university, Professor
I\\‘_ihorske concluded

, was to foster "civic cultuye.
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families can have the vision of a creative community of learning
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We proceed with the conviction that if a balance can be struck
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betweeq:}nd1v1dual 1nteres§§,9nd<shared congﬁﬁii;b strong
learning community will result. __///’/,//
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) And(?erhapf)it is not too much to hope that<ip§ collegey, as a

vital community of learning, can be a model for society at

large--a society where(if}vgzajand<;;plic putpoéé also must be

joined.
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