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: AEDUCATION FOR A COMPLETE LIFE
E.L. Boyer
I1t-is_difficult-te--come- to-grips.with-a-tepie—as—broad—and—ambiguous—as
'Educaz\i\tﬁn\for a complete life'. Does it mean education throughout J—
life Jcontinuing™education Jor does it mean education for aﬂ%ﬁ’l’féﬁ life,
that is the fullness of educatlon, or is it a mixture "of both? Regardless of
how you approach the topic, I suspec: that :t is related to purposes and
goals and that does nog,,comfort me at all because I know no riskier topic, no
issue th}t;auses more continuing controversy, n?thele\d?:;has been less
carefully_resolved—than—the "question;~*Education-to-what €

Several years ago, the Aspen Institute é{ Humanistic Studies c nvened a

seminar on the tctvpu*j 'What is an educated person"'}/
€r~"y 7 ‘lf&‘?/

g

Aﬁtﬁgether%m—nm—e-ﬁ the world's most erudite and thoughtful people /ﬁxe

(4741 a)‘ifi.w-’"f’“ f/ 14 e‘?‘)?f—‘
confetence was ene=nfthe-most, bruising rnc1dent§lm—ehe Aspen expét—l-qne
4 charreveri?vd e
whl.ch generally opere&es—-z—n—-a—e-l—kma-:-e—o'f . goodwill and gentility. After about’™™
/. ~ p\((f/ iy
four days, everyone actually agreed in principle that education is a splendid

AL
thing, but when it ; to.deciding ,specifics, great battles raged.
7 <
Few 155t 700 Qe Soch intradtepfe Coirreivrr

e-xrather. generous-with_this reactioni-si: Z nl-since—~the—tension-bhat
ls,_nnnedx.ately conjured, up. when one, gets- serious about-educational-purpasess

Foas mrrerwnlaSn Siise it S0 8 Tter eeseng. ahizr 3l

is..not. sutpmsmg.;m The purposes of educat109 are uxextrlcably
related to the purposes of life itself and,,when asked to think about the

beina v wrEed, BIOSH -Ln,,,;-z,;,,,p;f,o
meaning of education, we are weally asked to expose our own

the meaning and values_‘of exxstence,-ﬂthat.ls swhat life is worth_and.what.
lives. are.to-be-valued.. It is understandable that education, like rellglon

Srritiia Ui i S, by predd Sicy /
stirs deep intensity very qulckly./,Jerome Kagan,.;a—-pro—fee-sor-—st_ua:mi,. once
isal
said that when searching for the’ meatung “0f an educated person, one h«as——t

e 3 TEr 2y
make decmxons about what,g-heacalled—ehe transcendent human qualities to which

we are committed, and that is extremely dlfflcult. I—simply—state—the-obvious

A I-‘)Y*"{fﬂ Q'z,:(}
as—amr-overture: ‘cur view of educatxory does—in~faet reflects to a considerable

degree the prlorlnes we assxgn to living. .

FHEE gf e nrf P,;} _—-',.,,‘

Thwg,b.ullus&r ated - b;*re ference-to-the-nature.of _the_education

- -

ermdrof‘hum&n—-histoq&. In ancient times, education was

P_,/,- MR I S (; “,7 P el ...-.'/ 15._,‘?7/“,;,-.-

what sowe—wouid—-pejma-ve—l.y—ca}l; e11t1st The goal was to prepare the

v‘r..

privileged for their God-given posxtxon on the earth. Chaucer's knight, who

epitomized this special status, learnt not only the use of arms, but he—-also
,J WA ’/o
learat music, dancing, drawing, and the arts of speech. The—eduTated-—man—in
Chaucer's-terms-was—to--live-a- prxvxleged—-hfe1nd-to~domxnate——t~he—res&. In
v i fare

the aristocratic view of education, which was/;reflected bcst—-per-haps 1n the
18th century, the mind was semething to be not —_wsfc trained but Eeo-be

Decriie Lie ¢ Fhar '%’(’/4/7"(:#6«/
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polished. The educated person in the aristocratic context learned the art ogd
gatting. along; not 4&52 in the public assemblies but in #he private clubif
the drawing rooms=da process beautifully reflected in Lord Chesterton's
letters and in the generous servility of Tom Jomes.

A rather different v1ew of educatlopéﬁ{ght be called the civic view,
whlch—:::zgé‘gizion that &he educated man is a model citizen and a servant of
the state.ﬁé&ucélio;’for citizenship appeared first in the Greek polisj it
reappeared in Romg, rf—reappea;ed again during the Renaissance, and it has
remained a prominent strain in modern thought as well. In the first half of
the 20th century, one of the central justifications for the public schools in
the United States was the concept of education for democracy. It was
education deeply rooted in wirmt—cootd—be—ealled the long history of the civic

SHCCETS i G re T re j/o le
ideal. In,this view, men and women were-eeen-as political an1mals p

A

whose potentialities are realized as they are socialized and as they
.,j_z

participate in the life of the communltx& In_this view of education for a
cemplete-lifey.dindividual.talents-are—~subdrdinated~to- collective-needs-ar,.

 bTrdtadsd fe
better—expressedy individual talents are s the common goodL'A

sharply contrasting view of education focused not on the state but, quite to

the contrary, on the perfection of the individual. Platéifor examplg)urged

the wise men of his day to renounse politics and to turn instead to what he
m U’ L4 ;I.l{(“

called the city within, yeurself. The educated person,-Rlate—urged,—was to

cultivate his own garden, as—*e&%eeEed—tn~h1s-be%ref~the£—edueac&on—was
PErCa L e O

i'
£ #
self—drrerred. Similarly, Seneca urged Ehet publlc affa1rs stroutd—be—-aveided,

revee l

favouring instead what he called the sacred and sublime studies wh1ch w1

4+each the substanc%, the will, the enviromment, and the shape of God.

"( i [;{'f 17 4

Education, frcm—thrsgvxew will teacH”the destiny that awaits the soul.
Curiously,it was the Chrxstlan influence that shifted the ideal of education

away from self—nurtur1ng and self-reflnement to a more utilitarian and
14 _}T"‘ .5. -ﬂr)l,(: fy—;«g ai\",gu
, @ clear . distinction was—drewn between
—_—d S ey BhE
the aims of education and the aims of meq; Cardinal Newman made this

distirctton exp11c1t}y—e4ear when he %aid that knowledge is one thing but

2 4]

virtue is anotherj good senseqls not conscience; refinement is not humility;

.

practical view.

and philosophy, however profound, gives no command over the passiomns. _,
,'—'-

Education, Cardinal Newman argued, may help you get along in lifs,bué;will

not lead to virtue nor to salvation.

5 34 c'!: (‘r
I-have -indulged-myself-tn thxs breathless leap through history te-make

one central point. Education has always reflected the mood and the vision of
the time, and the v1ew of the _purpose of education has always been linked

Fores aks R

inevitably to the‘v'rew-of—the purpose of life itself. It clearly follows tha
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" in the 1980s , we cannot talk about education for a complete life withouty

Secial
drscoverlng’hometh1ng~about the emerging values and the—emerging forces that
Theére are fovr pcdern

are at work today. The*ﬁﬁe%hqﬁd—&ﬁrerﬁmﬁiw conditions in-—the

J—ﬂ

LA N
contemperary-context whxch/I believe—witl have a poverful nnpact on the
s

2L e

f
future of formal education and,will inevitably shape ourAdeflnltxon of what

we~mean-by education for a completngAfe. in-the.decades—just-ahead.

First) j-suggest—that, because of rising expectations, the demand for
education will continue to increase ed} around the world. Fd_ucation for a
complete life in-this context w1/{1? b; 'd:aflned sociall )andwﬁ: will mean
educatwn for/colfllegt:‘i:rz g.::g&&:ess. In the decades just shead, more and more
people F-em—eonvineed w111/;1;;::‘educat10n not just as a right but as a

pr1v11ege and this.will—conttowe the wave of education copmltments that began
il S SRS by ST @ T riwss T €, Lo £ “irsd Srmes
after World War II, Education will contmng:tnm.s a universal dream, s ’Iffrr/.

/A

Today, in most developed nations of the world, 10 to 12 years of formal . Ve
e 7SS IRE  E I"’ e i‘z;/“f bl i fLieE ,—((f"k;l;

schooling are considered as essentlal. as_ 6 to 8 years were, 50 years ago. Even

the completion of secondary education seeﬁs painfully restrictive for those
5wt rare
who are expected to live their lives well beyond the year 2000. ave
15/)"{(‘ ,’/-— ea P ldde

find—= parent who w—z—l’—l—-s&y-—ehat- less}net WOTE educ.:atum re—-his-preferred

[« LY x"l“ t'.f wl“‘
expect—e-a-en for h1s child; Y
Lhpr W€ Shexio //uﬂﬂ_?(’ THriC sl fliniye peAS O O i -fu Lhper or
great cautlon  unless you——-are-—wrl—hnmpose—;.&—on those ybu know and love.
y-
During the last half of the 20th century, education has become so’"""‘ ¥
g_,;;‘f,pa
identified with social progress and so accepted as a ticket to, success that
5Ty Lt RS Zite v £ie

the demand for educanon for-more _peaple will con—&-nae—-—;o_he a central

- s -

condition of our tlmev ,Ibudgets and political parties notwithstanding. ¥—em

al so-persuaded—that chose who are undereducated, however one mxght define
f‘/<‘)r...r b:(l( Jidvetd Halle L

that term, will be tragic social discards in a world, 1mmh:m&8&
educatlon.mJ.Lbe__absolutely needed, Thefefore—l—-be-h-eve-:hat 'Ens revolution

",’" ,,,.“

tﬂ
of rxslng expectatxons shmr}d—be embraced by those who care about education Vs
- LN B E .f'&e——-‘-f-»’l‘ v T R raccd O ALivae £ a bl af

and our ctrl-mze We_should_embrace._ 1;——:101:wjust-becanse-ﬂt—lsupohucal.lal.and

l“' T 1 5/“*(’_,-

,soca.aLly—.';_reaILty—but-because..Lta.xs-q'zght. To put it even more dlrectly, &

Mt J Pt 978 I)"! i1t ep HEC
do-not-be-l—reve._;ha: the link between more educatlon end/greater social equxty
_4‘£" v e J"“&‘r}

is /a hoax. In—the-United-States~at-least, :here is considerable evxdence. to

suggest that increased access to education has expanded social mobility and

has prov1ded greater economic 1ndependence for larger and larger numbers of = »’"“""

~et 1 472 : S e Piera 0 e . Zome
hlstorxtaHy—-bypassed-sieuéenw«Fwther.‘ there is cons1derab1e ev1dence.{§e—
. . l_':’\ f £ - _’ iEf [
suggeet that the social and economic p:xcue_pay_.fos-keepang-peeplo—-out-of
formal educauon-—j.n the form of extended unemployment;bs far greater than the

price we pay for letting people in.

SOCIETAL CHANGE AND ITS IMPACT ON EDUCATION/BOYER/3
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~J In the end there remains one over—rxdxng question and—it cannot be
fr 0 rossibfe te

ignored. Cen—we have what Lord Bullock called a plurality of excellence? Ip dr’utwv“j

bad 7T 1S Imposfask
béi;eve~{ at—welcan- chLeve_tth_goalT—we—must not}zonfuse equality

G, peE I”tk({. ,,L/‘ HF Lt frrl S A

of access with un1form1ty of(p ogram} We—mu—stAhave different kinds of schools

S A1 m Jrary
and dlff(&%&ﬂ-&-k/l—nd-s of higher learning 1nst1tut10nsAto serve differemt—icmds

wilt a trde vasieby F peods and OxpeCiatfeons. . %?hurc
of students a

. . maf% dt)ﬁ 1 W f‘.«!x‘

chancellor of a university with 64 campuses, one of the greatest—battles was

trying to convince colleges that they were not universities and technical

schools that they were not simply junior colleges, and to keep this upward

ClPepytrmtSing d/
drift towards uniformity from deaying thle versatility and the variety which a dasirc
/yumnm. ez lreSa
dwemty-—of student W Therefore—t—suggest—that—in

the days ahead education for a complete life in most societies will mean
£

~

220 jush a5 o gy dan AL
greeter expansion of opportunity, but it will 1nev1taﬂ1yﬁrequ1re grea{er

J
diversity of alternatives as well.
Q@ SECend obiorya Feir 175 i bica bisns

~ This leads to my-second-wiew of the social landscape and a—cemment—or
fop Caitla Uy

two-abcut—;ts—&mpaet—oa—the~educafed—irfer—%—sagges&-&hasy E%cause of st ﬁ"’?

changing 11fe styles and changing economics, the length of education w111
increase and the educational structure we prov1de will necessarily become

viowi ot bedeere. C/{,(( v AT Ceces o «,f:;':
more var:.ed Ttadxt1ona11y we have the span of human life 1ntoA J

I-Lt-t—l—e—s-l-x—ees—-l-tke—e—g-t:eat—ea-l amL.—E:.uf—-uﬂ—haue—a.—tb—un—eite&e-f—eaﬂvy

- chzldhood/dihe “time we—had-for-happy play, then cama—a-somauha;_;h;ckes—slan

R &t € ,‘.',;/u«;‘f‘?”(l: (1/; IR T
whrieh—-we—expect—toche _devoted to full—tl}ne education; next we-have-a—thicker )
s wlrr e

chunk—of full-time work; and finally a-little-aubble—en—the-cad, £
EREARELY]

characterized by some as dignified decline. In this traditional lé;f-e-cy.cle-o»f-

"’é”"'clf SEpdrehsd Cn? Frose Lo Cof
the—past, the stages of existence were éept-:;g1dl¥~apatt—w1th,-;i_l.may e
change—the—metaphor, each c]lanking atong-behind-the—othrer—tike—a—string—-eof
fre1ght‘cars—behtnd*an“eﬂgtne- It seems quite clear that toda¥}1n most
developed countries,this h:fe——cyc]:e has begun to change. In the United States

J V)
about 40 per cent of all boys and girls now enroll in pre—school pi?grams
féena LSl L8 na o
before they ge—te—klndergarten, and thls,has arlsen gfthout any national
1 3 2
policy of- pre-school educatxon. With wglf—§9~per-eent—o£-:he mothers
/ ./vn’ € ‘ r o~

employed their chlldren are engagxng 1n _pre-school education of<some—sert or

at—%east»soc1allzatxoq, Thousands of our children now watch Sesame Street and
I

the rigid line between the so-called play years and the school years is now

cempletely blurred o , 2 Sy et

‘471 /s 2 S R4 A O (

- .'

Increasxngly, university students are, defernng their studxes/er
enre—}hngb—fot“part-tme——work, trylng to break out of what seems like a
tuneless endi-ess incubation. In the United States today, over 55 per cent of

all students enrolled in post-secondary education are part—tlme/ not full—tmej

'BbUIETRE" CHANGE AND ITS IMPACT ON EDUCATION/BOYER/4
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Clearly the cc%%egeegn;ﬂg—yeafs have become considerably blurred ,and, to add
</”7k&& ant
to this confus§on, the neat and tidy adult world is beginning to b;aakiup.
Vi RN { W

1900 the average, work week in—Amexrica was 62 hours; in 1943 igféropped to 433
and éoday the average work week is 37.5 hours. Life expectancy hes increased
from 47 years in 1900 to 71 years in 1973, and it is estimated that, by the
year 2000, 30 per cent of &¥t the American population w111 be over 50 years
of age. It seems quite clear that traditionalised L;ia:cycle patterns are
increasingly being rearranged. Older people now retire earlier, they live
longer, and tkey have more free time. For the first time in our history,
education mny—béﬂilé;ég'not only as a pre-work ritual but as a llfebggg
process which can and will be pursued from age 5 to age 85.

We have built an educational system preetsely to fit the rigid life
a2 Lt S £
cyclepmode&; an educat1onr§ystem whxch(?rxnc1pa11y rves the young and the

unattached. }—belleue.zhai,the traditional life-cycle pattern w111 no longer
Erder~, Fik
hold and education for a complete life will meem for most adultg,educatxon

throughout life. This will require more flexibility both in the structure and

in the content of formal education. As the adutt lifelong learring pattern
v

becomes more flexible, #hrat will have a serious impact on the pre-adult

structure of school1ng. We can anticipate more flex1b111ty as we anticipate
Coptreiiens : A S VGeule,
and prepare for récurrent education. Recently I proposedﬁln-a—Neu_anﬁ_E;mes

/2 -i#<car

arc*eley—ee—whieh—ae—one‘has*reiyundedy thif perhaps our own pre-college
Fir £ Gy Trliynteky petepade 2
}2=year sequence might be restructured into four years of the basic schocl in

A
which we focused entirely on the fundamentals of leerming-on language and ea

6—#
computation; then four to five years ea'whatﬂt:ﬁanld_ca%4—£he common school,
¥
in which we would work on the common core w1th students; and then d@—uau&d

create a new kind of upper-level school called the’ tran51t10n school, “in
which our young people would self-consciously take & t1me r-whieh—they
,Abridge from formal schooling }nto apprenticeships. The content and the
structure of that transitionbéchoof;;;uld be planned not just by educators
but by busxness:1éarents, and the community as a whole. A tramsition school
is urgently needed for the upper adolescent years because at that age young
people are both students and adults and the deviation is usually abrupt and

unplanned. 0

The third major development with implications for education forca
e /f"[f‘,‘f PO, i
complete=Jife is eeneerng@—w*éh_the—;ap;d_danelnpmsn&s in communication
AR QOIS o _,(,,.rfr e

technology. I—be%teve—shat,‘bicausoZSI)new technology and beeause-of mass

communxcatxon, students will 1ncreasxng1y be taught by non-trad1t10ﬂal

}4

LGN RPALIN

Muphomc,—ve—had-no radio;, vefﬁaa a—mede&—Herd that with a bit of luck

SOCIETAL CHANGE AND ITS IMPACT ON EDUCATION/BOYER/S
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educatoriﬁ teachers-beyond the school Fbrty years ago,-we—had no televxsxon}
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Cens. frir bhen
toMs 50 miles from home. Whea—I-went—to-sehoot—F-was.in awe of my first

s she~ 1t edia-and-the-classrgom.-wa
grade teacher e wasua-wztc gxg;-f;t;: poy ”féﬁa’}rfh e S?u f.-m o sides su ke e ol

window to- the~worid. In those days, formal education had n ompetit IS, 4
-~ o} ‘f oISt Jb{
Today, in Amerxca,,chxldr/p watcﬁ televieion—for 4.5 hours exg:y—day, before
ax ”éf?aﬁﬁéil ol sl Lot 3ef they have see
they stad! L—e£_6Dﬂﬂ_hou:s—e£—¥¥—wesch¢ag ore they have seen
S Y bty Lape (08 ture op TV we’«m. fo Hetr credef .
a teacher, By the time they gragdu ate from s izgary school, young people will
s EHStn 4% 2.0 € Copp ot .
have watched hours, a
D) i - f / r 444 /C'J
k 7 classroom teachers—for—ii—-£000-hours. ¥o-cpmp11cat the picture, Chrlst pher
g LA

Evans, in-his-new-Hook The Micro M111en1u§jdrseusses the impact of yet another

J /(!(
2 form of language, thé 8&5}6&er’ He argues that during the 1980s the book will

begxn,_uha&-he:saﬂls; a slow anﬁ steady slide into oblivion; computers will

R take over because they store more information and because their information
el ErGUCs,
can be more readily retrieved. Evans..says-that, ;n the futurez’bdbks will be
) tiny silicon chips which can be slipped into small projectors and read
Ehc%sgh viewing screens against the wall or em—the ceiling_if—yeu=like—to
9

read—imbed. -

We are confronting a new kind of revolution, a communication revolution,
that is just as powerful in its force a§*2§§ industrial and navigational
revolutions,were. The control of communlcatxon is now essentially the control
of power. The non-traditional teachers in our culture, those who control

&L((r‘-f“ e
information outside the formal settings, are having an impact on the coming
generation and on formal schooling in ways we hardly comprehend. A recent
survey revealed that, 20 years ago in the United States, teenagers reported
that they were 15§I;;;EEB\Q\#; by their parents, second by thelr teachers,
and thlrd by their peers. In 1980 teenagers reported'that they are’ 1n£1uenced
fJVmost by their peers, second by their-parents, gnd third by television. In 20
years televxs1on_has jumped from eighth to th1r ﬂ;i;;; while classroom
teachers have dropped from second to fourth. In my view classroom teachers
are losing both authority and prestige because many of—tire students are too
smart too soon. The g;udents feel that they can contend with the symbols of
authority‘on their own terms.

The strength of traditional and non-traditional teachers in our culture
must somehow be combined. I—beiteve-ehae‘I‘ievxs1on and- calculators and
computers cannotﬁin;iwlll not make discriminating judgments; they cannot $¥?r wrfl géij’

witl=Ti5t teach the students wisdom{ and I am convinced that we must have

schools where priorities are set, where classrooms provide group learning,

and where teachers can serve as models and demonstrate . flrst hand what -

J (L 25 ket por FO € Lipe rdod 10 T0
scholarship is all about. However tet*ns—net:be beguiled here or draw

false battles./ghe challenge of the future is not to fight technology, which

uSOCIETAL CHANGE AND ITS IMPACT ON EDUCATION/BOYER/6
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is a losing battle, nor is the challenge of the future to co-opt technology

Koy
tenss+n the classroom. The challenge

nd—Ery—to—become—our—ow

2 € (f:f/.;é:?' )1‘0 /4(!.‘1}'{ > 113 panr gnd Jirnt t'z/‘/la;.fl
Lo to teach abo t an

of—technology- is to te ut, Prprms Y oo I

then to develop a partnership from strength by Athe traditional

and non-traditional educatlon those parts—-thet—each—eanr—do-best. Teachers are
Cohrintyni ¢ 2 Frem Sps i les (S Commy i fnf 70 s Lt alis s
not teleuision—;echn;c;ans add the g s are not educators.

How can the strength of both be reinforced?

T
Moreover, we have to recognize the-prespeet that technolcgy unguided}
J v s il LS z{ Wifalir
could increase rather than decrease discrimination. It is possible that the

development of certain SOphlSthated technologies will increase and widen the

do net, rristaa £€e P
gap between those who have no knowledge and those who have-nolknaw}eége—aad

1P f S
thef—wrti—meaﬂ—eseaéggé a new kind of.ggeﬁc*en in which the high priests of

information will control the uninformed. It is a great irony that, at the

TQh1/e ‘7

very time when information is exploding, we run the risk of having relatively
few peopleféontrol ?ge centres of information and ég;éloplng a new serfdom
built on 1gnorance. -

I have explored the matter of communication in some depth in order to
make one essential point. I am convinced that communication is increasing at
a sweeping pace and that students are being taught by teachers tﬁzé7are
moving far beyond the schools. The evidence seems to suggest that the
informal teachers«éﬁeers and television-dare becoming more influential than
formal teachers;%?grents, churches, and classroom teachers. I believg
thereforg;that we cannot talk about education for a complete life in the days
ahead without finding ways to relate traditional and non-traditional
education.

Thus far I have discussed education in the context of rising educational
expectations, and I have suggested that education increasingly will be viewed
as a process that never ends. I have predicted that the teachers of tomorrow
will be both traditional and non-traditional. But what about the substance?
Can education in fact lead to something we call completeness, not just in a

socxetal sense but in a personal sense as well. I—emeppatied—that-I _go

thraugh conference after conferenc%/aad we talk about the means and the
beet Ll U~
structures and the forms and the aspirations of educatlon and we néver Ealk
about its substance. We somehow are frightened of its conteut, and in the
- AL l\(’»
United States at—teast it has not been srnce—&ames—ceaaac 20 years -

. . I ve Sas

(=
we have had a serious tep“Tt—about*setvﬁdﬁ??"@ﬁﬁEEEISE{that has-tafkeé—about
what we should teach.

As a final point I would like to discuss the curriculum that is

necessary for a complete life. I believe in the days ahead our definition

SOCIETAL CHANGE AND ITS IMPACT ON EDUCATION/BOYER/7



\

P
Pl

lop e 935

of what we call the core curriculum in formal education will change. I

believe we will move beyond the traditional subjects, without discarding
them, and we will increasingly look for a central integrating purpose of
education—dan integrating purpose, as I would define it)that will help all
students gain perspective and see themselves in relation to other people,

other times, and other forms of life. This is my definition of the core
curriculum. We confront a world where all actions are inextricably

interlocked, and yet many students do not see these connections. It is

—E i fAIghRENI NG —
frightening—or-at-least sober1ng to confropt EéL—POGGQb*¥th&8—OﬁLpeﬂp1e who

G._L-——mr Ii3e2 & H‘L 74
seg_xhexr—wer4d—as—hav1ng_couae§%ons only as.farx—as—the-things they can see

and reachvamds if that is the nature of our wisdom of life, we are in for a

brutal rude awakening. We have lots of s ;gects in the curriculum but there
nf Larg o AIrmmA 2
1s no integrated theme,/subgsGSs—bu;-no_andy-msans but no purpose. Toda%’at

many educational institutions, the only things students seem to have in common

2
are their differences. There is no agreement about what it means to be an

educated person, and many teachers and students are more confident about the
YAl -\..{
;education than they are about its substance.
A dixsur
While we are)1ndeed nen~uniform people, we do have a common heritage, a

common contemporary agenda, and a common future in the broadest sense; and we

O’hﬁ(Cf"z/“ S.
simply cannot affq;d a generat1on that fails to see or care about connexiens.

qc(,l

1 acknowledge Ehat séudené% ‘are-very-different peoplee—and—I-am-the~first tao

it &S
defend electives and 1ndependent choices. I also belleve deeply that we share

y/

some things in common, and that all of us must come to understand that we are

(14
not only autonomous and self-centred 1ndxv1duals' we—aze- also members of a
e e LR 41"*:'
larger gronp—of-%r*rag~thnngs to whlch we are accountable and connected.
IrCTL o Qe Leile Crifl ¢0inls oo Blis mduald oo sl L7

There is no sxngI%& et—e%—eoupses_by.wh1c§AFh1s notion-of-shared.xrelatiouship
can-be—eonveyed, but I believe that, through a properly structured study of
our common need for language, our common heritage, our common social
institutions, our—common—activities-such-as-work and_Leisure, and our
prospects for the future, through these narrow gates of academic disciplines,
we can suggest a larger truth regarding our connectiveness here on earth.

Lewis Thomas wrote recently in Lives of the Cell that all sorts of

things seem to be turning out wrong and the century seems to be slipping
through our fingers with almost all purposes unfulfilled. One thing that is
wrong with us and eats away at us is that we do not know enough about
ourselves. We are ignorant about how we work and about where we fit in.
Thomas concludes by saying that most of all we are ignorant about “‘the

enormous imponderable system of life in which we are all imbedded as working
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parts'. I suggest that in the future the curriculum of the schools inevitably
will come to terms with this reality. The core curriculum will have one ,
Lenstrarned b

central integrative purpose, built on the disciplines but not Iimited-to 7
them, namely to help students better understand that enormous imponderable
system of life in which we are all imbedded as working parts. I think the
urgency of the social context will force the schools to begin to educate
increasingly about the reality of this world.

During the month of August 1937, the New Education Fellowship held a
regional conference in Australia under the sponsorship of the ACER. The

proceedings of that conference were published under the title Education for

Complete Living and I suspect that publication was the inspiration for my

rather open-ended assigmment. The preface in those proceedings included the
following statement:

The material progress of the world has been such that millions of people
have been released from the necessity for giving all their time and
energy to secure a mere livelihood. Universal schooling and increased
leisure for adults provide an opport&hity for raising the general level
of human life to heights never before attained.’)

Then sthe question, a kind of a soberting undertow, was introduced?

C{But what kind of life, individual and social, should we aim at and what
procedures should we adopt in order to realize these aims? These
questions constitute today's challenge to education.

Frank Tate who was president of the ACER at that timg}gave a partial answer
to these enduring questions when he wrote in the introduction as follows:

"Education should enable the right pupils to receive the right education
from the right teachers in the right schools under conditions which will
enable the pupils best to profit from their learning.)’

Is there anyone who would challenge Fsank Tate's definition? The only problem
then, as now, is what is right. I have suggested that because of the changing
conditions of our world, the 'right pupil’ mganstpg{yiqg the manif;;t the fewy
the 'right school’ meaﬂ; lifelong recurregzyéé;éééigﬁ; the ‘right teacher’

means a closer link between the traditional and the dramatic}non-traditional

teachers; and the ‘right education’ means giving students a better

understanding of our interdependence on the planet earth. Thes%.az_leastrafe
a_few of-my reflections—on-the-topic-—Edatatiomfor-a-complete _life'.
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