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•AEDUCATION FOR A COMPLETE LIFE 
E.L. Boyer 
It -ia_difficuIt—to-come- to grips„wi£h~a—toj>ie--as-broad—and--amb4:guous—as 
'Education-Jfor a complete life*. Does it mean education throughout 
life Jcontinuing"~education Jor does it mean education for a_<_fal-firned life, 
that is the fullness of education, or is it a mixture*"of both? Regardless of 
how you approach the topic, I suspect-that it is related to purposes and 
goals and that does not^comfortfme at all^because I know no riskier topic, no 
issue that̂ ause~s~'mor<2 continuing controversy, no "thesjê that has been less 
carefully—resolved—than—the questionT^^Education to whatJeiidJ '. 

Several years ago. the Aspen Institute Humanistic Studies convened,a >verai years ago, cne aspen institute -w* Humanistic otuaies cpnvenea,a , , , / 
J V&n-S' Lie fret Mr-"*, • on the topic 'What is an educated person?'/ ftte .Institute hrouphf ' 

fr~ i il'-f*. ' _Z 
/^together iCtvi' mum u£ the world's most erudite and thoughtful people. The A , an Steftcefctf ̂  n. m — nno-rrf-frkni w.inLaj- bruising incidents in - the Aspen cxpferionc 

>, e&ar'Cifr if-rd 
which'"generally operates in -a climate of goodwill and gentility. After abuux~ f r±-' dtciC'S-sf?* 
four days, everyone actually agreed in principle that education is a splendid 
thing.but, when it got right down to.deciding .specifics, great battles raged. 
fktv J(?r(<rZ f Cdirtf Socf< mty^acMp/^ Catrrr^rzo, Wo ral-hsr gPno.rnng„u.{fh ĥl•Q rgac±IflnieInftn.J-li<» >-(>nnifiTi trhaf 
is„inmediately conjured up when one gets serious about~-edtrca trioftaAcffurpq 

/,''/.< rtrKS'it -J*-/* rttr.vrttt*t<f. ati?railj is—not surp rising y-A£Lui all f TTie purposes of education^are inextricably 
related to the purposes of life itself and,̂ .when asked to think abojut the , f 

meaning of education, we are -reaily asked to expose our own juagmonfes—about 
. * ' 

the meaning and values..of existence, that^isJ.S^ftS^jiU^aad^JHhat-
lij£es~axe~to—be—valued— It is understandable that education like religion. 

H?tli'.-M'it,^ y/e^ss^/ ' 
stirs deep intensity very quickly.^ Jerome rngnn, a prrtfrmor at Harvard^ once 
said that, when searching for the meaning of an educated person, one h-aŝ 'to 

C.-ClCf <*•?/ Ttte/t make decisions about what-he .called—the, transcendent human qualities to which 
we are committed, and that is extremely difficult. I~simply otato-the obvioas 

A . is st'/j as an overture-: ;our view of education̂ <hyes"~rn"~f«et reflects to a considerable 
degree the priorities we.assign,to living. r/-; • vo<'!<rs* 'sen •!* .1 rff r This .catiL_b.e__iUusi;xated by-reference-to-the nature. of. the-education 
-prov44ed--MrTmrtTjas--cerrods—of-lroman-kistocy. In ancient times, education was 

r.'ji'.'r - > y IfJ^ta -"^'M-tntSt?— 

what g o r n e - w o u - l d - p e & a 4 r l ; elitist. The goal was to prepare the 
privileged for their God-given position on the earth. Chaucer's knight, who 
epitomized th is special status, learnt not only the use of. arms, but ho 'olso •JS 
l«ar«t music, dancing, drawing, and the arts of speech, The-Btirnrated-man—in 
Chaucer' s -te rms -was - to -1 ive a privileged-life- and to-dominate-tfee-resfe. In 
the aristocratic view of education, which was^reflected best-porhaps in the 
18th century, the mind was seswfcfcittg to be not trained but fe^-be 
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C ItriJf&J ZcCt'&i to 
polished. The educated person in the aristocratic context learned the art of^ 

fK.t-1 . , Jltd . gatting-along^ not in the public assemblies but in -feke private club^ m 
the- drawing rooms^a process beautifully reflected in Lord Chesterton's 
letters and in the generous servility of Tom Jones. 

Lull {C A . . . 
A rather different view of education might be called the civic view, 

"o ait A. 
which—4s*tthe notion that «»e educated man is a model citizen and a servant of / V > l e 
the state.^duca t ion for citizenship appeared first in the Greek polisj it 

ajci . . . reappeared in Rome^ it reappoarod again during the Renaissance, and it has 
remained a prominent strain in modern thought as well. In the first half of 
the 20th century, one of the central justifications for the public schools in 
the United States was the concept of education for democracy. It was 
education deeply rooted in wliaL cuuld be oa-l-lcd the long history of the civic 

•jCCCiv > t a Cir<i . . 
ideal. In.this view, men and women ware ooon as political animals.^apeople A J 
whose potentialities are realized as they are socialized and as they 

aM a-i 
participate in the life of the community^ In this view of educat^pp fnr a 
efwnpl pf n-la. f ŝ ar-e-~subtfrdinated—to - col lective—need3-^Ey> 

ireeted towards the common good i/A 
i—* 

sharply contrasting view of education focused not on the state but, quite to 
the contrary, on the perfection of the individual. PIato^for example^urged 
the wise men of his day to renounce politics and to turn instead to what he 
called the city within ye»rself. The educated persona-Plato urged, was to 

8 r :-/etoc>i< c< 1] 11 tM,| "rf Similarly, Seneca urged mat. public affairs, should be avoided, 
. hflrt:*. ( favouring instead what he called the sacred and sublime studies which will 

-feeach the substance, the will, the environment, and the shape of God. 
suck* 

Educat ion, £rOTr-tli"X"̂  view^will teach the destiny that awaits the soul. 
Curiously, it was the Christian influence that shifted the ideal of education 

/ 

away from self-nurturing and self-refinement to a more utilitarian and 
C-1. r'$r? trrrS practical view. lu Lite CluiuLiau view, a clear distinction was drawn between 

— A 3'- i'fre* f-A*. 
the aims of education and the aims of meiu Cardinal Newman made -this 
diiliiiLLion explicitly eleair when he^said that knowledge is one thing but 
virtue is another^ good sense,{is not conscience^ refinement is not humility/" 
and philosophy, however profound, gives no command over the passions. 
Education, Cardinal Newman argued, may help you get along in life, but<will 
not lead to virtue nor to salvation. 

I^av^rindttJ^dr^s^lf^irn this breathless leap through history feo-make 
one central point. Education has always reflected the mood and the vision of 
the time, and the view of the purpose of education has always been linked -v. J 

inevitably to t&CTww-erf-tJu; purpose of life itself. It clearly follows that^ 

SOCIETAL CHANGE AND ITS IMPACT ON EDUCATI0N/B0YER/2 
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in the 1980s,we cannot talk about education for a complete life without^ 
Social 

discoveringrsomething—abou-t the emerging values and the emerging forces that 
Ihfj* f<r>tr iyidctfrr, 

are at work today. There-iô c I ehpu-ld liKb to idtlflLifŷ fcour conditions -in—febe 
/>rt't..ii( n? 

contemporary—context which. I bel4gve- wil-1 have a powerful impact on the 
* j-,'i!C!-. fCt-Ut 

future of formal education and^will inevitably shape our^definition of wfea-t 
we—mean by education for a complete life.in—the-decadca juot nhoad. c 

Firstp I—suggest -that-, because of rising expectations, the demand for 
education will continue to increase ®44 around the world. Education for a f •'! X' " T lv*Af~ complete life in this context will be defined socially and it will mean 
education for'collective goodness. In the decades just ahead, more and more 

. .". ' .• tc 

people I am eonvi-need will^view education not just as a right but as a 
privilegefand wil-1 ff>n»̂ 'rmg the wave of education cqpmitments that began , s U-'lif ft S-frrtCy 79 f/rte-'* e, P*r after World War II. Education will '•""•'1 •""'•rv1 -»»• « a universal dream* r/r iuffr A A ' -Today, in most developed nations of the world, 10 to 12 years of formal , , 

—<fifi»>A*»'«r<f t«> Hi* H.tf tu*r* tuft 
schooling are considered m essential, as ,6 to 8 years wejFê SO years ago. Even 
the completion of secondary education seenfs painfully restrictive for those 

T-f- {? ; a r-e who are expected to live their lives well beyond the year 2000. I-have—yet—fro 
find a parent who wi44—say—that- less .not, more , education io-his preferred 
expectation for his child; ar>H—J—think ynn fhat- limit nn mth^rn with •; 

•t~-'>jLt lie S/intic* fA, ps>ss rtntrxc //*tfe ?t<*.S Of: & M*" <vi 
great caution ua4«&s you- are willing to-impose it—on those y«wr know and love. 

During the last half of the 20th century, education has become so, " / 
ff-s? n ' identified with social progress and so accepted as a ticket to.success that 

the demand for ̂education for—more_j?i£ap2e will continue- to be a central 
-condition of our time*^budgets and political parties notwithstanding, t-am 

a lsope-rs traded fcit®t those who are undereducated, however one might define 
-<r Jitcr* c x. v' c that term, will be tragic social datacards in a uorld n« 

education_wi.l.l_be„abs ol ut e 1 y „.need ecL, Therefore I- bcli-eve—that *£his revolution 
. . . fa 

of rising expectations shou-ld-rbe .embraced by those who care about education >; 
•/.'• •- .->.»<*>.-.> iff-f -fifoi (7 .':•£ ft- cc M' ySW.'ct' ** and our cul tm-e. We_should_embrace -it—no t-j u s t-bec au se—i t—i s-po li Lieal-ly—and 

.!• ; - ' i t-S.f 
/sociaUy-a—reality-but—because_it—is—tight;. To put it even more directly, 
do-»et-bolievo—Ahat the link between more, education and,greater social equity -
is p hoax. In—the-United States—at-least, chere is considerable evidence;^to 
suggest that increased access to education has expanded social mobility and 
has provided greater economic independence for larger and larger numbers of 
historically bypaaocd otudettfryt—Farther., there is considerable evidence, fee— 
suggest that the social and economic px£ce_we_pay—for—4teeping~poopla -out— 
formal education—in the form of extended unemployment—far greater than the 
price we pay for letting people in. 

SOCIETAL CHANGE AND ITS IMPACT (Mi EDUCATI0N/B0YER/3 
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1 \ f _ IrjS.if* 
In the end there remains one over-riding question and it cannot be /; // •<- . „ 

ignored.' Gen-we, have what Lord Bullock called a plurality of excellence? I/i a/iSu*C"i'<t 
WU -7u^-r/,'/,{. // /f . ,. ' be4i-eve—that we 'can buti—to-ach-ieve—this., goal-i we must not.confuse equality 

*e:,rj>i r>ti(f. • J.-i'st 
of access with uniformity of(program> We must have different kinds of schools 

(At /t- m oraff and different tyinds of higher learning institutions., to serve difluicut Ki«nds 
{•:/(/, a toiIt i/A*i~e i-t, f/I^s'toi JZyp*CtA.t-tens. ^€hUtC 

of students.and that differentiation-must hp kppf pyplirit. During my clays as 
* tutsi dt fan, N M c chancellor of a university with 64 campuses, one of the greatcpt battles was 

trying to convince colleges that they were not universities and technical 
schools that they were not simply junior colleges, and to keep this upward 

(C'ntiy, /'•<; / 
drift towards uniformity from delaying thle versatility and the variety which a a^if-c 

Virpu icJ-ivT* rr* uirfC. diversity-of student/wares absolutely -required* Therefore I-suggeot that-m 
^the days ahead education for a complete life in most .societies will mean 
A > 2-,d luff rtS mftrte^^y greater expansion of opportunity^ but it will inevitably^require greater 
diversity of alternatives as veil. / , 

<7 fictnd obcery^hrx _ t-fe ~/r.*jltc&.h/-hr ^ This leads to my sturirmd viVw of the social landscape and a comment or 
i'r '(•• _ 

two-about—4fes—impact—on—the—educated life* I ouggoct -that-; Jftecause of ^ ^ ^ 
changing life styles and changing economics, the length of education will, 
increase and thp educational structure we provide will necessarily become 

v - • f kt.hr r^. dtuat- 4- . dtfCi tf rsc.r.. r .rirs: more varied. Traditionally we have Hrrrppr»rf-»ip the span of human life into, J / v 1-ittlc slices like a groat salami. First wa-have a thin nliee of oarl.y 
•iJt f. erf •'</ ^ childhood •tJthe, time we had for happy play J then cam a a senna what thicker slice 

4-(,€ -isf-.; hij tuli-A trim'rh irr nrrrrt fn, hr. .rfnrntrrf to full-time education; next we. hava» a—thicker 
y / • tSrfCti 

chtmk-Tjf full-time workj and finally a—littlo nubblo on-the ond, ^ 
characterized by some as dignified decline. In this traditional life cycle—of-
frhe pasLt., the stages of existence were fcep-t-rigidly-apart-with, - if I-may '' rhnngo- fho. mnfiphnrj RflCh Ci.?Pkl*"E t'1"* l""'" 1 ** V̂ e*-**̂  
freightr cars-beh-ind—atr-Bngitie-. It seems quite clear that today, in most 

v' U J ~ . > developed countries^ this life cycle has begun to change. In the United States^ 
about 40 per cent of all boys and girls ,now enroll in pre-school programs 

t-f"?i:e k" ib.f .f/j/TitO- cl before they-go—to-kindergarten, and this^has arisen vifchout any national 
- 7 »'?// ?S- TOa&t, r policy of- pre-school education. With over 50-per cent of the mothers 

(i;: .'.v r rf employed, their children are, engaging iiy pre-school education ofr-mnue sor-t or 
at-jkiast socialization. Thousands of our children now watch Sesame Street,and 

j the rigid line between the so-called play years and the school years is now 
completely blurred. 

J-.,, >-.'/ • ^ ••- -

Increasingly, university students are,deferring their studies.or 
enro«^ng-tor-part~ttme--jwork, trying to break out of what seems like a .','< . 'I 

timeless .eiidteas incubation. In the United States today, over 55 per cent of 
all students enrolled in post-secondary education are part-time,not full-time^ 

SOCIETAL CHANGE AND ITS IMPACT (Mi EDUCATI0N/B0YER/4 
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p,!;. t fr'f f)t<f&r ill's t ft* 
Clearly the cc-t-tegeggoing years have become considerably blurred.and, to add 

/' (J'. ' •. . / * " 
to this confusion, the neat and tidy adult world is beginning to hteafeAip. In 
1900 the averagê , work week in America was 62 hours, m 194^ it, dropped to hj, 
and today the average work week is 37.5 hours. Life expectancy has increased 
from 47 years in 1900 to 71 years in 1973, and it is estimated that, by the 
year 2000, 30 per cent of « H the American population will be over 50 years 
of age. It seems quite clear that traditionaliee^- kife-rcyc~le patterns are 
increasingly being rearranged. Older people now retire earlier, -febey live 
longer, and t-hey have more free time. For the first time in our history, 

/' ';_-//! 4 ft hf I cm 
education may be viewed not only as a pre-work ritual but as a life»ne 
process which can and will be pursued from age 5 to age 85. 

We have built an educational system precisely to fit the rigid life 
• , ... , . N cycle modet, an education system which /principally-vgerves the young and the 

A {?••>' . unattached. I—xeve. that^ the traditional life-cycle pattern will no longer 
^rcU""'/ ' J.uL/t^ -hold and education for a complete life will metm for most adults^education 
throughout life. This will require more ftexibility both in the structure and 
in the content of formal education. As the -adult lifelong learning pattern 

// becomes more flexible, fchtrt will have a serious impact on the pre-adult 
structure of schooling. We can anticipate more flexibility, as we anticipate 

tab -hre n> { fa -*• vl**, and prepare for recurrent education. Recontly Iyproposed,, in—a-New-3Enr? 
* tr art-ieie-,—fee—which no -cue 'has tet.ponded-, that perhaps our own pre-college 

A Hirf^-fArt rr. ,r-Jtt.i } H=year sequence might be restructured into^four yeark of the basic school^ in 
which we focused entirely on the fundamentals of learning on language and «« 

/ 
computation,' then four to five years oR-wh-at-3. wQU-ld call -the common school, 
in which we would work on the common core with students\ and fefaen- we would 
wreafce a new kind of upper-level school called the'transition school,"in 
which our young people would self-consciously take £ time in-whieh-thcy 

^ bridge from formal schooling into apprenticeships. The content and the 
structure of that transition school would be planned not just by educators 
but by business, parents, and the community as a whole. A transition school / 

is urgently needed for the upper adolescent years because at that age young 
people are both students and adults and the deviation is usually abrupt and 
unplanned. £7 

The third major development with implications for education #e*=a. 
. _ , . . . . . tfx+-irce,U rfi.r/i< r-tn^ 

complete life is concerned wifeh- the rapid developments in communication r 
<vj/ Ui acfir if h> • A tixA 

technology. I believe -thafc, ̂ narcaMoe^o^xnew technology and beeausc of mass 
communication, students will increasingly be taught by non-traditional 

i'-.j <•* <S>'±s hrrjt l/.j J c u . ' • ' f , educators^ teachers—beyond thê  school. Forty years ago, -we—had no television .' d 
Ht^ottc-hoae^-we-frad-no radio* we;Had a-a&dei-T-Ford that with a bit of luck 
SOCIETAL CHANGE AND ITS IMPACT ON EDUCATION/BOYER/5 
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took-«s. 50 miles from home. When I went to-oehool I-was in awe of ray-first 
grade t'eacherr s h e ~ w a s - ^ k - * > ^ ^ ^ ^ 
w i n d o w to the—wortd. In those days,, formal education had no competitors*. J 

t-UL f UUotSt*- !3UiMf 
Today, in America,,children watctt jtolcvieion for 4.5 hours every dayT before 
they -f'nr*-; firhnrrturt\ rofnl of 6'ftPO houri? -Ttf T" "nt-nhinp Before they have seen 

V ^ X a ^ tf T& f'&o'tia /o Kttr ct^dtf^ 
a teacher. By/the time .they graduate from secondary school, young people will 

k f U - % & Crt^ptojcd. I s , . _ „ 
have watched W-tofc-16 >080 hnnrT mrr* wi VI hppn m fmnr nf 
/ - y / f. -a /&> 
classroom, teachoro -for -tl—tOQO hoqgs. 'So- Sywiplicati^fthe picture ̂ Christopher 
Evanst in-His~new-^Dok- The Micro Millenium d-raeusses the impact of yet another 

""> P 4 * f -'/ ^ ; form of language, the Computers He argues that during the 1980s the book will 

C ! I / 

hrcin^n'hnfc nnili, a slow ancl steady slide into oblivion; computers will 
take over because they store more information and because tjieir information •j. coetui a 
can be more readily retrieved. Evans .says .that, J.n the future, bcfoks will be 
ti^y silicon chips which can be slipped into small projectors and read 
t-kcough viewing screens against the wall or en—t-he ceiling^ if you lihe to 
read-in bed. 

We are confronting a new kind of revolution, a communication revolution, 
tv&L£ . . that is just as powerful in its force as, the industrial and navigational / -

revolutions,ve-re. Hie control of communication is now essentially the control 
of power. The non-traditional teachers, in our culture, those who control 

«2dLi-CfJ-rr- * ( 
information outside the formal^settings, are having an impact on the coming 
generation and on formal schooling in ways we hardly comprehend. A recent 
survey revealed that, 20 years ago in the United States, teenagers reported 
that they were inf 1 uence<rvmost by their parents, second by their teachers, It .-Ov 
and third by their peers. In 1980 teenagers reported- that they ace influenced 

^ most by their peers, secondfby their-parents, and third by television. In 20 , Jf t i-Cj years television has jumped from eighth to third^pfcaee while classroom 
teachers have dropped from second to fourth. In my vie*^ classroom teachers 
are losing both authority and prestige because many of—tire students are too 
smart too soon. -Ibe Students feel that they can contend with the symbols of 
authority on their own terms. 

The strength of traditional and non-traditional teachers in our culture 
must somehow be combined. I bulievo that-"Television. calculators and 

_ ... . . F-r cot/I U^jl-H computers cannot ©r will not make discriminating judgments', they cannot o* j 

wiii~riut teach the students wisdomf and I am convinced that we must have 
schools where priorities are set, where classrooms provide group learning, 
and where teachers can serve as models and demonstrate first hand what 

J . t'L '5 V , . , r / ?r t* c<> U 
scholarship is all about. However £et—as-n«t=fce beguiled he*e or drawn off to 
false battles: ^he challenge of the future is not to fight technology, which 
SOCIETAL CHANGE AND ITS IMPACT ON EDUCATI0N/B0YER/6 
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is a losing battle, nor is the challenge of the future to co-opt technology 
Afi and—fcgy—to-become—wr—own- media technict-ei>6-r*H the classroom. The challenge 

iir. c/est'/1 +0 /iiuar-e 'rr pav^r 4**1 of—technology- is to teach about_ i^A£d_laarn what if h-TpprnirtQ to an9 , A W f-yj t-L" i&Ji 
then to develop a partnership from strength by btiilding intô tefre traditional 
and non-traditional education those partr that each -can do boot. Teachers are 

CJtf'Hiti,/ <• > hfh SfifCIts is* CA»t*tt'i*4 fo-f-rfr S'-ps.lt 

not television technici-ans and the television technicians are not educators. 
How can the strength of both be reinforced? Moreover we have to recognize the;- proopoet that technology unguidedj 

) Hi W/tf its e-J to-f-air -could increase rather than decrease discrimination. It is possible that the / 
development of certain sophisticated technologies will increase and widen the 

do rj/j-fxsr p<ttrSt*>'h * gap between those who have no knowledge and those who have-no'knowledge and-
dJ- aptness t A-that'-wrti—mean creating a new kind of .coercion in which the high priests of 

information will control the uninformed. It is a great irony that, at the 
very time when information is exploding, we run the risk of having relatively 

in s-J few people.control,the centres of information and,developing a new serfdom / / 

built on ignorance. 
I have explored the matter of communication in some depth in order to 

make one essential point. I am convinced that communication is increasing at 
a sweeping pace and that students are being taught by teachers that are 
moving far beyond the schools. The evidence seems to suggest that the 
informal teachers-#peers and television-^are becoming more influential than 
formal teachersjsj-parents, churches, and classroom teachers. I believef 
therefore^ that we cannot talk about education for a complete life in the days 
ahead without finding ways to relate traditional and non-traditional 
education. 

Thus far I have discussed education in the context of rising educational 
expectations, and I have suggested that education increasingly will be viewed 
as a process that never ends. I have predicted that the teachers of tomorrow 
will be both traditional and non-traditional. But what about the substance? 
Can education in fact lead to something we call completeness, not just in a 
societal sense but in a personal sense as well. T nm nppnHrrf thnt T gn 

'a 

through conference after conference.aad we talk about the means and the 
structures and the forms and the aspirations of education,and we never 

talk 
about its substance. We somehow are frightened of its content^ -and in the 
United States^ at least it has net been since Jamea Conant 20 years "ago 'tfuttC'i" 
we have had a serious rep^^aboutr-^condaTy 'educatlon) that 
what we should teach. 

As a final point I would like to discuss the curriculum that is 
necessary for a complete life. I believe in the days ahead our definition SOCIETAL CHANGE AND ITS IMPACT (Mi EDUCATI0N/B0YER/7 
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of what we call the core curriculum in formal education will change. I 
believe we will move beyond the traditional subjects, without discarding 
them, and we will increasingly look for a central integrating purpose of 
educatiomian integrating purpose^ as I would define it^that will help all 
students gain perspective and see themselves in relation to other people, 
other times, and other forms of life. This is my definition of the core 
curriculum. We confront a world where all actions are inextricably 
interlocked, and yet many students do not see these connections. It is 

— f a q k i - e t i t h q — frightening or at least sobering to confront tno Feasibilities of people who 
i --rrtrw <11 r ~ Ctk. r9 se&_ikeir—wor+d—as—having—connexions only wg fnr as 6ho thingo they can see 

and reachjanA» if that is the nature of our wisdom of life, we are in for a 
brutal rude awakening. We have lots of subjects in the curriculum^but there 
is no integrated themesubjectc hut no ond, means but no purpose. Today at 

/ 

many educational institutions^ the only things students seem to have in common 
are their differences. There is no agreement about what it means to be an 
educated person, and many teachers and students are more confident about the A n /i\ -v' education than they are about its substance. 

A. d While we are^indeed, nen>-uni*£ano people, we do have a common heritage, a 
common contemporary agenda, and a common future in the broadest sense; and we 

^ , . C/>it f chS simply cannot afford a generation that fails to see or care about conncnions1. 
(1' l ,:-i*t,6<f I acknowledge t-hat TfiHrnf^ rm»—vf»ry different-.prnplf j in*1 T r— f 

Z-i-c . J :UrJ- 4tS .defend electives and independent choices. I also believe^deeply that we share 
(Ls 

some things in common, and that all of us must come,to understand that we are 
not only autonomous and self-centred individuals; we arc also members of a 
larger gro»p—of—tiv-i-ng—thLogs to which we are accountable,and connected. 

, ̂ VS'' -Cu,m UJ. L.-y.- Cs/eit Cf Ulta 'V •; f,-*-***"* 
There is no single^,set—of—courses by-which^this notion of nharpri . rpl ationshi p 
can-be-eomreyed., but I believe that, through a properly structured study of 
our common need for language, our common heritage, our common social 
institutions, our—-common—acti-vities—such—as^war k~~and leisure*, and our 
prospects for the future, through these narrow gates of academic disciplines, 
we can suggest a larger truth regarding our connectiveness here on earth. 

Lewis Thomas wrote recently in Lives of the Cell that all sorts of 
things seem to be turning out wrong and the century seems to be slipping 
through our fingers with almost all purposes unfulfilled. One thing that is 
wrong with us and eats away at us is that we do not know enough about 
ourselves. We are ignorant about how we work and about where we fit in. 
Thomas concludes by saying that most of all we are ignorant about 'the 
enormous imponderable system of life in which we are all imbedded as working 
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parts'. I suggest that in the future the curriculum of the schools inevitably 
will come to terms with this reality. The core curriculum will have one / 

CCTtS rTtrf*Kef 
central integrative purpose, built on the disciplines but not limited to / 
them, namely to help students better understand that enormous imponderable 
system of life in which we are all imbedded as working parts. I think the 
urgency of the social context will force the schools to begin to educate 
increasingly about the reality of this world. 

During the month of August 1937, the New Education Fellowship held a 
regional conference in Australia under the sponsorship of the ACER. The 
proceedings of that conference were published under the title Education for 
Complete Living and I suspect that publication was the inspiration for my 
rather open-ended assignment. The preface in those proceedings included the 
following statement: 

frThe material progress of the world has been such that millions of people 
have been released from the necessity for giving all their time and 
energy to secure a mere livelihood. Universal schooling and increased 
leisure for adults provide an opportunity for raising the general level 

human life to heights never before attained. 
Then,̂ the question, a kind of a soberting undertow, was introducedT 

But what kind of life, individual and social, should we aim at and what 
procedures should we adopt in order to realize these aims? These 
questions constitute today's challenge to education. 

Frank Tate^who was president of the ACER at that timejgave a partial answer 
to these enduring questions when he wrote in the introduction as follows: 

r Education should enable the right pupils to receive the right education 
from the right teachers in the right schools under conditions which will 
enable the pupils best to profit from their learning.5^ 

Is there anyone who would challenge F*enk Tate's definition? The only problem 
then, as now, is what is right. I have suggested that because of the changing 
conditions of our world,the 'right pupil' means serving the many.not the few;-

' ffi .'/..•'/a* ' the 'right school' means lifelong recurrent education^ the 'right teacher' 
means a closer link between the traditional and the dramatic,non-traditional 
teachers; and the 'right education* means giving students a better 
understanding of our interdependence on the planet earth. Thfifig nr 1p. 
a _f£V-of-my-_reXLeations~on- the~topic"J ete-JJL f e I. 
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