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^WeTurveyed 5000 faculty 
traveled to campuses from 
spent thousands of hours 

its. We 
nia. And we 

Throughout this study we were struck time and time again 

ArvWv 
, jfniahe 

pygts 
by the intellectual freedom on the campu 
which we should never take for granted. 

we concluded-in the C 
American system of hig 

ie Report-that the 
g is7 in fact, the 

At the same time we found flivisio 
tension on the camousT And this 

an< ecial -^o/n ̂  y 
like to 

focus on four priorities that mtJst be reaffirmed to 
achieve excellence in the undergratfuate experience. 
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Consider the miracle of this very moment. 

fstand here* vibrating my vocal fol-

sring in 

^ they touch your tympanic membrane, ;> 

signals scurry^jp your 8th cranial nerve 

and there is a response deep in your 
c^a^mm>that approximates, (Tfru^thi 
mages of mine. 

just another subject,(fe? 
Ms^jjuulu HI ® 

uaae is not 

The problem is that too many students do {(ot 
good language habits before they come to 6oDIge1-anci 
when we surveyed faculty throughout the United States 

65 percent said they are teaching students 
the reading, writing and mathematical skills 
thev should have learned in school. 
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or this reason we recommen 

every college and university in the nation^ 
sponsor "writing institute^" with surrounding 
schools-io assure thafasolid language 
foundation has been laid? (Bay Area writing 
project is a model) 

We also recofn men djphgtja I1 freshmen 
complete anJ'English course" with emphasis 
on writing. ^Since it's through clear writing 
that (jgafthinkjj^g can be taught. (New 
curriculum at Oklahoma) 

we urge t h a t 3 ^ k i ^ e ^ p a r t o 
ciass^com Business and Literature t 
and Mathematics which 
language. 

iry 
>nc( 

a universal 

e matftg^a further recommend* 
that all seniors be asked td write 

a consequential topic^which is the best "college 
assessmentlnstrument" I know. 

-/\nd thorrwu iiidku d \ 
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We suggest tjiat colleges introduce a "Senior 
Colloquium Series" on campus-a "modemf" 
oxpagb e^lujflFiTU^ vers ion of the old-fashioned 
declaration-^ which a half-dozen members of 
the senior class would be asked to present their 
"final papers" in a public forum. 

It even occurred to me-as a rathers^g^icioyjs" 
propositiori-that th^fee student speakers might be selected 
^r^ngo^gj^rr^al^members of the graduating class. 

gefmestate rny conviction quite d i j ^ r t l y^ 'm convinced 
that if after 16 years of formal education-undergraduates 

cannot write with clarity 

ith understanding 

cannot communicate orally with precision 

__ " 
I suggest we should close the college doors and start 

Wjain. 
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We hear a lot qf talk these days ab6ut teaching values in 
ligher education. 

Frankly, I'm not sure this can be accomplished by a 
separate course on morality or ethics—I do think we teach 
values by the defrth of our communication and by our 
capacity to spea(<: and listen carefully to each other. 

the University of Chicago has writtenjth^t^ 

All too ofte5>our efforts to speaik and listefrfiet 
to be "vicious OBp&s" spiralling downward. 

But Booth 'ent on to s ^ / t h a t y e have all experienced 

when the spiral moves "upward" 

when one party's efforts-to speak 
listen—is a little bit better. 



But in a wo^Jd when 
they rev\eal,\inderg 
communication mea 

lessages often conceal more than 
luates must also learn that good 

just clanty of expression 

ftWot A- F e i s t y ^ rto- fortT 

While Chancellor of the State University of New York, I 
was about to speak f a c u l t y from across the state when 
several hundred students moved in with placards, chanting 
slogans, demanding that I help free a group of students 
who had been arrested on another campus. The 
gYlcrophoh^was grabbed and for almost al^hour we went 
back and forth-talking about pact ovonta. jh? r o rm^ 

Finally, after an hour, I concluded we weren't listening to 
each o t h e r r T f ^ meeting was in shambles. Even worse, I 
was talking not to people, but to a faceless mob. 

!®ftJh^P]atform and walked into the crowd 
:ing to a single student, ij^sked her name, 

I about her familyJSoon severa 
jhe_story short, ijjesession ende§), aco 

To make 
ise was 

reached, and J n the process, I'd learned to know some 
most attractive studentU 
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Tkssrmjjge goal of the undergraduate experience 

to teach students to thijrk critically and to 
^ \^communicate with precisiUfL 

\ • But^^aNty1 also means teachjng^^dents 
that liotcning matters arrcl that language is a 
sacred trust. 

vu£ rvuJT & wt 
1 • TFTe'obligation we assum^T^ 

when we ard empowered with the use of 
\ ^-^symbols. 
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the,go-called "distribution sequence" is "little 
more" than a "orab baa" of isolated credits. 

Students complete the required courses 

connections 

at woulU^^lhergba mor^o^erentjview oT" 
knowledge 

and a more^uthentj^, rqore integrated view of 
life. 

12 

Barbara McClintock-the Nobel Winning Geneticist-said 
on one occasion that "everything is on&." "There is," she 
said, "no way to^raw a line^TweenTthings!" 

M„cCMtock has looked 
at a cbllege catalogue in recent days. 
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Frank Press--the President of the National Academy of 
Sciences-captured this same spirit when he recently sug-
gested that tj 

^ ^ 
Dr. Press went on to observe that \lt>e jnag-

scientist is, in some respects, g/i artist, t( 

nificent Double Helix-which broke the 
OF* genetic code-was not only rational-it was 

yrfb'*- (t^gt^fyjv /tiHt-mcS 

But where in the college curriculum do students di-
sconnections such as these? 

In the (^arnegie Report w^"propose an abroach to gen-
eral education we call the integrated core. By the in-
tegrated core we mean a program of study that concerns 
itself with the human experiences that are common to all 
people. 

Cfi 

Beyond birth and growth and death, we say in our report 
that: 

Vve Oic U^rr^tA -jhfa juc ^ *j V 

teflguagei^-uuivt;i sal, I 

> 
we all the aesthetic, 

>)-u 

we all have-a horitago to bo 
O t f*M - K M / 
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II. CURRICULUM 

This brings P to ion 

In the Carneg 
Proficiency in 

e Report, we say that "Beyond 
Language, all students 

uld be introduced to the major fields of 
study 
and through general education they should 
alsoftput their learning in perspective." 

In 1972, I was sitting in my office in Albany, New York. 

It was a dreary Monday morning and, to avoid 
the pressures of the day, 

turned instinctively to the stack of 3rd class 
mail I kept on the corner of my desk to create 

ion that I was busy. 

On top of the heap was the student newspaper 
university in the west. 

/ T h e headline announced that the faculty, in a burst of 
creativity, had introduced a required course in western 
civilization after abolishing all requirements three years 

_ _ ^ 
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The students were mightily offended and in a front p 
editorial declared that 

a required cour^fe is an "illiberal act." 

The editorial concluded by asking rhetorically 

how dare they impose "uniform standards" on 
"non-uniform people." 

( Frankly, I was startled by that statement. J 

was startled that some of America's most gifted students 
after fourteen or more years of formal education, still had 
not learned the simple truth that 

while we are "non-uniform 
things in common. 

we still have many 

Thes 
menta 

udents had not discovered the funda-
t that while we are autonomous hu-

:h oj^QHD^ptitude^and inter-
ests, wa^re^st the same t im^deeply dependent 
^ e a ^ o l h a r ^ ) 1 

To-day, almost all-college 
requirement in general 
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When I was United States Commissioner of Education, 
Joan Ganz Cooney who was the brilliant creator of 
Sesame Street came to see me one day. 

She wanted to start a new program in sci-
ence for junior high school students. 

It subsequently was developed and its 
called 3-2-1 Contact. 

In doing background research for the program, Children' 
Television Workshop, they asked junior high school stu-
dents such questions as: 

"Where does water come from?" and a dis-
turbing percentage said "the faucet." 

They asked, "Where does light come from?" 
and they said, the "switch." 

And "Where does garbage go?" "Down the 
chute." 

I'm suggesting that we live in a global village that's 
ecologically imperiled: 

The protective ozone layer is endangered 

Our shorelines polluted 
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And yet for far too many citizens their knowledge of ecol-
ogy goes about as far as 

the refrigerator door 

the VCR knob 

and the light switch on the wall. 

More than 40 years ago, Mark Van Doren wrote that 

the "Connectedness of Things" is what the 
Educator contemplates to the limit of his 
capacity. 

Van Doren went on to observe that 

The student who can help everyone in life to 
see things as connected has begun the life 
of learning. 

This, it seems to me, is the goal of general education. 
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Before leaving the curriculum I'd like to say just one wor 
about the major.) 

• T i ^ f t j J n ^ sharp divi-
sion between generaPand specialized edu-
cation jon the campus. 

Students are becoming competent in a spe 
cial field, but what they're notTieing asked 
to consider is competence to what end. \ 

It's what I call the Boesky Syndrome 

n the Carnegie Report we suggest that: 

general and specialized education should 
I be blended during college-

just as they must be fended durin 
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And we propose what we call The Enriched Major. 

By the enriched major we mean running 
general education "vertically"--from the 
freshmen to the senior year. 

And requiring a "Capstone Seminar" in the 
fnajopso that students can pOTtFT îis 
specialty in liistoTtcaJ, social and ethical 
-Perspective^ 

Lewis Th 

If this century does not slip forever through our 
fingers it will be because education will have 
directed us away from our splintered dumbness, 
and will have helped us focus on our common 
goals. 

r 
V 
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rs knew how to 
he readiness of 

Second, these'great teach 
relate^their "knowledge" to 
students. \ 

And, third, theseSteachers were authentic 
and compelling human beings. They put 
the subject they were teaching in language 

During our study of undergraduate education, we found 
outstanding teachers on every campus. 

But we also found 

in the classroo 

and when 

the most fr 
this on the 

n asked was "will we have 
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We alsd found that while colleges and universities give "lip 
service" to good teaching 

for most professors its far fetter to read a paper 
at a national conventior)-than it is to teach un- / 
derqraduateslback home! 

In the Carnegie Report we say tha 

if we do, notjeward goodteaching, de not give 
faculty time foi^^nlbwal^anthe talk abouiexcel 

in unde/gfaduate o^otofffs will be 
a diversion. ""IT 

At the 200th anniversary of Columbia University, Robert 
Oppenheimer argued vigorously that the role of the 
scholar-is in fact-

riot complete, 
until he is engaged actively 
in teaching what he has observed 
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Oppenheimer put the matter this way. He said that-

It is "the proper role" of the scientist that he 
not merely find a new truth and communi-
cate it to his fellows at large. 

But (it is also the role of the scientist) that 
he teach- \ 

that he try to bring the most honest and 
most intelligible account of new knowledge 
to all who will try to learn. 

And this means teaching future scholars in the classroom. 
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TEACHING 

f teactriftg 

It's obvious th 

a college can ha 
with coherence. 

ty is sustained-by outstand-
rate ideas and who in-

Several yeafrs ago, I couldn't sleep and instead of counting 
sheep I counted all the teachers I had had. I remembered, 
rather vLyidlyr<t5 or more outstanding individuals—in col-
lege and in school who had touched me and truly changed 
my life. 

First, I thought about Miss Rice, my first grade teacher, 
who, on the first day of school, said to 28 frightened, awe-
struck children, "Good morning class, today we learn to 
read." 

It was Miss Rice who taught me language and 
learning are inextricably interlocked. 
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I then recalled Mr. Wittingler, a high school history teacher, 
who one day said quietly as I passed the desk, "Ernest, 
you're good in history~you keep this up and you'll get an 
A, you're doing very well. 

That's the first time a teacher had said that to 
me directly. Suddenly I thought, "Doing very 
well," I just might be a student. 

I remembered Dr. Joseph Smith, a literature professor who 
loved to have us read Shakespeare aloud. 

Professor Smith laughed and cried, even though 
he had read King Lear and MacBeth 1,000 times 

I then asked myself what made these teachers truly great? 
Why did they stand out from all the rest? And I thought of 
three conditions. 

First, they were knowledgeable and well 
informed. There was "something there" to 
teach. 
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V. CAMPUS LIFE 

Finally, I'd like to say word about the quality of camp 

In the award-winning Broadway Playf Fiddler on the Roof, 
toe peasant dairyman-who rais^d_5jaug??!ers 

with considerable help from scriptual 
quotations 
many pf which he himself invented 

says that the things tnat make lire toieraoie 
to the hard working Jewish family are 

the old 

e old customs 

and the feasts that are handed down 
from one generation to another. 

4A^illiQuUhes^jhe dairyman declares-life would be as 
shaky as a Fiddler on the Roof. 
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So it is with college. While professors teach and do re-
search, and while students study on their own, life for most 
of us, is still made possible 

ed rituals and traditions 

by an interaction 

by the quality of campus life. 

(^day'^student^-many of whom are older and part-
time-cherish their independence. They're pleased that 
in-loco-parentis has M ? been abolished. 

Y^wihit^ 
' i 

But undergraduates like the rest of us 

still want guidance, 

• a still want to be iR€fe^end'e»t by a larger vi-
sion 

something larger than themselves. 
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Onestuden?Spturedjhis^mbivaJe^^" when she saicT) 

m't want the university to be involved 
in our lives 

but we would like someone to be concerned 
oceastmally |bout our lives 

and at least make freshmen feel that they 
belong. 

f<trH>tM\+\L 
I do not wish to romanticize the notion^bf commemlity on 
campus, the modern university is after all—a culture com-
prised of many cultures-and in our survey of 5000 under-
graduates we foundtthak 

About 50 percent of today's students say 
they "feel like a number in a book." 

About 40 percent do not feel a sense of 
community on campus 

&&& about 2/3 of today's students say they 
have no professor who is interested in their 
personal fivesT 



Perhaps, most serious, we found that while almost all stu-
dents say they plan to graduate from the campus where 
they first enrolled, 50 percent "drop out" by the first semes 
ter of their junior year. v-

In the Carnegie Report, we say t 

the modern university should be held together 
by something more than a common grievance 
over parking. 

nd we suggest aftthe hi 
ew orientation program. 

An intensive seminar that would intro 
just to social life on campus, but also 

to the qoals i of liberal education 

mic traditions of college 

and provide small group seminars 

and mentoring as well. 

S u g g e s t that thfe university cancel classes occasionally 
r all-college convocations. 
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And we recommend that 

alhseniorslae asked to enroll in a seminar of no 
more than 20 students each 

so they can defend their seoiorpaper, 

be intellectually engaged with a mentor and with 
peers 

and build a true community of learning on the 
campus. 

How can we build a community within a community? At 
the University of Oklahoma we have 

seminar honors college "The Life of the 
Mind" 

Administrative offices in the dorms 

Retirees Advisory Lectures in the dorm 

these are all part of the community within a community 

We propose scheduling core curricului 
^ V ^ V h e dining hall anid dorr^s 

converse 
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VI. SERVICE 

Ovnfl ̂  fo M^ • , 

B^Mhe spirit of community must exfend beyone) the cam-
pus, too. 

Today's undergraduates are often isolated from the larger 
world. 

They go to class, 
complete their courses and 
they're handed a diploma. 

it what they often fail to see is the connection 

between what they learn 
and how they live. 

It's what-! call the "Boesky S y n d r o m ^ 

id frankly, I'd like to see 

\ \ \ \ 
colleges 
day care centers 
retirement villages 

e collab n between 

and the schools 

to overcome Ameri 
tion. 

'ica's growing pathology of fragmenta-
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And above all, I'd like to see all young people feel needed 
and have a greater sense of worth. 

And in the Carnegie report we propose a community serv-
ice program for all students-

off-campus work and study projects 

in youth clubs 

in retirement villages 

in day care centers 

in inner city schools-I'd like to see more 
field projects and off-campus seminars-to 
help all students see a connection between 
what they learn and how they live. k r * ^ 

^Martin Luther King said, "Everyone can be great, because 
everyone can serve." i 

I'm suggesting that the undergraduate college at its best is 
not only a community of learning, its also a staging ground 
for action. . . 

fao VvJ^ 

\J 
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Here then is my conclusion. 

To keep the promise of quality alive 

We must affirm the centrality and the in-
tegrity of language 

We must have a core curriculum-with in-
structional perspective 

We must give recognition to great teaching 

We must celebrate diversity-while 
strengthening community on campus 

And-in the end-we must help students 
clarify their values and discover that to be 
truly human we must serve. 

C H H r T ftrea 

r )n k i i fcK^ 
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