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We surveyed@gggkaculty and-5 ‘Gﬁ/de;ts. We
travéled to campuses from aing t@nia. And we
spent thousands of hours =

e ee———————
e

[pv«)ncyﬂjﬁ” Ral B

SR
e
e
S ——
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«  feating i f@
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listenin to/t()ull/séssions-inithe dorxw“‘and
athskeller Iate at night \/

> i

-

N t{iq; \Rth administrators, faculty
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i Throughout this study we weré’{struck/b@gw gggin‘ .

B B

f/ y the great diversity)of ﬁigher education>
C by(ils openness toideas and

by the intellectuat freedorh on the campu
— which we should never take for granted. >
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nd we concluded--in the C ie Report--that the
American syste o@g@g is@the
envy-of the world.
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A@g/%ﬁwe found divisions and

tension on the campu\s.\Arﬁ"fﬁTé S |
{o04s Ogdour pridritieg that mGst be reaffinnéd ¢
achieve excellence in the m e experience.
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Consider the miracle of this veryb

/“\\ L

Q they&touch ourtympanlc membra\ni)

—

L signals scurry}up your 8th cranial nerve/

< and there is.a response deep in your
@Q%@that approximates, (trust,the
f

images’/of mine.
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4™The problem is that too many students do ﬁ@bvelop

good language habits before they come to college*-and
when we surveyed faculty throughout the United States

Frnullng

id they are te chmg\students

the readi g, writing a@gﬁma’ﬂcal skills
they §T@ﬁtdhave earned in school
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« every college and university in the natio
sponsor "writing institutes" with surrounding
schools-to assure that a solid @gg;oge/
fM@mﬁw{Béy Area writing
project is a model)
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" Weﬁ@@ﬁfﬁmend(thﬁtlall freshmen

. co e.an "English course" with emphasis
. (on wrjtjngf.)&in\ce' rough clear writing’

s

\_jthat clear thinking can be taught. (New

W’( Oklahoma) e
b we urge that ‘

\ |
W e a part of every /

class--from Business’and Uiterature o Seience

and Mathematics which is a universal

language.
languag
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«  We suggest @olleges introduce e;&/analor

Colloqunum_S_e@ on campus--a "modern"
SSMS—OF g version of the old-fashioned

eclamtion>-in which a halfdozen members of

the senior clas@would be asked to present their

'fmafpﬁe@ in a public forum.
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f/even occurred to me--as a rather@s
prq@smgﬁ-—that thése student speakers might beﬁs,elected
random fron@members of the graduatlng class -
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\d-/t me state my conviction quite directly. 'm convinced
that if after {6 yearg of formg aducatlom--undergradlfjles

. Canno )vg /Wth clarity

. danno%v)uth understanding

* .cannot commumcajrally WIth premsuoD

~——— — /
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/I'suggest we should.close the college doors and start
\agaln U
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\We hear a lot 3f talk these days abdut teaching values in

‘k]lgher educati | \
\\
FrankIy, I'm not sure this\can be accompllshed by a
separate course|on morality or ethics--I do think we teach
values\by the deégth of our communication and by our
capacnt to spea%and listén carefully t\o each other.

\ o
M of the Umversnty of Chlcago has wrltteg@

Al too’@our efforts to speak and listen se:
%e"vnmous Gmﬁs" spiralling downward.

@Wenton to s y(’@ve have all expenenegd hvnee/

S ————
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'// when @s efforts--to speak anﬂ>
( hﬁlen\/l.s alittle bit better.

K '@ produced a "similar response" Wb \

-~ %;klng lto/osslble

— to mov e spiral

\\ to @ momen fgen,ui@derstandin/g}

<\vvfn the spiral mo esﬂ "upward">

—™”




!
\

essages often conceal more than
uates must also learn that good
\ =

ot just|cla ﬂ( of expressioq

N__.\ X hongs iﬁtegﬁty*asweﬂ

C:E_%\szszzmw, %»Mﬁ., 0 1LawWIRRTE Thy fDMT\
ile Chancellor of the State University of New York; —
to-faculty from across the state when
{ several hundred students moved in w /t_h__plgcard? chanting
slogans/ demand|~g that | help free a group of s udents
who had been arrested on another “campus. The

“was grabbed and for almost amhour we went

bag}( and f@--talkmg abeuhm Tb.%r $4er pThR.-

i e e 5

‘ Flnally, after an hour, | concluded we weren't listening to
each otheFTF@ meetlng was in shambles. Even worse, |
was talking not to people but to a faceless mob.

B

@@pletform and walked into the crowd ams
2 ; iaskei

— .

jgllg_@to a single student. llasked her name
| about her famulyj&‘ﬁ)n several othersjoined us) To make

th_e story short, the sess@
reached, and, in the process, I'd Iearned to know some
_most attractive studentss
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«  to teach students to\nk critic lly and to
\\ommunlcate with premsu n.

- ==rosnliviFomes-—: "
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at ruth is the’obligation w ime

when we are e \_Me_rg&mth the use of

symbols. o
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But alltoo ofte)
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[ the so-called "distribution sequence” is "Iittle)

/mre"t an a "grab bag™pf isolated credits.

———
.
{

/ Students pompl/e/te\t%e required courgg_s)

{ But what thiey fato see are“connectiogf’/ |

/
at would give themya more @view of ~
knowledge -

= e TR
and more integrated view of

I ife.

authenti ,/
BN
Barbara McClintock--the N}b/eiﬂiuping Geneticist--said
on one occasion that "evefything is ong." "There is," she
said, "no’way tograw a line bétween things!" >
rofessor McClintock has looked

catalogue in recent days.

e .




————— - - .

S

Frank Press--the President of the National Academy of
/ Sciences--captu red this same sp}lt when he recently sug-
gested that the-s F

| N\

72 Br Press went on to observe thatthe mag D
@fM \.  nificent Double Helix--which broke the
Q)/ & genetic code--was not only'ra \t@al--lt was

—— | beautiful as well.
Q’J wHm v)tff&vjzun( wHAT (LVES V)MJ HreE In waau.r: TmMeS

DZARXT ¢ L aanyyn NECHMCS
(Butwhere in the college curriculum do students dISCO.\Lej

| connections such as these? .. m Bt Bo Yol Prm

\ \
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In the egie Ré/o\'l C‘Jgfpropose an aﬁﬁroach to gen- ﬁg,

eral educ: tion we call! the integrated core.'|By the in-
tegrated core we mean a program of study that concerns
itself with the human experiences that are common to all
people.

/

Beyond birth and growth and death, we say in our report

that:
e Ot Lommmaidsak Do e wy’f“
*  {anguage-isuniversal,

)
- weall % the aesthetic, - » ¢ é’j""}“’
and we all ' |
| s pusll T ot / ;ﬂﬁ 7 M
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IIl. CURRICULUM

e .

k_&ThIS bnngs me to Priority #2. <

-~ ——

~

“In the Carneg,e Report, we say that "Beyond

/\ Proficiency in Languége, all students D>

e ———

should be introduced to|the major fields of
study s

- andithrough general educatlon they should \
alsq&putt eir Iearmng mxperspectlve

C—

— - ——ee ———
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'\y In 1972, | was sﬁttnng in my office in Albany, New York.

-' It was adreary Mo'ﬁ y morning and, to avoid -
( the pressures of the day,

~— »
T — ——

-mf‘ﬁéaﬁi'ns?t—i_;ai‘a\}féimo the stack of 3rd class)

mail | kept on the corner of my desk to create
\—%he-dusmn that | was busy

™ =2

/ On top of the heam trTé hée student newspaper from.the

&\ umvers:ty in the west.

//he headllne announced that the faculty, in a burst of D
creatlvrl\ty_,%d mtroduce&aceq\jd\bcourse In western

civilization after abolishing all requirements three years

== ‘(E. ; - m..‘,..m..».n—s——-/"
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"":’The students were htightily oftendgd and in a front page\

editorial declared that

\ ______________ e c—— e ——————
a equrred cour IS an "|II|beraI act "

The editorial concludet asking rhetorically,

a——"

-,\\K

how dare they impose WE" on
”‘M‘l"“ pEcple

Frankly, vg:@t ed)by that s@tement J,)

e ——

was startled that some of Amerlca S most glfted students
fter fourteen or more years of(formal ed@ still had
not learned the simple truth that

e ————————— e
e—

m?e"non -uniform" we still have many
thmgs iIn common )
ese students had not drscovered th_emt_‘ynda- T
mentahdact that while we are onomous u-
ma beln s, With our own aptltude nd inter-

ests, t the same tlme) deeply dependent
each A

N
ay, almost allwcoll@es inthe United States have a
re fement in gemeral educatlo/ / L
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When | was United States Commissioner of Education,
Joan Ganz Cooney who was the brilliant creator of
Sesame Street came to see me one day.

«  She wanted to start a new program in sci-
ence for junior high school students.

« It subsequently was developed and its
called 3-2-1 Contact.

In doing background research for the program, Children’s
Television Workshop, they asked junior high school stu-
dents such questions as:

. "Where does water come from?" and a dis-
turbing percentage said "the faucet."

« They asked, "Where does light come from?"
and they said, the "switch."

* And "Where does garbage go?" "Down the
chute."

I'm suggesting that we live in a global village that’s
ecologically imperiled:

* The protective ozone layer is endangered

*  Our shorelines polluted
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And yet for far too many citizens their knowledge of ecol-
ogy goes about as far as

»  the refrigerator door
« the VCR knob
« and the light switch on the wall.

More than 40 years ago, Mark Van Doren wrote that
the "Connectedness of Things" is what the
Educator contemplates to the limit of his
capacity.

Van Doren went on to observe that
«  The student who can help everyone in life to

see things as connected has begun the life

of learning.

This, it seems to me, is the goal of general education.
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eAt most college toda e’'s a sharp divi-
sion between@eneral’and speécialized edu-
cation jon the campus

. S dents re becomlng competent ; aspe-
cial field, but what they’re/fiot being asked J‘{"\
to consider is _ete@e to what end. G

—

. It's what | call the Boesky Syndrom>
S —

@e Carnegie Report we suggest thy

— Iy

\\

= .
- ___general and s@aﬂon should
@e@_@uring college--

¥ SN
| newt
Qust as th @/ must tKIen(D durin

—
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And we propose what we caII The Enrlched M?_Jir,)

N
e p—— -
— = ——

By the enrlched major we mean running

;" general education \irt@"--from the )

. freshmen to the senior year.

S s »,ﬂ__‘_m’n‘“"

<« And requiring a "Capstone Semﬁr in the

fmajopso that students can put their,

\ specialty in historical, socialand ethical
\__pers ectjye B

}mﬂa wrote Mcea\sm(n that ;)

\_‘& eW|S
——— F\w T —

f/ﬁls cent\er does not SrE foreyer through our

;‘ fingers it will be because education will have
[ | directed us away from our splintered dumbness,
\ and will have helped us focus on our common
\ goals )

\‘;
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econd, these \great teachers knew how to
elate, their "kngwledge" to the readiness of
students.

. And, third, these teachers were authentic

/M_, g

" During OLN’\SIU(TY\ of undergraduate educatlom we found )

Zgutstandlng“[each) on évery campus.

e ———— /
...w

the most fréquent questtgn asked wa "wnII we have

~ this on the test?"

re eleér\\lyQ re /Inthe day fh\eﬁ/c)tl-
cal reatlv thinking wilNbe ur ntly quire




22
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j WZ also found that whilgco@ and universities give "lip
| (_service" to good teaching

N ¢ . s ”)

g D 7 — E—

3 —
g for most professors lt&ﬂﬁ o read a paper
at a natlé;L conv%-—t an it is to teach un-

\\dergraduate ack home!

,_._._——‘——-""‘

n the Carnegie Report we sattha) \
if we @eward good t achlng, |ve
Jacuy time for;en@wal e talk abou excel-

fence in te® undergradu ndergraduate s will be @\)
a diversion. ' &4‘/“*'

af ued v@ly that the role of the
scholar--ls in fact--\

o e s R I
\ —

not complete, |
until he is engaged actlv/ly

in téacr@g what he has observed. )
X A
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Oppenheimer ptit the matter this way. He said that--

« ltis "the roper role" of the scientist that he
not merelyfind a new truth and communi-
cate it to his fellows at large.

« But(itis also th‘e role of the scientist) that
he teach--

« that he try to bring f\qe most honest and
most intelligible account of new knowledge
to all who will try to learn.

And this means teaching future scholars in the classroom.
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@

/ Here l d Il\ke to say a wOrd

i e

{ ac‘olle e can have a "well-shapgd" curriculum--_
&wnh coperence. | I

fBut n the e d--qual ty ls_s\talmd--by outstand-
|ng tEac ers\who intégrate id |j,s

and who in-

’Several yedrs ago, | couldn’t sleep and instead of counting

. sheep Lcounted albthe teachers | had had. | remembered,
rather vividly;-15 or more outstanding individuals--in col-
lege and in school who had touched me and truly changed

my life.

First, | thought about Wy first grade teacher,
who, on the first day of school, said to 28 frightened, awe-
struck children, "Good morning class, today we learn to
read."

It was Miss Rice who taught me language and
learning are inextricably interlocked.
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| then recalled Mr. Wittingler, a high school history teacher,
who one day said quietly as | passed the desk, "Ernest,
you’re good in history--you keep this up and you'll get an
A, you're doing very well.

That’s the first time a teacher had said that to
me directly. Suddenly | thought, "Doing very
well," | just might be a student.

I remembered Dr. Joseph Smith, a literature professor who
. loved to have us read Shakespeare aloud.

| Professor Smith laughed and cried, even though
\_he had read King Lear and MacBeth 1,000 times

| then asked myself what made these teachers truly great?
Why did they stand out from all the rest? And | thought of
three conditions.

«  First, they were knowledgeable and well
informed. There was "something there" to
teach.
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. \Fmally) I'd like to say word about th

In the awatdwunnlng

bhe p@&n%dau;upan,whn_r

e
--(with ¢ nS|derabIe hel from scriptual ~
qu/ota'uons
-- | raany of which he himself invented

. ——

says that the things that make life tolerable —
to the hard working Jewish family are

aised 5 daughters

e ——
e — o ——

- Cheodlam

. Cihe old customs

» / and the feasts that are handed down
from one generation to another.

\Wﬂhaulthese -ythe dairyman declares--llfe would be as
( shaky as a E/ddler on the Roof.

\\\

~— e ——————

e ————
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Go |t |s W|th college) While professors teach and do re-

of us, |s still made possible

S — = B RS

{ N\

| & \
), by shared ntu\g and tradltlons }

« by qm mteractl}w with each other /

* by t"@ qualltYOJ campus life. —
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e S T

@day j\tuden -many of whom are older and part-
time--cherish their independence. They’re pleased that
in-loco-parentis has tssy been abolished.

~—

|

But undergraduates like the rest of us
[\ S@W%tgwdanoe J——

‘ _ ;9>r/,<z
« sstilbwant to be mdee%( by a larger vi-

sion
= RBUVE - TH€7/ (LML‘E 'ﬁ\ -
« and & at-th
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One studentaépture(h'ns amblvalence when she sald

/‘\

Q_Lrlgur I|ves
«/  but we)wouldlike someone to be concerned |
occamﬂy about our lives i

+ and'at least make ershmen  feel that they

pa

belong. 7

—— (ol
| do not wish to romanticize the notion of em:&veﬁZHy on

campus, the modern university is after all--a culture com-
prised of many cultures--and in our survey of 5000 under-
graduates we found(that:

/'Abouctgo_percgnh)f today’s students say \
they "feel like a number in a boON’ \

®

*  About 4(1 percent-do not feel a sense of

——

communlty on campus

Fsg é
|

- = aboMZ/B of todays students say they ;
have no professmgwho is interested in their ~ /

/

personal lives. Vil

brd v o 2
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Perhaps, most serious, we found that while almost all stu-
dents say they plan to graduate from the campus where
they first enrolled, 50 percent "drop out" by the first semes-
__ter of thelr Jumor year.

g T _“”’\\

_In the Camegie Report, we say that. |

————
~—
™

» the modern university should be held together \
“;} by something more than a common grievance
\__over parklng T -

1//"——#\" . _,__,/-//”"‘" — T ~
Mnd we suggest athe-beginning-oftve-reshmen-year; a

An wft\er“\g.lvesgml r that would introdug@udents not |
just to social life on campus, but also

. Cto the acad’ws of c‘o"i'lage
} * ._and provide small group sem'mqrs

» -and mentorlng as/well e 8

s ‘wa I oW w% .
gest that the university cancel classes occasionally

\/»for all- college convocations. \
DE Um% | T KI€man- -
= @f@d’%;\a@ A-

F RES ponagr 3G 4"
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'We propose s eduhn\core currlculumlconversatg)ns in
\\"‘L3 r T
the d|n|ng hall and dorTns

{

And we recommenc(that >
N | aIIKsenlors“pe asked to enroll in a seminar of no
more than 20 students each

g w can defend their seng\paper

be mtellectually engaggd with a mentor and with
peers

'\_\

and build a true communlty 9t learning on the

~campus. \ :

How can we build g community wuthmé Communlty'7 At
the University of Oklahoma we have /

« seminar honors college "The Life of the
Mind" |

*  Administrative offices in/the dorms
* Retirees Advisory Lectures in the dorm--

these are all part of the community within a community.
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VI. SERVICE

/@'i Cmmmﬂ ‘W h ML )M}\umq %qmwmko
But-the spirit of community must ex en@ the cam-

pus, too.

e -_—_‘_____——"“""""'

’ / Today’s undergraduates are often isolated from the larger

<y S
complete their courses and
they’re handed a diploma.

T —

——But what they often fail to see is the connection

/" between what they learn
“._and how they live. D

T ———

Aﬂd f(*ia\nkly, I'd IiK/e\{p see %\g collaboration between
\ ¢\ colleges| : \
% | day care centers

*\ | retirement villages

o \ and the schools

to overcome Ameriqa’s growing pathology of fragmenta-
tion. \ '
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And above all, I'd like to see all young people feel needed
and have a greater sense of worth.

And in the Carnegie report we propose a community serv-
ice program for all students--

- off-campus work and study projects
* in youth clubs

* inretirement villages

* inday care centers

* ininner city schools--I'd like to see more

field projects and off-campus seminars--to

help all students see a connection between

what they learn and how they live. a8
A fek O LK) m(’"bﬁ;*
Martin Luther King said, "Everyone can be great, because
everyone can serve."

I'm suggesting that the undergraduate college at its best is
not only a community of learning, its also a staging ground
for action.

M@%wa
g b I 7 o a»wwﬁ



Here then is my conclusion.

To keep the promise of quality alive

We must affirm the centrality and the in-
tegrity of language

We must have a core curriculum--with in-
structional perspective

We must give recognition to great teaching

We must celebrate diversity--while
strengthening community on campus

And--in the end--we must help students

clarify their values and discover that to be
truly human we must serve.
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