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When little Harvard College was founded in 163 

e focus was on the student. 

evefTM5acred" function 

was the "famous, one 
Oxford. 

^extended to the clerk at 

e person was at the "veiy hearTnof the colonial 

And for a eentur^and a h; 

America was all about.) 

rhat scholarship in 
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In >S24TRensselaer Polytechnic Institute 

as founded in Troy, New York 

according to historian Fred Rudol 

a constant reminder that America neei 

gejjuilder; 

ders of all kinds 
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f ^ r -

The EapdGranEsAct of 18^2 

^^t inked higheTleaiT^g to the agricultural revolution. 

And when Lin 
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David Starr Jord of the o 

is towar Lversitv moveme: 

^pntl fs imply-

the scholarship ofaeaching had been joined by 

the scholarship ofsbuildin, 
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visicm of scholarship^yas emerging Meanwhile 

In the late'nineteenth)century -

distingilishniXmerican academics who studied at the 

/ -gpgat European universities of Heidelberg aiM HumboJ 

•foundly influencea^by the emerging scholars: 
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Men like Daniel Coit Gilman 

who founded Johns Hopkins in <187 

were Convinced that a tiew kind 

required in America 

one that focused almost exclusivi 

~ — v 
Still, during t5he late nineteenth century andjiiimighotrt-

half of the twentieth \ 

research became the preoccupation of only a few 

comprehensive mniversities in this cmintry 

Johns 

anwhile^nost the nation's d universities continued 

to serviceman 
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However, following Workf"^ 

h^her education profoun 

a veritable arfnyof newly minted 

fanned out to dampu&es from coast to coast. 

determined to clonethLresearch 
ey themselves ep 

determined to get a piece of the 
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^hisnejsz-sjnrit was vividly described by Talcott Parsons 

wrote that the "typical" professor now resembles 

• the sc4eptis$Tjaore than jjag "gentleman scholar" of 

.-carlier^generatio^. uUw "T^WCtf /nV 
— z i Z Z ^ j m<nc- H-i M-h ( ^ 

And it's also r^vealingXhat just before Derek Bokiecame—^ 

to abolish the Harvan ate program 

has become 
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in the post war period 

academic hierarchy was pulling Amei 

education, vertically,in one direction 

while student and institutional diversity was pulling it in 
A 

another. 

And the faculty role in all of this was ambiguous at 
best. / 

Which master should be worshipper 
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id 7Q percent^sa^ that we need better ways to evaluate 
scholarly performance. ,— 



if totfcTT with what they really want to do 
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A j ^ sociologist Everettjladd—in^commenting on the crisis—put the 

problem this way 

of touch with what facul L 

• / And it's 
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In the early 1960 s^was at the University of California, Santa 

Barbara and watched a former teacher training and home 

economics institution 

bein^sfoldednito the prestigious University of Califo 

It was a wfepehing process-as faculty expectations were 

dramatically redefined. 

I then joined the StateUpfrversity of New York where we struggled to 

protect diversity in a 64 campus system, 

and when n 

yardstick of sue 
ublicaSoTT' became the single 
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d begin to asjc the much more compelling 
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In a recently î feleasefl Carnegie Report entitled 
• Scholarship Reconsidered 

We concluded7 tha{ it's time t<f move beyond the 
"tired o3 

• teaching vs. research debate 

^Whatdoes^ mean to be a scholar? 

i^n response to ^aiintriguing question we 
propose a new paradigiii of scholarship with 4 a ne;wp; 
interlocking partsT 
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IV. THE SCHOLARSHIP OF DISCOVERY 

First we take the position that researcl 
at the very heart of w l iu 1 i l lininiiuiiu 

9I andjwe celebrate what we call the 
( ^Scholarship of discovi 

Fifty^fears ago,Vannevar Bush, former president 
of MIT, put it this way: 

Liversitigs," he said, "are the wellspring 
of knowledge and understanding. 
And as long as scholars ^re free to pursue 
the truth wherever it may lead, 

there wfll surely^continue to De a 
ofnew scientific knowledge." 

>W/ 
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ggesting that wi 

scholarship of rese 

and I worry (about 

• ^ I also worry about 

ed great universities that excel in 

utbacks in research dollars. 

direct funds away from froc inquiry'-

and, in the process, undermine thai 

of the iilvestigativKprocess. 

integri 
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fV. SCHOLARSHIP OF INTEGRATION 

in addition to the 

SCOVI 

ond the isolated facts 

who make connections afcroSs the discipline 

ore coherent yiew of knowledge 

And a mori more authentic view of life 

Limiwid Iftart in our fragmented aca^emic^vorld ^ is jask 

onj>ecomes more(urge^; every single day. 

1 
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And several years ago when the world renowned physieigfVic 
Weiskopfwas asked 

what gives you hope in troubleaxtimes 

he replied 

antum mechanic 
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The good news is that thejmqst exciting work 
[oing oil in the aoademy today is in the new 
Lyphenated disciplines 

ristics 
io-engiixe£ring, and 

the like. 
in what s the overlapping 
academic neighborhoods. 
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Clifford Gefcrtz—at the Institute for Advanced 
Study—suggest&is 

of knowledge are 

• Andtl 
academy today 

is not just another ng of the 
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Mark Van Doren wrote that 

the connecteahess oTthings' is what the educator 

contemplates to the limit of his category. 

oren 

those who canjbegin early in life to see things as 
connected 

seems to me—is what good scholarship is all about as 



ST-JOE-1, (ELB,SPC/dmo.) March 25, 1991 
\0Dd tx»\ \IY< 

34 

rings me to category number three 

beyond the scholarshi^of discovery and beyond th< 

^gcholarship oflntegrationf ^ 

we^so nb^d what we call the^scholarshj^gf 

application—we need a renew^ comiStme^1 to relate 

the theory of research to the^ealities~5Tttfe. 

VI. THE SCHOLARSHIP OF APPLICATION 

We say in the Carnegie Repo 
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Well, we we^eiiot'ni^ie nineteenth century—we're standin, 

threshold of the twenty-first. 

there is, convinced, an urgent new agenda 

fes^^se to be considered. 

Today our shorelines are polluted 

schools Yre dangerously deficient 

citie^ are imperiled 

/ And^m_convmced that t 

/Che crisis of(t±L%centuiy 

cholars intly need jd respond to 

Just as <they respop^ed to the needs of agriculture and 

industry a century ago. 

university that is ̂ urrounpted by 

uid ess^fitially ignore it? 

intellectually but ethically) as well 
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d Schon )f MIT writes about 

• what he calls "the reflective practitioner." 

• He proposes a new epistemology of practice. 

In which scholarship relates to service. 

And I'm convinced th 

g new priorities for the professoriate, 

• we must give new dignity and new status to the 

scholarship, of application. 
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And the good news is that professional schools 

36 

• from architecture, 

Increasingly are linking scholars 

they're demonstrating that 

• not only can knowledge be applied, 

• but that th^oiyban, in fact, emerge from 





VII. THE SCHOLARSHIP OF TEACHING 

category, number four 

We say in the Caifiegie RepoTkthat scholarship means 

d fo integrate and t 

• It means inspiring future scholars in the classroom 
— - ^ ^ e s a i , (yysi, U L L $ J ^ J L / I A / W I rf/t^rX*/ 

--N ~ ^ • f . U * — ' f U t " 
Several years ago, I coula not sleep and instead of counting sheep I 
tried to recall all the teachers I had. 

I must confess there were a few nightmares in the bunch 

but knew their students, too 
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These wonderful mentors had a huge impact on my life 

And I suspect that almost everyone in the audience today 

is here because of at leastt)ne inspired teacher: 

that to keep scholarship^alive we need classrooms 

ST-JOE-1, (ELB.SPC/dmo,) March 25, 1991 39 
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learn to work 

Wq nood claoorooms where students ars 

coSibrmihg. 

Wp need plnTfirnhm? whe 

together rather than compet 

Since—in the coming centuiy—the truly conseque^ti^Ukiman 

)lems will be resolved—only throug^rcoUaboratiom. 
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But there's a tiark cloud to this silver lining 

The problem is that 

• good teachings simply is not adequately rewarded 

And very often it's farjDetterJbr a professor 

to deliver a p^per at a convphtion 
Chicago^ 

then it is to meet with undergraduates back home 

since to short-change (teaching is to short-change the 
scholarship itself. 
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ulated by great teachers 

Iflhey do fnot Become intellectually and evocatively 

engaged in creative learniftg, 

then all the talk about'scholai's: 

DqcaLiacjviiliuul good teaching ttre-cycleof 
scholarohlp will be forcveiLbroken. 
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(Robert Oppenheimer-

at the 200th anniversary of Columbia University put it 

this way: 

[e said that 

• it's the proper iple of the scientist that he no merely find 

a new truth 

and communicate it to his fellows. 

But it's also the role of the scientist—Oppenheimer said— 

that t^e^achT^ 

try to bring the most honest and most 

'accoimtnofnew knowledge 

s means ins g future scholars in the classroom) 
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But beyond thes&twl^t^ demonstrating the 

in l-n)^ JPt&y' ^ 

- J f t r C ^ T T l ' * T t o r 

—• I'd like to memBei 
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or those who.enjoy. 

or those who excel as schol 

Should be rewarded forfthei 

alongside kesearche: 

and be considered of equal worth 

Du wi iLcilly Wruit an army-aracacteiiili: dunes? 

\i\< 
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IK 

L6r- m t 

J'vu uIju IjLLii UiinlJng Quit wl sliuuld look at t h f y r f 
J3Tn C ^ * / ^ ^CU/ fin 

• work of scholars-across a lifetime. 

C r ^ t U U N s U M 
And encourage mrmbam of the faculty tfe have a "change 

pa om time to time 

Franlriy, it srrmfj pn^rmonnly nnrrn-H'^rir" 

• to expect faculty to do res^ch and publish with 
regularity foiKSO years.. 
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I'm suggesting that approach to scholarship 

• would keepiaculty intellecuially alive, 

and bring t i g c creatMt^to a sopMsticating]^ restrictive 
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VII. IMPACT ON INSTITUTION! 

Here, tfiSnrre my corroffisionT 

Scholarship surely means 
• the discovery of knowledge as in 

research. ̂  ^ 

i f 
scholarshi 
• theinte S i t i i 

f/vO^/ 

means 
of knowledge. 

• It means the ̂ ppliSaHpii of knowledge. 
• And it means the presentation of 

knowledge, as in great teaching. 

And while this full range of scholarship can 
flourish on a(singlfecampus, 

• kX'm convinced that everyjjottege and 
university should also s euA^ ^ 

find it's own "si^ecialCliche" within the 
s^ectru 
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Let's have great research centers, for example, 
where undergraduate instruction also 
will be honoredr 

,et's have c a x n p S w h e 
• scholarship of 

ihe 
eacj is a central 

• • mission. 

f Let'sjiaye colleges ai^runiversities that promo 
int* 

through sLcore-e^rriculum, 
• throughji^rdiscipmiary seminars, 
• and tm^mgttteam teaching. 
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And let's also have ̂ pUegesand universities that 
give to] 3 priority o the scholarship of applying 
knowtedr* 

'hoi • In^ 

• ii^hosp 
in industry andTbusiness, 

-much as the land grant colleges worked with 
•Prt farmers. 
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Iher learning 
What I'm suggesting.! 

• A national network 
institution in^hi^h 

e^^qollege and university takes 
p^deln its own distinctiVg mission. 
And seeks to complimen^ rather than 
i^ i ta^ the others. 

Why^oHcfone mc)del dominate the system? 
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