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It's a very special honor to be asked to speak at a con-

vocation named in honor of Dr. Ralph Tyler.

Dr. Tyler has been called "the father of educational

i |
evaluation" and an educator's educator.

He has been adviser to Presidents (four of them) and an
architect of President Johnson's education programs, which

are still the cornerstone of wuwe Federal aid-to-education.

But Dr. Tyler has been to me a very special friend. For
over twenty years I have gained from his very special com-
bination of vision and proficiency, and Ralph Tyler has

influenced me professionally more than any other person.

I was delighted when Dr. Tyler and his alma mater got
together to create the National Institute for Career

Development. I congratulate Doane College -- President



Heckman)and Institute Director Ed Watkins, and especialiy
the board of trustees —- for identifying an important need
and for responding in such a provocative and practical way.
This Institute has clearly proved its worth in a very short
time. And already it is indeed a model for higher education

across the country.

I also commend the American Society for Personnel
Administrators for its vision and commitment in co-

sponsoring this second annual National Conference on Career

Development.

At the turn of the century, Samuel Gompers wrote:
"Education should provide so wide an undérstanding of the
relation of one's work to society that no vocation could
become a rut and no worker could be shut off from a full

and rich 1life in his work."

For nearly three and one half centuries, the expansion

of educational opportunity has continued to be a central

X

public policy in this Nation. qu“
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In America, we have continued to affirm that education

and democracy are inextricably interlocked.

This goal -- this commitment to equal educational oppor-
tunity -- is still an unfinished agenda in this Nation, and

it must be vigorously pursued.
II

But this evening I wish to suggest that the American
commitment to education
——is not Jjust a commitment to access
to our schools and colleges;
——it is a commitment to excellence and

service too.

And while we celebrate the dream of expanding oppor-
tunity, it is essential that we focus not only on the entry

X point to college, but on its ends as well.

5)0 QFV/ ;E.we need to ask again the hard questions about our academic

parpeses.

We ed to take fresh look at fthe core of ex ien-
ces whigh educated cfitizens fmust shape in oié?r to pAr-
ticipafe in communify in a {thoughtffl and productive way.
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For it cannot be said of Californié...

that it has a climate. On the conérary,

curiously pitched togehter, at short%

distance one from another, defying Z
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students "both for creative living and for productlve work?
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Of course, this regard not much has changed. One
student upon graduaXing from the University of Californila
wrote:
"AllAthese stydies were simply separate
tasks that bord no definite intrinsic
relation to each\ other.” The right
studies were therg; what was lacking was
the conscious orgarNzatin of them foy the
student."

That's what one new alumnus saig -- in 1903.

On many campuses, the curriculum suggests to students a
staggering incoherence of purpose aud the requirements that
remain are often expressed as "distrlbution requirements" —-

which all too often is a nice name fop}"clutter."

This evening, in the remaining moments I should like to
talk to you about the purposes of the undergraduate college,
whieh-I believe have unlimited-meanings and indicate why I
believe those principles include the goal of prepafing stu-

dents for productive work.

& psol n s thasd ﬂ-.fnl The MKB

First orne—shoutd—imdieade that every curriculum of the

A
past was guided by some vision of coherence. ujw;£ fo?fbdz;ﬁ
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The classical curriculum that prevailed from the
founding of Harvard College to the Revolution was based on
the notion of

o a shared social structure,

o a communal view as to how all young
m;nds should be trained,

o and a common belief in God, an
afterlife, the church, and the "rights"

and "wrongs" that should govern life.

The modest, general education reforms from the Revolution
to the Civil War did not challenge coherence.> Rather they
reinforced it. Science and technology and modern history were
added to the rigid and required curriculum because society's

self-image had expanded, not fragmented.

And paradoxically the race toward "free electives™ which
followed was in its own way rooted in "commonality." But what
was "common" was the freedom of self-determination; what was

"shared" was the right to be autonomous and unique.

When general education languished and died, it was
largely because the commonality of self triumphed over the

commonality of substance.

Radical individualism offered a more powerful and
accurate image of the times than the earlier social anchor

/points.



€$\ Here I must insert an important caveat.

é\d‘

I happen to believe that students must be free to follow

QF) their own interests, to develop their own aptitudes, and to

rsue their own interests, to develop their own aptitudes,

and to pursue their own goals.

S
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truly educated persons also

O

o

must move beyond themselves,

must gain social perspectives,

must see themselves in relation

to other people and times,

must understand how their origins
and wants and needs are tied to the
origins and wants and needs of
others. Such perspectives are

central to the academic quest.
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And I should confess -- 3t the very outsebd -- that my

own answeN to that question i) a cautious yes.

But I hasten to add that this does not mean an\absolu-

tely rigid courge of study for eve student.

After all-- \\

o To claim that our Nation is not one

culture, but many;

o to assert the rights of minorities;

o to protect individual liberties from
mass tyrannies;

o to preserve the right to dissent, even
to disobey--these are all keys to
liberty. And to the extent that they
have flowered in our midst, and have been
affirmed by diversity on campus -- to that

extent we may be Jjustly proud.

IIT

But this story of diversity, with all of its validity an

ision, has an unhappy sequel. (fp

Today the safest thing one can say abut a college diploma Q-
is that the student probably has been around the campus for

about four years.

Today we seem more confident of the length of a college

education than we do about its substance.
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My point is this:

A college curriculum that suggests that students have
nothing in common is Jjust as flawed as one that suggests 74

({MW
that all students are alike. And I believe that t
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There is of course no single combination of courses to
capture the essence of our oneness. But I'd like to suggest

several posibilities to illustrate the point.

First, we share a common heritage, and we do have an

obligation to help the human race remember where it has

been--and how, for better or worse, it got to where it is.

o All students must be introduced to the
events, individuals, the great ideas and
great literature that have contributed
consequentially to human gains and

losses.
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o An understanding of this past from which
all of us have come should be required of

all students.

Obviously, to talk about "our heritage" has a familiar
ring. But a ﬁotion need not be rejected just because it is
familiar, and if our schools and colleges do not help keep
the past alive, we will not only have lost our past, we will

have lost our future, too.
Here I should insert a word of caution.

It is not enough to be told that events have occurred,
ideas have been thought, and people have been born and have
died. It is not enough to be told that great literature has

been written -- as important as this heritage may be.

o The successful approach will always ask of

past events what they have to do with us.

Perhaps we need to pick a dozen or so moments which are
most consequential. To make that selection, our criteria
would surely include

o the density of the moment (that is, the
way iﬁ serves as a magnet for social,
economic, political, and intellectual

forces);



o the degree to which the event is the
"crystallization of a historic charac-
teristic" (for example, the neoclassic);

o or a historic transition (for example,
Newton) ;

o and the way in which that moment radiates
out to include ourselves.

o to choose a few things carefully; to study
them intensively and across disciplinary

lines; and through them to see our own

times -- these goals may be adequate for
the new core -- rooted in our common
heritage.

A

Second, we all confront the challenges of the present --

and our quality education should reflect this fact.

It has always seemed curious that most past experiments
in general education have focused exclusively--almost
compulsively--on the past. |

o They have been remarkably inattentive
to the crucial common experiences 1in

the contemporary world.



o I believe a quality curriculum should
also examine our existence here and now
and focus on those contemporary circum-

stances that also shape our lives.

Here I havé three examples to illustrate the point:

First, we are all engaged in the sending and receiving
of messages.

o Language is what makes us a unique
species, and all students should be
required to master the written and
spoken word.

o They should also understand how we
use and misuse symbols, how we
communicate not Jjust with words, but
also with mathematics and music and

computers and dance.

Courses in communication should strive for "comprehensive
literacy"--the ability to spot the hidden suppositions behind

a message.

o Students should, for example, learn how
to deal critically with advertising and

propaganda.



- 13 -

o By looking at television news, they
might elaborate a notion of "“tube
literacy.”

o This emphasis on language is essential
not only because it is "the connecting
tissue™ of our culture, but also because

it becomes the tool for other learning.

Second, all of us are caught up in a world of social
institutions. We are tied into schools and banks and towns
and health plans and clubs, into the entire "structure" of
contemporary life. No education has done its Job if it does
not clarify for students how these structures came to be and

where they "fit" into the broader social context.

The guiding logic here 1s to recognize our common mem-—
bership in our social structures,
o to clarify their functions,
o and to understand how organizations
can and should be changed in light

of changing social needs.
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